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THE MODERN PRACTICE
OF ADULT EDUCATION

From Pedagogy o Andragogy
REVISED AND UPDATED

Malcolm S. Knowles

" Large Méetings

The large meeting fs without doubt the one most widely used format for potential
learning—defining “large meeting” us any assembly, regardless of number of people
involved, in which the basic relationship is between platform and audience. Think of
all the large meetings taking place this minute across the country—in the form of
lecture sessions in schools and universities, congregational meetings in churches,
weekly or monthly luncheon or dinner meetings of fraternal, civic, and professional
associations, membership meetings of labor unfons and voluntary associations, staff
meetings In industrial concerns, government agencies, and hospitals, and meetings of
dozens of other kinds, If it were possible to tally the total attendance at all such
meetings in the course of a year, the figure would no doubt turn out to be several times
the total population of the country, since each of us attends many large meetings each
year, But I purposely qualify this method as o potential format for learning because I
am convinced that relatively few of these meetings as they are now conducted produce
much learning, Most of them consist simply of stereotypic speeches, occasionally with
a formal qusstion-and-answer period that vsually falls flat,

-1 think that this is a situation that exists principally because the planners of large
meetings don't have a good theory of large meetings, and that therefore it is a situation
which could easily be remedied hy the promulgation of an educational theory of large
meetings, Accordingly, I should like to present a theory of large meetings as a format
for adult learning, :

Theory of Large Meelings

"The basic premise of this theory is that the educative quality of 2 large meeting is
direetly @ function of the quantity and quality of internction in the meeting, This is to
say, bluntly, that the more and better the Interaction among the varfous elements of &
large meeting, the greater the learning is likely to be. The second premise of the theory
is that there are three loci or fields in which interaction can be manipulated: 1) the
platform itself, 2) the audience itself, and 3) the relationship between platform and
audience. Let us examine the possibilities of ‘each in turn,
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Designing a Comprehensive Progam 145

Interaction on the platform and between the platform and the audience is at its
lowest ebb with a single speaker or Rlm:
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l.eciure « Film » Audiovisual Presentation
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The quantity of interaction on the platform {and, it i5 haped, the quality, too, with
good planning and eoaching) can be moved up a notch by introducing a blackboard,
flip chart, filmstrip, or some other visual aid for the speaker to interact with. Note,
however, that the interaction between the platform and audience is not itself affected:
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148 THRE MODERN PRACTICE OF ADULT EDUCATION

The interaction strictly on the platform can be moved up a further notch by
introducing ane other person, so that two people ara interacting before the audience in
dehate, dinlogue, or interview:
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Debate + Dialogue + Interview

A next-higher level of interaction can be achieved by introdueing two or more
additional peaple to the platform in a symposium (series of statements), panel discus-
. sion, group interview, dramatic presentation, or demonstration:
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Symposium » Panel » Group Interview « Dramatic Prasentation
(Rale Playing, Skit, Demonstration, eto.)

So far, the interaction between the platform and the audience and among the
members of the audience has remained constant.

Intaraction between the platform and the audience is at its first level up from
passive with the invitation to the audience to ask questions of the speaker or other
platform resources, as {llustrated in the case of multiple platform personalities:
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Symposium = Panel « Group Interview + Dramatic Presentation
(Role Players, Skit, Demonstration) with questions from audienice
directed through chalrman or directly to panel members, etc.

A still-higher level of interaction hetween the platform and the audience may he
achieved by bringing representatives of the audience onto the platform to serve us
reaction or watchdog teams, An audience-reaction team i asked simply to listen to the
presentation and then to give their reactions either in a series of statements or throvgh
panel discussion. A watchdog team is asked to listen for language or concepts they
think members of the audience might not fully understand, and to interrpt the pre-
sentation at any time and ask for clarification. To the extent that the peaple selected to
serve on the panels are truly representative of the main characteristics of the audience
{sge, accupation, special interests, sex, geography), to that extent will the audience
psychologieally identify with the interaction on the platform:
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Audience Reaction or Watchdog Teams
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148 THE MODERN PRACTICE OF ADULT EDUCATION

Interaction among the members of the audience (which, incidentally, also further
increases the interaction between the platform and audience) can be promoted in
several ways, ‘The audience can be asked to pair into groups of two, or get into & trind
of three, or form buzz groups of from four to six persons without moving from their
seats and perform any of several functions: 1) before presentation, they can be asked to
identify prablems or raise questions they would like the speaker to talk about, thus in
effect outlining the speech for the presenter {which 1 refer to as an “inductive lec-
ture”);\2) before a presentation the mudience can be divided imto four geographical
<sctions and he asked to serve as “listening teams"'—one section to listen to the presen-
tation-for points requiring clarification, aniother for points with which they disagree,
another for points they wish to have elaborated on, and the fourth for problems of
practical application they wish discussed. After the presentation, the teams are asked
to “buzz” for a few minutes to pool their thinking abaut the points they want raised
and select a spokesperson; then the spokespersons are called on to present the ques-

tions or issues to the speaker;|3) following a presentation, the sudience can e asked to”
form DuZz groups to discuss for a few minutes how they are golng to apply the informa-
tion contained In the presentation, and then a sample of the audience can be called on
to report the ideas generated in the discussions. ‘

Probably the highest level of interaction between all elements of a large meeting
can be achigved by not having predetermined platform personalities at all, but by
having the rudience mest in separate rooms as work groups or commitiees to waork on
some common assignment and then come together in a meeting hall, with spokespeo-
ple for the groups (or sample of them) gaing to the platform to report and pool their
findings. The most effective device for accomplishing this composite reporting is not a
series of separate reports, but an “inquiring reporter” interviewing the spokespersens
as a group and polling the audience by a show of hands on issuas ind conflicts arising
fram the interview.

This optimal interaction pattern is portrayed graphically es follows:

Buzz Groups Discussion Groups

—
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INTRODUCTION .

The most KpoNlancoUr responsa boe mighl give upon
sering the above lie may bs “DONTI DON'T vee
loclire a3 & keaming/tesching tochuigue with sdulut
Howuvor, that may be an cady “dodge,” u bit
prosurmplions, sud unreatisiic tinoe 1| nlmoat gocs
without saying that the lectute remaaing and, for
somellme Lo come, probably will remxin & most
important leavoing/ Leacking techas g adult
educttion (in the church wy well 4x ix other nidults
cducation programu). In fact, the lecture i ope of the
oldeat und most direct kaming/teaching Lechniquet.
Thus tims har made it so hallowed that many people
fve confised the teciute and kaming/taching a8
being synanymaus.

In the midst of ita long-standing history and
scocptunce, 8% well a3 the mynique and tonfusion
which surround i, the lecrure ca ba used to preat
advantage if: (1) one huy some grasp of what the
tearning ] teaching process is; (2) i is clearly
undersiood whut the leciure can sccomplleh und what
it cannot aceamplish in the learolng/texching proczss;
) \he aume guidelincsare applied (o the chotue snd

[, Farichia B o scbrdar of . Aduh

Facvly, U o v M

e of the lectors as ave applied in ohoosing und vain
the wide varizty of loarning teachisg Wchalqucs (olﬁ
wud nbw) in the lexening situation; end (4) strong
considerstlon I glvea (o nsiag olher Lechialquas Kie
audience pavticipation, discussion, snd stimulslions 1o
enhance the bre of the lectura.

This untiele & not devored (o the how ol developing
and glving i lacture, The public libracies, as well ax two
sources ! fisted here, abound with such discoures,

Mot of these resources woukd agree with one
wriler? that » good ketyre mum; (1) motivate group
Interest; (2) be well organkzed and clear; (1) be
developed well; and (4) be presented well,

In kctare preparation, the following seps would be
suggested bz that samn wrilers (1) analyze the learning
-group; (2) deserming (he exacs purposs ty be
asccomplithed; (3) determine the mein points and do
neccssary research; (4) organize (he and
maierialy; &nd (5) develop and wupport the painta.
Qaod lecture preseniation would be nxtural,
conveciational, direst, animuted, enthusiastie, with
sullicient voics projecdon und emplusis 1o be heard,

vl Norgmin of ol A Uumaion Prmcedarns Koremmd, Comnt Sty
. LS %4
:‘?ﬁ’:uz.ﬂmmnu% Lning b Bk Wbl O e iy
R, . HEYA



supported by spptopriute gestuces and visual aids, aod
with constant swarcucss md consern [or lstener
acbepiance end onderstanding.

This acicls &5 devoted 1a considering in turn esch of
the [or propositions mentioned Above an how to
improve the use' of the kestor, with socompanylng
suggestions, Sincs volues could ba written
elaborating oneach propotition, it ixghvicus thas only
» “skinming of the sudace” aud ot “ooveage In
depth will be pousible hero, This, it 1s boped {havikls
artiole will bl the yeader chlik hrough and anawer
suine questionsinregard to improviaghivor herwso of
the Jotanre s4 @ kwiming/ teacking technique, Ity
further hopod that thia article will nlso raic some
questions and curiositles in the reader’s ming tho will
stimulate furtboringuiry, ik ot axkad thatthe reader
agres with what It said and defintd {n1hds erticle, butle

Is uskod that the veader  what 1s axid and defincd
for purposes of undarsta g the suthor’s lm of
thinklay.

THE LEARNING/TEACHING PROCESS

“This peocess ks indeed poumplex. 1t is not for thoas whe
wirhna cany “eutand dried” snywer of one, Lw, Ures.
Learsingls xtioman process ind accodingly does nol
stiemp 1o explaia d\lt‘wﬂch fsateributed to grase. It
i5 A inlerna) prosets with the person, controllod by the
e A el o 1 G
cmotions, ¥ pcal. It on g
suggents that sdulis vavt keorn,
rnotion kst “youcun't leash an
ol dog now >

“Teaching formulatey the other sidc of the
karning/teaching provess, Hees i3 how one adullé
pdvicator steley the case: .

Thetrulyartistictexcher ol ndults perceives the
locus of responsibitity far learning 1o be n the
Jeamneg he €0 ously suppressos hit oW
compulsion to teach whal ba Knows his
sludents ought 1o leam & [avos of holplng his
atudents learn for thonisoives what (hoy want Lo
\eatn, § huove described thlafaith in the abithy of
\he individaal 1o lexrn for himsell as {be
vheologien) foundation® of ndult education
and 1 helieve thyt without thixIxith, wteacker of
adults 1y move lkely:to Kinder than lo factitate
learning.*

DEFINITIONS

*Rprmat" orMethod™ is e organization of persons

{ wes of a learming expeyicucn,

o eyt v
lexraing cxpeviente is mansged 10 a8 to faciidnace
Yaming.

. o Rnaratid, Phog Wodsns Fraioh of fulub Akcabon fow Yurk:
uw:h-.mv-n

“Lectury® In veferred Lo here »y & uchnique, not
rmmunw:moa.muctmu-mrhu"n‘;prépmz
ol niation of a vubject, therme, ve problem by s

q ed pecson. It may ko be labeled
seTmon. d ™ 8 speech of

ASSUMPTIONS

Assamptions about the charactexistles of aduk
leasners are also enucial components of the
learning/tenching process. A powing body of
knowledge Indicates thatl adull learnrs are JifTerent
from child Yarmery, These ure not xo much real
differenoss a8 vhey ave dilferences In assumpdons that
sremade intraditiorud education (Cheirtdan education
us walf my pevylay eduestion).,

The saeumptions about the chwractasisiies of adult
leamers are that, g a person matwress (1) his/her seif-
contept maves from baing a depexdenk pentonsiity
soward ons of boing & scti-directing buman being; (2)
he/aha accumulates & prowing reservoir of
(hat becomes 1o ¥ valuable resouree for
baming; (3) bisfber readisiesy (o leurn becomer

ted luu‘aun{‘lg 1o the dovelopmental taaks of
one's social palcs; (4) bls/ber Hme we chivaxes
from one of postponed application of keowledye to
immediscy of xpplication; and zocordinyly (5) bis/ ber
orienmtion towstd learning shifvs frou ons of subject-
ceuterednes 1o problem/situalion-centoredaess.

IMPLICATIONS

Since “participation,” “ego-involvsment,” and

' Mnteraction™ are boldfaced wordain the lsxicon of tho
adult educator, the sssuntiption Ls often mude that the
mors active the learmer’s role Liin the process, the mors
he/sbe is probably leucrning. It is ackniowledged and
sctepicd (hat some peryons jnay with oot 10 be
Involved sctively in the karnleg process. Thoy, s of
tha leciure ny a Jsaming/ieaching technique neads lo
be deylgmed und implemented to not only meximizs the
oppurtuity for inteeaction, vyo-involventent, snd
;puticipation fo the skient te participanta dexlre i,
“but tlxa (o ipercuxs the sdull loarmer's competanos in
sell-girection and the other charkcteristics of adult
karners mentioned abovk

WHAT THE LECTURE CAN AND
CANNOT ACCOMPLISH

{n any educational experizncs, objictives Krve to
indicate what that particular dolivity s sockdng o
wetomaplish, including canlent conpoustits & well as
behavioral wypects,
The Jocture txsuggested asanz of therao Kppropriste.
Yeamning/teaching lechniques for U behavioral
outcomes of knowledge xad valuey, Other more
xppropriate techniques mayieed o be thosen for the

A, p N,



behavioral outconies of underalanding, skill, attitude,
and inleroil.

There is slso soma vvidence in sducallon that strnight
[xctual, deseripive, or explanatory muaterivd may be
learned by direct sbaorption throwgh the lecturs,
whereas principles and concepis muy be bat learned
by group-participation Waming/teaching techniques,

GUIDELINES FOR CHOOSING
THE LECTURE AND OTHER LEARNING/
TEACHING TECHNIQUES

QUESTIONS

“Thres guiding questions 1 be wpawered whea choosing
the lectire as 4 Warming/tcaching technique sxe; (1)
How docs your selection and use of the lecture fit into
your undertanding of tke way people changs and
mrow (aaning theoaty)? (2} Whiat posifion docs this
Gricure bod 1n the coutext of the goals lownrd which
youare worklng fnthe lewning[ieachlng mgm_m
What ilnmediste and needs, &t Lkdy imo,
with ihese persons, doex this lecture maet? ¢

CRITEMA FOR DECIDING
Additlonal fsezory which inftuence the decision of
whether or nol to use the ecture includet

(1) Thomare the {nstructor knows about (hesubject
slhnad andihe Jets the pasticipants know about iy, the
mase ;mmpxhw the edture would be.

() The more knowledge and experisncs the group
hies with the subject, the morc & group pasticipation
techaigqueshoutd be condidered In ptace of the Jecture,

(3) 1ha tlzz of tha group lsuvex tweaty pervows [or
any one activity and o un-}lu poupmpunbeupid,
the Jecture shoutd be considersd.

(4) The Lectuee can dexd with mors fxets i & shorer
time Uian any other techuigis, ‘

PURPOSES

The loclure may snelude nny ot 418 of the lollowing

p“("i)mp?uwln inforiaation in ko oxganized wey;

n '

2 :dmlil'yin’: or clarifying probleis of desucy;
(% motlvariog, stimulaling, penuading, 3bd

{nflsencing attiinde of 1ke Esteners;
(4) analyzing & controversial fxsus

(5) insplring the pudipndt; .

(6) encoumaging furthcr sudy or inguiry.®

LECTURE ENHANCED BY
OTHER TECHNIQUES

PROCESSING INFORMATION
One prodlem of today’s workd fy thal we have what
University of Minour Profesior Daryl Hobbs calied
an Minformation overiond.” This meant we have more
information than we Knaw kow o handis and howto
pracesy. Some of the infarmation averload comes
{rom lectorer. .
One wiry 0 provess some of our real conccrniavising
Hred Kergisds 20 3L, T g (7, {Adapitd 08 wpaidad g i babac)

AMERICAM BAPTIST CHURGHES / USA
a E. 0. Box B51

out of Lke "overload™ it to engape existing church
community groups in problem :ulvinp‘ﬂm i ;;l:
way (hs jecturs can be used in eombimation with and
eohanced by snather technlque—~—problem solving.

LECTURER CALLED A SYMBOLIC HEALER

Mont peaple src involved In some aspect of the
competilive business comunity,

[t is suggested thal s speaker may alo Xrve asa
“symbolic bealer 10 ceduorn the fumstration,
m'm:hlc l;“uh% Dl; guilt l&;ﬂ inevitably rlfl?z‘:d

, are ol s organ apci
aod competitive buainess comuni!y.!!:ly post

The suggestion that use af the Letare can be enbanced
by minfol;mth other techaiques s based squarely oa
thi¢ notlon thit quatity fn xdul edfucatlon ls v direes
proporiion to the qualily and extent of [otzraction,
sgo-lovolvement, and participation of the persons
involved.

B this author were charged with 1he practicsl

' yesponsibilily for & onc-hour educational meeling on

suy thewne, sublect, or problem which raquired uee of
1he lecturo, bore are Vhres ways hs would consider
designing the prograw.

A lecturey wha i knowhedgeabls on e them,
subject, ot problm (o beconsidered would bainvited.
He should also be wliling 10 “rod With the poackes™ or
“Treawhael.” .

I, Balore the speaker gave bis lectune, the
participants woald be divided into pales, dhrees, or
gronps of four to six, Thuy wiuld bo maked to genecalc
quasdons or Wenlify probleny ity would lke thy
fectorer to talk xboul, thus outlining biv yposch—an
“inductive lecture,” ‘

7. Balore W IEEiure, e Audince could be divided
into four sections 1 serve a8 “Ustening teams,”™ Ode
weccian could listen 1o the lecture for polnts requiring
clarification, one for poinls of dlagresment, another
for poluts for staboration, and another for probleros of
practicalapplication, Afier thelectur, seciions would
“buze® for @ short lime to pool their thinking sdout
patnisthey wantemised and okt arpoakespenonio
preseny he laues 1o { I, :

. Tallowing aleclure, mesbert of tha audience
could be &aked to focm buzz groops to discnss how
they plin 1 apply the informatlon lo their own
<tustions. Then a spoketperon would be asked o
repont from vach group.?

CONCLUSION
UL this acticle bax offercd on¢ of mass usable idens
and for ea simulated the teadel's cudosity o conduct
4 prsona) eontinging Inqulry onthe Wik of the locttis
w5 & karsing/uaching wechnigos with adulis, it wilt
have sccomplithed the nuliorys avound purposs,

; "‘:"'&‘u"-'r'm" et Ot Y Y e, W,
" "Mm‘&awmu Ponmor auime Golt Fybluking Ca 002,y
“Vhhalashe £, Wrananl, g L, PP e

Educational Ministxles
Valley Yorgs, Penusylvanin 19492-0B5L g ouy Lender, Fobnsary, 1975
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LARGE GROUP
MEETINGS

ENHANGING INTERACTION
' WITH
LISTENING TEAMS

CLARIFICATION
REBUTTAL
ELABORATION
PRACTICAL APPLICATION



24. LISTENING TEAMS @ .

LY LT| L
T
(2) before @ presentation the
andience can be asked to serve 2s “listening
tearns” according tothe section of the room
they are sitting in——one section to listen to the
presentation for points requiring clarification
* (the clarificatioa team), another for points
‘with whicli they disagree (the rebuttal téam),
another for points they wish to have elaborat-
- ed on (the elaboratioq téam), and a fourth for
-~ "problems of practical application they wish the
speaker to ‘address (the application tearn).
.. After the presentation the teams are asked to
"+ “buzz in giotipsof fout ot fiveto peol thete:
thinking about the points they want raised, *
following which one mermber of each: group
. gives asurnmnry of ifs deliberations and the

‘speake ¢ responds to-each item in turm, undl
ltimme tuns out.or all iterns are d!

{
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v, . hiveadespoommitment to opplylng
e« .., principlés of acult learning in every.,
"' thing | do—~even in coe-hour keyriots
22325 speachies. ndeed), one.of the most fre-
quent (and gratifying) covaraents I getani evaluation -
| shests of my sesstons s, " Malool pedctioes witat he
preachest This makes me both happy and sad—sad. * *
that it should be such 2 notewarthy behavice y
¥y foundational principte of adult leaming in mak-
ing presentations ts that the learoes be acdve panici-

transmitted conlent. A ssoond principle is that the process
should startwith aod bulld on the backgroutuds, nieeds,
interests, problems, snd dencems of the panicipants. My
experfence bs that when people have the oppormunity 1o
l&qnbytzkingmirﬁﬁaﬂvemdpmdvlngdu
k\glnlhemmﬁdﬁrmlifesmmnms;dwywm
Tternalize more quickly, retsin rore pemmanently, znd
+ epply more confidently, And [ am convinced thak every
learning experience should result in both some soquist-
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TEACHING ADULTS AND NON-TRADITIONAL VOCATIONAL STUDENTS
Dr. John A. Henschke

~ Adult Education
Conceptual Framework
ANDRAGOGY: The Art and Science of Helping Adults Learn

Assumptions:

~ Concept of the learner — As adults, we have a deep psychological need to be self-directing—to
be perceived by others and treated by others as able to take responsibility for ourselves. When we find
ourselves in situations where we feel others imposing their wills on us without our participation in
making decisions that affect us, we feel resentment and resistance. Educators of adult learners need to
know and use the strategies that have been developed for helping adults to make a quick transition from
seeing themselves as being dependent learners to becoming self-directed learners,

Role of the learner’s experience — Adults enter into an educational activity with a greater
volume and a different quality of experience than youths. The greater volume is obvious—the longer we
live, the more experience we accumulate. The difference in quality of experience arises from the different
roles adults and young people perform.

This difference in expetience affects the planning and conducting of an educational activity. It
means that adults are themselves the richest learning resource for one another for many kinds of learning.
Hence, the greater emphasis in adult education is on such techniques as group discussion, simulation
exercises, laboratory experiences, field experiences, problem-solving projects, and interactive media.

The differences in experience also assume greater heterogeneity in groups of adults. The range of
experience in a group of adults of various ages will be greater than with a group of same-aged youths.
Consequently, adult education emphasizes individualized learning plans, such as learning contracts,

Readiness to learn — Adults become ready to learn when they experience a need to know or be
able 1o do something to perform more effectively in some aspect of their lives. Among the chief sources
of readiness are the developmental tasks associated with moving from one stage of development to
another. Any change—marriage, the birth of children, the loss of a job, divorce, the death of a friend or
relative, or a change of residence——can trigger a readiness o learn. But we don’t need to wait for
readiness to develop naturally. We can induce readiness by exposing learners to more effective role
models, engaging them in career planning, and providing them with diagnostic experiences to assess the
gaps between where they are now and where they want and need to be in terms of their personal
competencies.

Orientation to learping — Because adults are motivated to learn after they experience a need,
they enter an educational activity with a life-, task-, or problem-centered orientation to learning. The
chief implication of this assumption is the importance of organizing learning experiences (i.e., the
~ curriculum) around life situations, rather than according to subject-matter units. For example, instead of
calling courses Composition I, II, II1, they might be labeled as Writing Better Business Letters, Writing
for Pleasure and Profit, and Improving Your Professional Communications in an adult education program.
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Motivation to learn - Although the andragogical model acknowledges that adults will respond to
some external motivators—for example, a chance for promotion, a change of jobs, or a change in
technology—it proposes that the more potent motivators are internal—such benefits as self-esteem,
recognition by peers, better quality of life, greater self-confidence, self-actualization, and so on. Adults
may not be motivated to learn what
we have to teach them. Consequently, educators of adults need to focus their efforts around how their
subject matter relates to the internal motivators of adult learners that we just mentioned.

Why learn something — Adults have a need to know a reason that makes sense to them, as to
why they should learn some particular thing—why they need to learn the subject matter the teacher has to
teach them. Adults will expend considerable time and energy exploring what the benefits may be of their
learning something, and what the costs may be of their not learning it before they are willing to invest
time and energy in learning it. Therefore one of the first tasks of the educator of adults is to develop a
“need to know” in the learners—to make a case for the value in their life performance of their learning
what we have to offer, At the minimum, this case should be made through testimony from the experience
of the teacher [who needs to become increasingly a facilitator of learning] or a successful practitioner; at
the maximum, by providing real or simulated experiences through which the learners experience the
benefits of knowing and the costs of not knowing. It is seldom convincing for them to be told by
someone [like the professor] that it would be good for them.

There is a growing body of knowledge about how adults learn and a body of technology for
facilitating learning, and this is changing the role of teacher/professor and requiring that he or she know
things few professors/teachers know and probably none of his or her associates knows. In working with
adult learners in educational contexts the professor must know, believe in and be skillful with
andragogy—the art and science of helping adults learn—and how it differs from pedagogy—the art and
science of teaching youth.,. This is the mark of a professional.

Teaching Technologies

Preparing the learners for the program/course — A most common introduction to the
participants is sharing the purpose, objectives, meeting time and place, potential benefits, the participatory
nature of the learning design so the adult learners develop some realistic expectations about how they will
be involved, and things to think about such as what special needs, questions, topics, and problems they
hope will be dealt with.

The first question an andragog asks in constructing a process design, therefore, is “What
procedures should T use to help prepare the adult learners to become actively involved in
this course and to meet their expectations?”

Setting the climate — A climate condvucive to learning is a prerequisite for effective learning,
Two aspects of climate are important: physical and psychological.

Physical climate — The typical classroom setup, with chairs in rows and a lectern in
front, is probably the one least conducive to learning that the fertile human brain could invent. It
announces to anyone entering the room that the name of the game here is one-way transmission—the
proper role for the students is to sit and listen to the professor. The effective educator of adults makes a
point of getting to the classroom well before the learners arrive. Ifit is setup like a traditional classroom,
consider moving the lectern to a corner and rearrange the chairs in one large circle or several small
circles. Iftables are available, place five or six at a table. A bright and cheerful classroom is a must.
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Psychological elimate — Important as physical climate is, psychological climate is even
more important, The following characteristics create a psychological climate conducive to
learning:

e A climate of mutual respect. Adults are more open to learning when they feel
respected. If they feel that they are being talked down to, ignored, or regarded as
incapable, or that their experience is not being valued, then their energy is spent
dealing with these feelings at the expense of learning,.

¢ A climate of collaboration. Because of their earlier school experiences where
competition for grades and the professor’s / teacher’s favor was the norm, adults
tend to enter into any educational activity with rivalry toward fellow leamers.
Because peers are often the richest resources for learning, this competitiveness
makes these resources inaccessible, There are climate-setting exercises that cam
be used to open courses which put the learners in to a sharing relationship from
the beginning for this reason.

e A climate of mutual trust. People learn more from those they trust than from

. those they aren’t sure they can trust. And here

" educators of adults [ones who seek to help adults learn] put in

_a position of teacher of adults, are at a disadvantage. Students in
schools learn at an early age to regard teachers [and professors] with suspicion

" until teachers / professors prove themselves to be trustworthy. Why? For one
thing, they have power over students; they are authorized to give grades, to

_ determine who passes or fails, and they hand out punishments and rewards. For
another thing, the institutions in which they work present them as authority
figures. Professors will do well to present themselves as a human being rather
than as an authority figure, to trust the people they work with and to gain their
trust,

e . A climate of support. People learn better when they feel supported rather than
judged or threatened, Teachers of adult leamers try to convey their desire to be

- supportive by demonstrating their acceptance of them with an unqualified
positive regard, empathizing with their problems or worries, and defining their

- rale as that of helper. It will help for professors to organize the learners into
peer-support groups and coach them on how to support one another.

¢ A climate of openness and authenticity. When people feel fiee to say what

' they really think and feel, they are more willing to examine new ideas and risk
new behaviars than when they feel defensive. If professors demonstrate

openness and authenticity in their own behavior, this will be a model that the

- adult learner will want to adopt. '

¢ A climate of pleasure / fun. Learning should be one of the most pleasant and
gratifying experiences in life; it is, after all, the way people can achieve their full
potential, Learning should be an adventurs, spiced with the excitement of
discovery, It should be fun. Dullness is the unacceptable part of the adult
learners’ previous educational experience, and the professor will improve the
learning climate by making a lot of use of spontaneous [not canned] humor,

e A climate of humanness, Learning is a very human activity. The more people
feel they are being treated as human beings, the more they are likely to learn. -
This means providing for human comfort—good lighting and ventilation,
comfortable chairs, availability of refreshments, frequent breaks, and the like. It
also means providing a caring, accepting, respecting, and helping social
atmosphere.
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The second question an andragog asks in constructing a process design is “What

procedures should I use with this particular group to bring these climatic conditions into
being?”

Involving learners in mutual planning — The andragogical process model emphasizes learners
sharing the responsibility for planning learning activities with the facilitator. There is a basic law of
human nature at work here: People tend to feel commiited to any decision in proportion to the extent to
which they have participated in making it. The reverse is even more true: People tend to feel
uncommitted to the extent they feel that the decision or activity is being imposed on them without their
having a chance to influence it

The professor will increase learner commitment if they make clear they are coming in with a
process plan—a set of procedures for involving them in determining the content of their study. Learners
need the security of knowing that the professor has a plan, but even this process plan is open to their
influence, It may be well to use teams of participants, with each team having responsibility for planning
one unit of the course.

The third question the andragog answers in developing a process model,
therefore, is “What procedures will I use to involve the learners in planning?”

Diagnosing their own learning needs — At the very simplest level, learners can share in small
groups what they perceive their needs and interests to be regarding the acquisition of knowledge,
understanding, skill, attitude, value and interest in a given content area of the course. One member of
each group can volunteer to summarize the results of this discussion. This way, the learners will at least
enter into the learning experience with some awareness of what they would like to get out of it. A
learning need is not a need unless perceived so by the learner. It is possible to induce a deeper and more
specific level of awareness by having learners engage in some of the new body of technology being
developed for facilitating this process, with emphasis on such self-diagnostic procedures as in simulation
exercises, assessment téchniques, competency-based rating scales, and videotape feedback.

So the fourth set of questions the andrgog asks in constructing a process design is “What
procedures will L use in helping the participants diagnose their own learning needs?”

Translating the learning needs into objectives — Having diagnosed their learning needs,
participants now face the task of translating them into learning objectives—positive statements of
directions of growth. Some kinds of learning [such as identifying criteria for various steps in
accomplishing a particular task] lend themselves to objectives stated as terminal behaviors that can be
observed and measured. Others [such as decision-making ability] are so complex that they are better
stated in terms of direction of improvement.

The fifth question the andragog asks is “What procedures can I use for
helping involve the adult learner in translating thelr learning needs into learning
objectives?”

Designing a pattern of learning experiences ~ Having formulated the learning objectives, the
professor and the adult learner then have the mutual task of designing a plan for achieving them. This
plan will include identifying the resources most relevant to each objective and the most effective
strategies for utilizing these resources. Such a plan is likely to include a mix of total group experiences
[including input by the professor], and subgroup [learning-teaching team] experiences, and individual
learning projects. A key criterion for assessing the excellence of such a desigu is, “how deeply are the
~ learners involved in the mutual process of designing a pattern of learning experiences?
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So the sixth question the andragog asks is “What procedures can I use for involving the
learners with me in designing a pattern of learning experiences?”

Helping adult learners manage and carry out their learning plans — Learning contracts are a
most effective way 1o help learners structure and conduct their learning, Students [adult learners] contract
with the professor to meet the requirements of the university courses in which they are enrolled.
[Incidentally, even though there may be a number of nonnegotiable requirements in university courses,
the means by which learners accorplish the required objectives can be highly individualized.] Students
going out on a field experience, such as a practicum or internship, will contract with the professor and the
field supervisor. Contracts may also be specify how the learner is going to continue to fearn on their own.
Learning contracts are also used for continuing personal and professional development.

The seventh question that andragog asks is “What procedures can ] use to make certain the
learners are full engaged and involved with me in managing and carrying out their learning
plan?* ’ ‘

Evaluating the extent to which the learners have achieved their objectives — In many
situations institutional policies require some sort of “objective” (quantitative) measure of learning
outcomes. However, the recent trend in evaluation research has been to place increasing emphasis on
“subjective” (qualitative) evaluation—finding out what is really happening inside the learners and how
differently they are performing in life. In any case, the andragogical model requires that the learners be
actively involved in the process of evaluating their learning outcomes.

The eighth question, therefore, that the androgog asks is “What procedures can I use to
involve the learners responsibly in evaluating the accomplishment of their learning
objectives and meeting the course requirements?”

By answering these eight sets of questions, the professor [the facilitator of adult learning] emerges
with a process design—a set of procedures for facilitating the acquisition of the course content by
the adult learner.
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a1 THETRAINING
== OF ADULT EDUCATORS

Modellng

the

Prepcrahon of Aduli
Educators

By John A. Henschke

ben war sty st enduresstors,”
wee sy Tinlicate 1 broder
rnzie of individuals tian one
. would think upon fst consid-
er.ulon IF achurlt eclucsators are peaphe whe “help slulis
lesarn, ™ theen their ks must inefudes (1) esdens in
voluntury sssociations; (2) exceulives, tetining nffi-
gers, supervisors snd foremen In comorations: (3)
leschers, siminfstratars and group leaders in vieious
educational institutions; anil (4) program directors,
writers and editors In educational ares of mass
medis; as well as (5) professional adult educators who
have been prepared specifically for this vocation und
mike'it their perméanent career.

Other than those in the last group, most or the
“gdult educators” mentioned above huve hud liule or
n6 formal instruction to prepare them to "help adults
learn.” Some may have atiended 1 preparatory work-
shop designed 1o help them understand how to teach
adults. Otliers may have studied a book such as Robin-
son's frfroduction o Helping Adults Learn and
Change or Renner's /nsfructors Survival Kit, or any
of o umber of quick leaen-as-you-go guides.

Avaitable to all “adult educators” are graduate
courses and formal master’s and doctoral progeams in
adult education. There are also programs of preservice

teiniog o wubt educstans: wng, for past-time
instrietional stalf, peicaprolissenid imructors of
aduhs sod volunteers; sond eontinuing ahication in
P professions, ‘Phese is Winiog in oranizdios;
trztining of consultunts; training in business sl
innulusteys e traadninng of human resomees develop-
mient specialisis, Al of these approaches o one or
mre persens whi conduct preparstory seiivitles with
emuerging edueators af adults.

The Madeling Principle

Each of the cibove mentiened approdchies to adult
education bus & unique validity. Yet { have ohserved, in
almost a quarter of scentury of preparing udult edu-
cators 1o help neults leston, thiat the validity of texching
ultimately derives from 1 single element; modeling,

Modeling, according to the dictionary, means pro-
viding an esample worthy of imitation. @ standaed by
which a thing can be meusured, For an educator, that
means exemplifying the lessons belng taught. [t
reans walking what you talk, not “Do as | suy, not 1s
1 do'll

1fwe look to ancient times, we may find Moses a5
model prophet and law giver, Canfucius as a mode
thinker, Abraham os a mode! of faith; Socrates as 4

.model questiorser, Jesus Christ as 1 model of forglving
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love, and Tullius Cicero us 2 model of elg-
quent oratory. Thelr personal influence is
still pervasive in o time.

1 we review the history of our nation, we
may {ind George Washington to be s model
of prudence, intégrity and patriolism;
Thomas Jelferson to be a model of leamed-
ness; Teddy Rovsevelt to be a model of
courige, and Abraham Lincoln te be 2
motel of honesty und justice, And we cun
see how their madeling of these virtues has
helped shape the world we live in—as clear-
Iy sts we ean see thelr Tmages cirved Into ML
Rushimore, :

As adult educstors, we are models, Stu-
dents learn more from our actfons thun aur
words, They want 10 see T our actions mutch
our words, With this in mind, if we believe
thaat sicdualls lesern I o certstin way then it
follows that we tike it upon ourselves to
mudel the conduet and sttitude that demon-
strstte snel support what we're trving to tiich
them. . : :

A guiding principle s statement i the
University of Missour-St Louts, Schonl of
Education is: “TF 1 am not modefing what 1
an teaching, 1 on teching something
elsee” One coulek also say: I 1 am modeling
whit 1 esehing, [ tesehing whit |
am meddeling,” This principle s much like
hart of the Zauldik Rabbt, who siys the pers-
sonality of the leacher takes the place of the
tasiching—she or he s the teaching, For us,
whose task 15 ta help ather adults e, it
miess risking being ourselves, trusting owr
feelinps and seting on them, thereby engag-
Ing a like cominitment from oue students,

An Outline for Modeling

There are certain ingredlents that go Into
the making of a model. Understanding each
of these Ingredients can help us In our prac-
tice of modeling in the preparation of adult
educators.

Andragogy. One ingredient is the theacy
of andragogy-—the art und science of help-
ing adults leamn. Its primary principle {5 the
desire, potential and ability for self-directed-
ness on the part of the leamer. Other princl-
ples include: perceiving the leamer's

12 A Adult Learning

experience us a resource for Jearning, seeling
developmental tasks of socil roles s cru-
clal in activating the need und readiness for
learning, learners need 4 siluation-centered
or problem-centesed orientation to lewrning,
understanding that motivation of ndult
lenrners Is interal rther than merely
external, und leamers need & valld reason
why they need to leaen something to appre-
cinle its importanca,

Rs adult educators, we are models.
Students learn more from our
actions than our words. They want to
see if our actions match our words.

I experienced these privciples of adra-
rogty T my stuclies st Boston Ciiversity with
Matlcolm Knowles, who papulirized te the-
ey n the United States stnd has now prssed
the torch of leadership (modeling) in adult
education to our ganeration, 1've heard peo-
ple say that Medcolm provided o set of
injunetions from which we will gain benefit
if wes follow them, and thae If s teacher has
some iotion of what Knewles is talking
about, hoth leame and teacher will greatly
benefitin a learning situation.

I have tmplemented these principles of
andragoyy in my own teaching of adule
education and in warking wilh master's and
doctoral students at Univessity of Missouri-
St. Louis, Tenching Lhe way I was taught has
worked well for me, a5 [ have sesn many
adult educators blossom and flourish in
thelr research and practice.

liduard Lindeman said that andragogy is
the true method by which adulis keep them-
selves intelligent about the modern world,
and that its use would make a qualitative
differenca in the life of our time, He further

nsserted the practical nuture of andeagoyy:

theory becomes fact, and words hecome

responsible acts and accountable deeds.

Atlittecle, A second ingredient is attitude,
Somneone sald that if andragoyy is used only
152 method for conducting lesrning activi-
ies, it may become mechznical and lose its
dynamism. Andragogy Is more than mere
method; itis an sdtitude of mind and hear,
and it becomes 4 transforming power sind
positive influence In mexleling the prepara-
tion of adult educators, An atitude of caring
for e learmer us @ vatuable, unigue person,
and of helping i lesrner 1 accomplish his
or her educitionat goals, is essential for an
sl educator & i like e warp and wonf
1l st exepuisitely heautilial cloth weminy,

cungrnence, A thied Tngredion s con-
graence, (n matbiemaies, if o sumbers
pive the swwie reowtloder when divided by st
siven vithne, they e sad 1o e congruent,

I sxchulL edacationy, it wa apply oner il

ol principles corsistenly, we sl

achlens congruence with lesrawes in the

faersy of symettusad sgrvenaent of yoluntary

eanurmily. For that to Ty, we o

have congrience hetween Sieory sid prie-

ticee, even thuwgh wee sy think thatl’s not
very scholirly, Congruenee of theoy and
pratetice need 0 b 1ike two peometre fiy-
ures exstctly superimapased on one anothye,
or Nike s atrchitectueal plan lor i building
andd the setuat building,

Frust, A fourlhy ingrelivat bs trust. To be
effective, ay sl educator needs to have
trustin the abllity and potential of leamers
{emerging adult edweators) 19 understand
the learning process sand muke the right
cholces. Trust takes tie form of:

+ - Puposefully communicating to learn-
ers that they aye each uniguely impor-
tant;

s Belleving fearmers know what their
gouls, dreams and realittes sre like;

«  Expessing confldence that legrners
will develop the skills they need;

+  Prizing the leweners to lern what is
needed;

*»  Fecling lemers’ need to be aware of
and communicae their thougits and -
feelings;




»  Enabling leasners to evaluate their
own progress in Jearning;

«  Hearing learners Indicate whi thelr ;

leaming needs are;
= Engaging learners In clarifying their
own nspirations:

»  Developing n supportive relationship
with learners; .

»  Lxperlencing unconditional positive
regeard for lesners; and

«  Respecting the dignity and integrity of
feurners.

"The siduit educator must initiate trust
with lestmers. 17 he or she effectively models
the principles of adult education. leamers
hawe 2 golden opportunity to hecome great
atbult educators tiemselves, IF trusted, the
lextrnens ity lesn soimething, which other-
wise, ey would have learned less well,
e slowly, or ot at all, A luck of trust
serinusly haunpers he leaing proces,

The adult educator must
initiate trust with learners.

Building blocks

1 tike to encourage emerging adult edu-
cators to facus on five building hlocks: (1)
beliefs and notions about adulls as learness;
(2) perceptions concerning the qualitles of
effective teachers/facilitnons: ¢3) phases wd
suquunces of learmtng process (theory of
how lenening takes place): 143 teaching tips
anl heetemngg techniegues; sd, 13) imple-
mentation of Wie prepared plan, Wikl
inge-=ndrgogy, atitude, congrence, il
fetist—while using these bualding hlocks,
Tredps o e the pregarsation of et edu-
cattoors Tl carclee G coneep 1 resility

Summary

You may wish to incorporate other Ingre-
ients as part of modeling the preparation
of ndult educators—bused an yaur experi-
ence, someone else’s experience, or an inter-
esting theory your've hested, In any case, my
observutions tell me that the aforemen-
tioned ingredients—andeagogy, atinde,
congruence, and trust—ire basle consider-
ations, 1 have found that it Is possible to be
vousself und to be congruent lo L university
selting without sacrificing acadermic guality
or rigor, | ewe fovnd Ui 1o he twue [o van-
Ty time-fravnes within non-icidemic set-
inngs s well, mueswing that all people who
“help adults keen™—naot just profussional
arlulteducitors—can wse the inenleling
pricciple i the prepaction of adult educs-
ors.

agerew with s st whcsttor friend of
mine whe sald that it we moded this thing
wie are ki aihout, we are poing to get it
right ved,

From basic reading through GED preparation,
KET videos help adult students prepare for the future.

The KET/GED Series {GED ON TV]
43 hall-hour video programs
designed ro help aduits prapare
for the GED exam. Also avaliable
tn Basic Skills format for high
school graduates who aeed skills
brush-up.

Pre-GED Reading: Anather Page
|5 half-hour video pragramis of
pracecal life-skills reading for the
roid-level reader. Helps prepare
adults for mora rechnicat
cancepts.

Pre-GED Math: Math Basics
13 video programs of up to 30
minutes rach, teaching real-life.
math that aduits need at home
and on the job.
Helps prapare
adults for mare
technical conceprs,  Tha Kentucky
Natwork

Learn To Read

30 half-hour video programs {or
adult riew readers, ntroductory
reading plus life skifls. Alsa helpfu)
for E5L students praceicing
pronunciation.

Call (800) 354-9067 to
request a catalog or a free
preview, or find out mare
at ourWeb site:
htp:liwww.ket.orgladulted!

"When assesting i state of the
" art of adiilt lteracy Instruction,
off the ig'ads Jead tu RET” - .
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Training Teachers
of Adults

.John A, Henschke

Assaciate Professor Adull Education
University of Missouri-Si. Louis

The adult coatinuing education literature and popular beliel sugpest that
competence in subject matter has traditionally served as a sulficient qualifica-
tion for individuals who teach adults. For most educzators and traincers in pro-
grams serving adults, neither adult teaching experience nor formal preparation
for teaching Lhe adult learner is a requirement for obtaining a posilion. Many
of the institutions conducling adnit education programs have no requircment
for teachecs other than knowledge of the content of the subject to be taughi,
It is assumed by many that if one knows the contentl or subject maller, com-
petenceln teaching it 1o other adullsis aulosmatically included in that knowing.

Resulls of this process of teacher assignment has often led to dropoutsin a
wide variety of programs. While it cannol be assumed that everything lacking
in a learning experience points to the teacher, teacher performance obviously
has some responsibility.

The number of adults involved in learning experiences of one kind or anolher
has recently risen exponentially: currently, 23 million Americans — 10 millien
more than §5 years ago. 1L is also known that adults as consumers of education
or learning have became increasingly sophisticated in their knowledge of what
constitutes good teachers. Furthermaore, adults are for the most part voluntary
learners and will disappear il Lheir needs as determined by Lhemselves, are not
met in thal educational or Lraining program. In addilion, even those aduils wha
arg required by some boss or employer to remain for whatever reason, will have
psycholagically “checked out” of the learning experienice if their pereeived learn-
ing needs are not met. Taday's rapidly changing, lechnologically oriented sociely
has created a need for teachers and trainers whose outlaok refiects understand-
ing and concern for the unigue needs of the adull learner.

Many institutions have not been willing to insisl that a teacher musl become
equipped [or teaching adults by participating in a systemalic training program;
nor have they provided the opportunity for those teachers who would become
involved *willingly. This chapler is designed primarily lo assist the non-
experienced {eacher of adults and, also, will be usefu! to those who have some
experiefice and training in the field.

There are five important building blocks of a systematic training program
for non-experienced teachers of adults:

Tiaining Teachers of Aduits - 415

1. Beliels and votions about adult learners.

2. Peicepiions concerning qualities of effeclive leachers.
3. Phases and sequences of the learning process.

4, Teaching lips and learning technigues.

S. Jmplementing the prepared plan.

The best resulls will be atlained by making improvemeats on each building
block as it applics to a specilic teaching situation. Each step taken will lead to
some improvement. The more steps that are Laken, the more improvement will
result,

1. BELIEFS AND NOTIONS ABOUT ADULT LEARNERS

“The [irst building block seems o be a refleclive slarling point for the teacher.
Who is Lhis leai ner we call an aduit? Many definitions are in cusrent usage. The
following descriplors adapled from the works of Malcolm S. Kngwles® and
Frank Holfman® would seem to characierize the notion of the adult as a learner,

First, the adult fearner has a concept of self that has the potential and desire
for increasing self-directiveness which is interdependent and not in isolation. This
means that in Uie learning situation the adult:

1. Accepts and loves responsibility.
2, Orients toward the [uture. 5. Solves problems
3 Values initiative 6. Is creative.

The key for the teacher is to design programs (o take advantage of the learner’s
potential and desire for increasing interdependent self-direction.

Second, as an adult learns, graws, and develaps, he or she builds an increasing
reservoir of experience. This experience becomes a vasl resoutce {o draw on for
helping others 1o learn as well as edvancing one's own learning. Thus, structur-
ing the Jearning situation to iake advanlage of those resources should at least
help to;

1. Creaic positive altitucles in the learner toward the instructor, one's self
as a Jearner, the subject and learning situation, expeclancy for success.

2. Relate the instruction lo the learner’s needs.

3. Increase stimulation ol the learner's atteniion, awakeness, awaraness,
interest, involvement, and interaction.

4. Encourage, opiimize and integrate learner emotion.

5. Achieve the learner’s progress toward self-chosen goals.

§. Reinforce learner participation, posilive changes and continnous
learning.

4. Opens lo oppartunilies.

II. BERCEPTIONS CONCERNING QUALITIES OF
EFFECTIVE TEACIIERS
The second building block focuses upon the teacher. It is seli-diagnostic. What
are qualities of efTective teachers? How do 1 measure up? Where do 1 need im-
provement? How will 1 accomplish that improvement? From David W. Cochran!
and many other sources comes an overall piclure of Lhe abilities and qualities
teachers need lo help assure satisfaclory learning by the iearmers.

.Context
8. Xdeclogy
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416 ATERIALS & MET "HODS in Adult & Confiruing Education

QUALITIES OF AN EFFECTIVE TEACHER

. *1. Interest in the Students and the Subject Being Studied. Students are quick
at determining how interested teachers are in them and the subject being
taught. You can’t have one to the exchusion of the other. Effective teachers
demonstrate sincere concern and interest in their students® progress and
well-betng. .

2. Ability to Communicate Well. Communication is the act of helping others
Jearn conceplts, skills ang attitudes. Teachers communicate by speaking,
listening and writing. Communication includes presenting material in 2 clear

" and straightforward manner usisig language and writien materials geared
t0 learners’ comprehension levels. Since learning is an aclive process, com-

.. munication methods used must actively engage students. _

.+ 3. Good Knowledge of the Subject. Successful leachers and trainers have a
thorough and comprehensive knowledge of the subject they are teaching.

;  The expectation of students is that the teacher will be able to respond to
. their questions and help them develop their areas of interest. However, when

.- challenged by a question, theteacher of adults needs Lo admit to not know-

ing the answer as well as expressing willingness to work with the student

.. to find the answer. 1, )

3. Prepared to Teach the Lessoii- Good tezching and goad planning go hand

. inhand. Planning requires an investment of time. It should be a joint ven-

. turedone with students so that their needs are addressed. The basic ingre-
dients of planning are establishing goals, selecting technigues and materials

.. to achieve these goals, and evaluating to se if the goals have been mel,

& Enthusiastic. Enthusiasm s calching. I one s deeply interested in a group
of ideas, a set of facls; or a type of work, one is also more likely to gel
others interested. Enthusiasm is the natural celebration of the joy of learn-
ing a new bit of knowledge or 4 new skill. Students love enthusiastic leachers,
and will as a result get “‘stearned up’' abont learning. It affords lhem the
opportunity to explore new ideas and expand themselves in new directions

' with the supgorl of a knowledgeable and excilng teacher.

Other qualities of an effective’leacher would cerfainly include: Desire le

Insiruct, A Sense of Humor, Behip Flexible, Tact, Patience, Using = Varlety

of Teaching Techniques, Sensitivity and Courtesy.

Using Figure 1, “*map oul™ pl'ans to make the improvements needed in your
teaching prectice. v

II. PHASES AND SEQUENCES OF THE LEARNING PROCESS.

The third building block for equipping non-experienced teachers of adults is
to Focus on the various phases and sequential steps in the learning process. When
leaming I§ viewed as a learner merely absorbing a body of information, then
teaching becomes the vehicle for “throwing’® or “‘spraying’* as much informa-
tion as passible at the learner. However, wher learning is underslood as a pro-
cees which hasa number of managesble steps in which the learner becomes deeply
involved, then teaching becomes the vehicle and road map for helping the

N
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To What Bxtent, in my feaching, do I Whal Will I Do To Make
) the tmprovements [ Want?
Scale
¢ 1 2 3 4
Show interest .
o Hi
0o 1 2 3 4
Communicale well
g {2 3 4
Possess Knowledge
Lo ) Hi
c 1 2 3 4 .
Prepare Plans
Lo Hi
¢ ) 2 3 4
Exhibit Enthusiasm
lo Hi
o 1 2 31 4
Lo Hi
1. Place & *'P” mdicating present level on each iten
2. Place o “D" indicating desired fevel of performance on each item; and,
3. Develap 2 prolesnonal devlapment plan on what you will dﬂ‘ In move yourzell fromt -
present level 1o desired level on each ilem. {List In space provided at right sbove)

FIGURE 1

leacner internalize, develap, practice, and refine proficiency in the application and
use of that knowledge.

An interesting model which Cochran® has suggested is thal the teacher keep
the learners yearning, learning, earning, and refurning. This means Lhat the teacher
needs to be 2 guide and:

1. Provide thal for which the learner’s Yearn, such as; new and advanced
parts of the subject; developing a spirit of inquiry; another expert resource
on the topic; reading and studying outside; being helped to find oul answers
to their questions.

2. Provide that which will help the Jearner’s Learn, such as: incremental paris
of the subject; using time well; classroom group involvement; being well

prepared. .
3. Provide that which will help the leaners Earn.
Success Caonfidence
Praise Interest.

o — Ve



418 TERIALS & METHODS in Adult & Continuing Education

4. Provide that which will cause the lesrners to Refurn.
For enthusiasm. For finding sincere leacher inlerest.
For moving forward.  For experiencing affirmation.
' For sharing their learnings and progress.
Anather way to laok at the learning process may be portrayed through
- adaplation of Gene Custer.?
1. Determine the content to be included.
Identily specific knowledge and skills to be taught.
¢+ Know who will be in the program.
Determine present ievel of performance.
Estahlish objectives. '
Design performance test.
i Determine learning points.
2. Determine leamning techniques to be used.
Look at the task and the way results are achieved.
Determine learner's orientation — visual, auditory/verbal ar physical.
Delermine whether information is processed, learned, and applied,
systematically or intnitively. :
Determine whether learner motivation is low or high.
Selecl media and technigues.
Determine how to use the media and techniques,
3. Organize and develop the training presentation.
Orpanize and sequence content.
Design and develop handouls.
Develop plan for delivery.
4_ Deliver the presentation.
Practice and (ime your presentation.
Do a pilot presentation.
Evaluale oulcomes. .
Save final materrals for later use.

3

IV: TEACHING TIPS AND LEARNING TECHNIQUES.

The fourth buflding block for equipping non-experienced teachers is to make
them aware that there are a multiplicily of teaching technigues and tips that will
breathe life into 3 learning experience for participants. Some of the more familiar
presentation {echniques would be the lecture, reading, slides, zudiocassette, motion
picture, and demonstration. Certainly each of these approaches could be enhanced
given a little thought. The Jecture is the most frequently used technique for
disseminating knowledge 1L is 2 one-way organized communication of informa-
tion by a resource person. To increase the interaction and enrich the internalizing,
of the information preseated, Listening groups could be formed befare the
lecture Their purpose would be to listen to the lecture for things: (1} they wish
clarified, {2) they want to take issue with, {3} they want to have claborated, and
{4) probiems of practical application. After the lectuse each group gets together
10 develop Lheir questions. Then the lecturer responds ta each question raised.
Buzz proups of fous Lo six people could also be formed to discuss particular issues

“™
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or ideas raised in a lecture by a resource persomL Lectures co}xld also be accom-
panied by overhead visuals, flip charts, filmstrips or pewsprint to help learners
grasp the information. _ < .

A motion picture and slides present information (o participants lhmughk(he
ear and cye. [ts message and purpose can be advanced by dismgssmg in sm:fll Broups
of four or five people the meaning, application, and use in various situations
and then sharing insights wilh the larger group. Another approach would be for
the leacher to prepare specific questions to be discossed in smell groups fp[iuw—
ing the film. -

- - Assigned or suggested reading material that is essential to.developing undersian-

ding of an idea must be accessible and at a reading level !hc learner is a?lc o
comprehend. It 15 unrealistic to expect that the material will be read outsu_lr: of
class. Henee, a crisp printed outline of the main ideas or a series of questicas,
for which this material may provide answers, could improve the process of lan}mg.

Audiocassetles have the advantage of being able ta be listened to many times
for & lecture message. If one has 3 cassetle player, time that is ot-herwise spt_ant
listening Lo the radio or justin silence could be used to [istcn. A‘s with l.h; reading
material suggestions above, a copy of the outline or appropriate probing ques-
tions should be advantageous to the leammer. ‘ )

A demenstration has the instructor verbally explaining and performing step-
by-step, an act, procedure or process. One caution is that the instructor should
make sure the participants can see as well as hear all that goes on.

Other technigues are group disengsion which wo uld have len to twenty people
discussing a problem for a Fifteen to twenty minute perigd. Hud.dle groups of
twa ar three people could discuss for & few minutes an issue raised,

A case siudy brings a small group of people together to ana}yze a;md.snlv"e a
problem or a case situgtion. A simulation has the learners acquire skills in a sel-
ting that simulates the real setting where skills are rgqunr_ed. A role play bec.cms
an imprompiu dramatization of a problem or a situation, t:ollowad by discus-
sian. A (eaching/learning leam is a Eroup of three o six people working
cooperatively to teach and help others develop knowledge and_skﬂls.

Many more techiniques are available and explained in the. expanding m.iult educa-
tion literature, In designing a Jearning experience, @ varieiy of techniaques need
to be included that will enhance the interest and excitement of the adull learners
as wel} as improve their knowledge, skill and attitede. . )

A guick way to determine the usefulness ol any technigues for use it ones
leaching practice would be to use Figure 2.

v. IMPLEMENTING THE PREPARED PLAN

The fifth building block for equipping non-experienced teachers of adulls is
the final step of conducting a program.

This is 2 most crucial part of the process. It seesmns that this step cannol b.c
directly taught. It [s not readily articulated, openly expzessed‘ or stated. l_l is
unspecifiable. 1L 35 what Dirk?® refers to as *“The Tacit Dimension of Practical
Knowledge?
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Purpose For Which 1 Would

Techniques | Would
. Use This Technique

Like to Use ‘| Yes | No

1. Lecture

2. Listening Groups

3. Buzz Groups

4, Motion Picture and Sfides

5. Reading ]

6. Audiocasselles

7. Demonstration

8, Group Discussion

6. Huddle Grovp

{0, Case Siudy

{1. Simulation

12. Teaching/Learning Team
) FIGURE 2

This is like an integration of the explicit and pbjective subjecl matier knowledge
of one's practice into Lhe personal constructions and performances of one's work.
fLi5 the developing of an intuilion of what needs to be done in this specificsitua-
tion Lo take the next step which will carry the learning forward. It is as though
attitude is of utmost importance — attitude toward one’s self, loward the greal
potential of adlts as learners, the opportunity of being involved in turning Lthe
fight on in their eyes: .

An attitude of being open to ideas that are different from those in the design.
An attitude of caring and showing it.

An atlitude of treafing adults as individual adulls who are unique.

An attitude of supportiveness toward learners.

An attitude of considering the learning process as important.

Implementation is the creation of a climate which nurtures the seeds of adull
learning into a glorious flower that flourishes. It is practical intellipence, prac-
tical reasoning, practice of the art of teaching adults which is different from lalk-
ing about the rules of adult education. It is not just talking about adult educa-
lion. It is doing adult edncation and deing it well. This comes from [ollowing
our jnner sense, honing the skill, and practice, practice, practice, until it is refined
like a costly and precious gem.

Training Teachers of Adulls 42!

Training Made! for Teachers of Adults

Process For Equipping the Non- Sonducling
Experenced Teacher of Adufls The Adull
{na kalning or experience) —_—— earring
Increased | Look Al Beliels and Notions About Experience
Preparation_{ Adull Learners
for more . 4 {Lills preparalion) — — ————»
Effective .
of Adulls

Quaities of Ellzclive Teachers

Teaching | Clarilying Perceplions Concemning
(Some preparalion} — — — ———»-

of the Leaming Process

Considering Phases and Sequences
(minimally adequala preparation} -

and Leaming Techniques

{gentilying and Using Teaching Tips
‘ (atequate preparation} -

implementing 1he Prepared Plan
{excellen! preparalion) — — ——» |

Recycling the Preparation of lhe
Learning Process

FIGURE 3

SUMMARY )

The expansive growth of adult sud continuing education has brought with
it many teachers who have subject matier expertise but have not background,
training or experience in teaching adults. Although there are many of these people
who are naturally successful in teaching adults, others may need essistance In
becoming equipped for effective teaching in an adult leaming setting. Five
important building blocks for teginning to equip non-experienced teachers of
adults. (1) looking at beliefs and notions shout adult learners; {2) clarifying
perceptions conceming quelities of effective tea chers; (3) considering phases and
sequences of the Jeaming process; (4) identifying and using good teaching tips and
leaming tecliniques; and, (5) implementing the prepared plan. Certainly there is
not only one way Lo accomplish (his task, however, this is an oulline of one way 1o
begin (his important work.
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QUESTIONS AND EXERCISES

1. When you begin your next adult education class whal pmcedures will you use 1o establish
a climale of mutual respeel, cooperalion ralher than compefilion, Informafity, stippor-
fiveness, warmlh of relationship wilh you, 8lc.?

2. Prepare for your next adull learning program an oulime of how you will

Enpage sludenls in examining, clarifying, and Inllencing ihe objectives of
the course. -

. Acquaint. them wilh your plan ef wark far the course and therr responsibiives.n it -

Heip them prepare to carry the responsibifilies you expecl of them.

Make: them aware & the malerial and human resources avatlable lor accomphish-

ing lhelr abjectives

3. I'has been supgasted that mnely-five percent of the teacher's preparalion for lezching
a couese Should be. devoled lo-the procedures and only five percent on the conlent
af 1he course. Do you agree or disagree? Explain why you agree or disagree Reler
tn Figure 3.
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As You Are Thinking About the Adults
You Will Teach, What Would / Do You
Conszder to

Immediate concerns

Low self-concept

Different value systems

Use of defense mechanisms

Sensitivity to non-verbal communication




Techniques for
Teaching to Learner
Characteristics

Immediate Concerns

* Use realistic problems
¢ Use adult-oriented material
« Use concrete situations




* Respect the learner
» Involve learner in planning & decisions
» Tap learner’s experiences

* Relate education to life
 Direct plans of work to skills of learner

« Encourage discussions around value shifts
* Make no moral judgments




« Allay learner’s excuses withoutattacking
. Emphasize importance of goal-seeking

» Encourage learners to become constructive
«_Accept learners patterns of self-protection

« Be alert for clues about learner feelings
« Respond positively to learner non-verbals
+ Avoid negative responses to learners




As You Are Readying Yourself to Teach

Adults, What Techniques Would /Do You

Use to Address Their Addi Jurner
AT ‘Cl’ )%

» Alienation

« Reticence & Lack of Self-Confidence

« Hostility & Anxiety Toward Authority
» Fear of School, Failure & Change

« Limitations from Deprived Home Life
» Cultural Exclusion

Techniques for
Teaching to

Additional Learner
Characteristics




Hostility and Anxiety Toward

» Project yourself as a friend or g
* Be genuinely honest |

» Express a warm regard for each person
» Dress conservatively

« Allow controversy in group discussions
» Speak in conversational tone

Fear of Sch()ol, Failure &
shange

« Seating, responses & homework {?ﬁluntary
» Teach good study habits

+ Encourage interaction

« Set a warm, informal, relaxed atmosphere
» Reassure learners in small successes




Limitations From Depri

« Encourage learners to overcome'handicaps
 Emphasize quiet, comfortable place to study
« Have learners use supplementary aids

+ Expand use of library, agencies, etc.

"+ Identify schedules of community activities
» Invite University Outreach & Extension

10



What (or Who) is a Difficult

P

» Itis NOT a person:
=~ who can’t learn,
— who doesn’t want to learn, or
— who in some way is trying to disrupt the
presentation ’
« Tt IS a person:

— who has something keeping them from
learning

» Room arrangement

‘Sfart on time

« Thank participants » Offer an incentive
« Value added » Integrating
activities latecomer

11



Small groups . )
Physical proximity « Exploit pauses
Use tokens

Bridge to another

L
L ]

'Ask someone else Shift eye contact

ER I

» Acknowledge expertise
= Enlist help
« Consider mentoring




+ Use practical examples
* Make skeptic address specific doubts
~« Diffuse negative energy

-

Use small groups

Ask if there is a question

Decrease your voice’s volume
Ask them to share

13



« Change the pace
« Maintain a benefit-based approach
 Remain intensely practical

+ Present the agenda
« Review class activities

14



Group activities

Vary voice

Refreshments
Breaks

Evaluation of Worlshop

B 1“3“'35:1514

What did you like the best?

How could we have improved the workshop?
What is the most important thing you learned?
How can you use what you learned? |

As a result of this workshop I will......

15
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The Dynamic of a Living Lecture in Career and Technical Education
Abstract

This chapter introduces the lecture as a long standard
learning technique. The background is provided with the
extensive value and scope, including the elements of good
lectures. Weakness of the lecture centers around its being
overused and/or misused. Strengths of the lecture include

its familiarity, well accepted, and provides much information
in a short period of time. A theoretical context is provided
for maximizing the benefit of a lecture, which includes:
guiding questions for use; a foundational learning theory;
stressing engagement and interaction as integral; and, a
large group theory to heighten engagement and interaction.
Actually coupling listening teams (clarification, rebuttal,
elaboration, application) with the lecture will make the
lecture dynamic and vibrant. Fifteen additional groupings
with varying purposes may be used to enhance the lecture
with further engagement and interaction. Future trends will
see stronger emphasis on including other supportive learning
techniques in conjunction with the lecture to enhance its value

and benefit.

Introduction

The lecture is one of the oldest and most direct learning/teaching educational
techniques. Thus, since it has been so universally used, it has almost
acquired a hallowed distinction of importance. Its use in career and
technical education may have influenced it to approach becoming considered
as sacred. The long period of time of its life has influenced many people to
confuse lecturing and learning/teaching as being synonymous.

A lecture, as the etymology of the word suggests, was originally a reading,
especially a reading aloud. In modern usage it has been extended to a formal
oral exposition of a topic (Griffith, 1973). The lecture is used to present a
lot of information on a topic/subject, and its greatest value is probably one of
the most efficient ways for providing a large number of facts in a short
period of time.



In adult education, however, the lecture is coming to be less depended upon
as skill is gained in other learning and teaching techniques that involve a
greater degree of active participation by students. It is helpful in introducing
subjects that are new, in summarizing the literature of any given field, in
recapping the work acquired during a course, and in integrating diverse
materials, ideas, along with concepts into an orderly system of thought.

From a different point of view, the lecture is largely a one-way process of
communication from teacher to participant. It does not allow for much
interaction between students and teacher, and among the students. Although
not in a specific sense, but in a general sense it takes into account the needs,
interests, and feelings of individuals. The lecture has its pros and cons, has
some value, but by itself can go only so far in accomplishing the educational
result that may be hoped for by the lecturer and the participants.

The objectives of this chapter are: To set forth the value and scope of the
lecture as it has been used throughout its long life; to present some of the
weaknesses and strengths of the lecture; and, to provide a theoretical context
for the why and how the lecture needs to be used to maximize its benefit;
and, to articulate how the lecture may become dynamic and brought to life
vibrantly as it is creatively combined with other educational methods,
formats, techniques, sub-techniques, and devices.

Backgroimd

Lectures go way back in history as a means to deliver volumes of
information, but the results have been questionable as to how much of that
information is retained and internalized. It has had some very important
aspects as to its scope and value. Knowles (1950) indicates that a good
lecture has the following characteristics. It is well organized, with ideas
developed in logical sequence. When a generalization is made, an
illustration drawn from familiar experiences of participants is included. The
sequence starts with simpler materials and moves to the increasingly
complex. Present material is to be related to past and future material. Main
points are listed, enlarged upon in turn, and next are reviewed. At the end,
the main points and ideas are summarized and it is completed with a
summary with conclusions being drawn.



Value and Scope of the Lecture

Beal, et al., (1962) thinks the lecture has some dynamic characteristics. It
allows for complete and detailed information without the distraction of
interruptions. Conveying content to a group in this way is very rapid. The
lecture is controlled by the speaker, is an abstract form of group interaction,
and therefore requires a high level of speaker competence and audience
cooperation. It also permits participants to be passive or active in their
attention. It requires an audience definitely wishing to learn. Utmost care is
given to avoid stating half truths or distortion of facts. Any emotional
appeals included are done tastefully and not bombastically. It is a very
commonly used technique.

Zelko (1967) suggests that the lecture may be regarded by many as old-
fashioned or eclipsed by some newer techniques, but still remains a viable
way to instruct. It is a prepared presentation of knowledge, information,
motivation, persuading and influencing attitudes. If it is considered good, it
must motivate group interest, be well organized and clear. Clear
organization means: Starting at one point in time, continuing logically, and
moving from that point through the location; using topical or logical

“ sequence that seems to best suit the points at hand; launchmg with the point
easiest to comprehend and moving toward more difficult minor and then
major points of interest; discussing a plan or process that effects the future;
developing a néed or problem sitnation and then show a solution, The good
lecture is developed and supported by concrete examples, illustrations and
comparisons, statistics and data, and quotation. If possible, the actual
presentation needs to engender exchanging ideas, response, interest,
understanding, pleasure or perplexity as the case may be.

Berry (1968) adds that the lecture may be used to motivate as you introduce
the subject, arousing interest as the stage is set for what is to come. It
enables going directly to the desired objective without the attention of the
group being diverted. To be most beneficial, language will be used that is
conversational and easy to understand, preferably with short, accurate
sentences. Using it as a summary at the end of a session may also be
beneficial.

This (1972) puts forward the idea that if a lecture is used at all, it needs to be
laced with cogent questions that are not supportive of the concepts being
conveyed. He adds an interesting twist that a lecture can serve as a symbolic



healer in secular evangelism to reduce the tension, frustrations, and possible
feelings of guilt arising from the structure of the highly competitive world in
which we live.

Griffith (1973) asserts that it will be stimulating if adjusted to the attention
span of the listeners. Focus needs to be on enriching the lives of the
learners, used to explain terms, clarify difficult concepts, summarize, and
evaluate,

Boyd (1975) gave a very telling opinion in which he addresses approaches
and methods on how to conduct supervisory training. He includes in the
book such categories as: Knowing the job of the trainer and the supervisor;
determining what training the supervisor needs; designing training
-approaches to help supervisors grow; examples of training approaches and
methods; and, evaluating training to improve its effectiveness. The only
place I could find in the book where he refers to the lecture is in a workshop
on the topic of Operations Supervisors’ Performance Standards, in which he
provides limited space for a brief lecture on MBO [Management by
Objectives] and what is meant by planning, directing and controlling.

Elbe (1976, 1988) characterizes the lecture as discourse, and as such
provides elements that make it excellent. These elements are: The material
fits the time available for the lecture; precise examples and illustrations are
unrelentingly included; allusions to the personal or the world outside,
arousing curiosity, providing surprise, and using casual humor enhance its
use; room for improvisation quality is provided within its scope; providing
for frequent breathing space lends credibility; and, the ending maintains
continuity with what has gone before and what lies ahead.

Renner (1983) provides a few tricks of the lecturing trade, Limit it to six
major points. Summaries at the beginning and end are appropriate. An
occasional pause is helpful to give listeners a chance for time to catch up and
summarize for themselves. Articulate time for questions and stick to it. A
little humor injected helps participants retain more learning. Although
participants expect to be lectured to, limit the time devoted (perhaps 10
minutes at most) to the dreaded boring-lecture-monster.

Custer (1984) opines that a straight lecture is the most appropriate method
for a presentation in some instances. He states that the straight lecture is
most appropriate when: The group is over 40 or 50 people; information is



straightforward and likely to prompt few questions or changes in attitudes or
habit patterns; time for the presentation is very limited; and/or, the lecturer
has exceptional skills in holding the attention of a large group. Nonetheless,
he offers the caution that even in these situations (a straight lecture),
presenters often stop during the lecture asking for questions or feedback.

GP Courseware (n. d.) in addressing the usefulness of the lecture, indicate
that it is a verbal presentation by the instructor, has a place in instruction,
may be appropriate for the audience with limited background in a topic,
presents an organized body of ideas or information, and presented in such a
way as to assist encoding by the learner. It provides for active involvement
of the learners.

Freedman and Yarbrough (1985) take the attention from the lecture to the

lecturer when he indicates more than any other method (teaching and

- learning) a lecture is a performance, the lecturer is the focus of ‘star’, and
the set, props, and script affect the outcome. The outcome or statement of
purpose is essential and will elicit participants’ comprehension and recall of

‘those ideas in the future. The lecturer will be clear up front what outcomes
are to be produced.

Cranton (1989) calls the lecture an instructor-centered technique (that is, the
majority of the content conveyed directly by the instructor). Itis efficient
and effective for large groups when providing lower levels of the cognitive
domain (knowledge and comprehension). It has minimum use at the higher
(more complicated) levels of the cognitive domain and for some aspects of
the affective domain.

Eitington (1996) shares some very positive sides to the lecture. The growth
activity to which we have been most exposed is the lecture when it works. It
grabs our attention, sharpens the differentiation between alternative actions,
captures our involvement and interest, motivates us to new experience, and
gets us emotionally engaged. The good lecture disciplines our use of time
and our actions in a way we cannot or have not done for ourselves.

Ukens (2001) alternates between calling it a lecture or lecturette, in which
information is quickly conveyed to large numbers of people not
knowledgeable in the topic when interaction or discussion is not desired or is
not possible. A straight lecture is effective in certain circumstances: When
the learners have zero grounding in the subject matter, when rules and



regulations have to be passed along, and when matters of finance, fact, and
law are being discussed. :

Vella (2001) folds the lecture into a learning task. The lecture seeks to ask,
tell in dialogue, address whose voice is heard in the learning situation,
invites clarifying questions from the learners, sets the learning task, and
reflects the cognitive, affective, and psychomotor aspects of learning,

Wang (2008b) labels the lecture as informative speaking. It is most
appropriately used when: The primary goal of the learning transaction is
cognitive transfer; information is organized and presented in a short time
frame; it provides a framework for learning activities and further study;
difficult concepts, problems, or ideas are identified, explained, and clarified;
a controversial issue is analyzed; relationships are demonstrated among
apparently dissimilar ideas, and between previously learned and new
information; learners beliefs, attitudes, and behaviors are challenged; a
creative mind at work is modeled; an expert’s thought process as the lecture
‘thinks out loud’; and, the audience is stimulated or inspired to further
inquiry. The lecture needs to be laced with meaningful examples, frequent
summaries, simple language, and with an appropriate speed of delivery.

Despite all the plaudits emphasizing the benefits for using the lecture in
learning, there are some who are hesitant about it. In a cycle of learning, it
seems to be somewhat lacking in closing the loop. Action on what is
suggested in the lecture is difficult to take, when one is just listening to
someone speaking. So, let us consider some of the weaknesses of the
lecture.

Weaknesses of the Lecture

Eitington (1996) loses no love on the lecture. It has been: Continually
cussed and discussed; moved off center stage by newer involving methods;
lowering motivation, curiosity and creativity in learners; hard to tell if the
message is getting through; has high “tune out’ and ‘turn off’ potential;
delivered poorly; ignoring various listening and learning styles of
participants; disorganized; dull, boring, and a waste of time; ignoring the old
adage that the mind can absorb only as much as the seat can endure; an
opportunity for the speaker to “talk down’ to the audience; very limited in
helping retention of learning last more than 24 hours; unappreciated in a



democratic culture; endorsing the authority figure concept; archaic as a
teaching device since Socrates gave it up in 450 B.C; and, disallowing well
formulated questions that may lead learners to improved insight. He also
suggests that the lecture is a golden opportunity for some lecturers to
exemplify: How little about how adults learn they know; their extremely
limited range of facilitation skills; playing only to the bright participants;
over-burdening participants with detailed content; discounting their vital
roles of setting directions, answering questions, providing feedback, and
helping learners define objectives or solve problems; willingness to
surrender ownership of learning, thus shortchanging perticipants; and, too
much confidence in words and their own voices, despite the well-known fact
that listeners have short attention spans and poor retention rates.

Beal, et al. (1962) offers cautions about using the lecture which underscores
its weakness and disadvantage. It may be overused. It is inferior to some
other techniques for bringing out divergent points of view upon a topic. It
can not move a group toward consensus or action. It does not bring about a
" resolution of differences of opinion among a group. It does not bring to light
the most unique and interesting experience of individuals to a group. It does
not help one to:see the point of view of others in a controversial situation, It
is the most deceptively easy way out of diverting a group from its real
purpose. It deals more in abstractions that concrete reality. It is a poor
response to a group who definitely wishes to learn.

Wang (2008b) asserts some of the negatives of lecturing. It may be misused.
It exposes the audience to one person’s views. It may present inaccurate
information without being challenged. It may provide no verbal interaction
between the speaker and the audience. It may discourage learner
involvement in'the teaching — learning transaction. Feedback from the
audience may too subtle to determine the effects of the lecture, The lecture
is often judged on the entertainment quality to the audience rather than on
the worthwhileness of the content. Lectures are many times not spoken
loudly enough, with clear diction, having appropriate choice of words, and
accompanied with changing voice inflections for emphasis and variety.

Nonetheless, there are still some who would not be willing to dismiss the
lecture. They consider that there are strengths to the lecture, and some of the
strength comes as a result of coupling it with other methods and techniques.
Let us hear what they have to say.



Strengths of the Lecture

Zelko (1967) extols some of the strengths and qualities of the lecture. Its
direct and clear nature grows out of the fact that the instructor is in more
control of the instruction than with any other method. The purpose, scope,
organization and sequence of points, type and detail of development, manner

of stating points, and conservation of time are all within the instructor’s
control. ' '

Blackburn (1984) says that the lecture has the advantage of being the most
familiar teaching technique with adult learners. If your main concern is to
provide information that is for short term retention only, then the lecture is
just the correct choice. Lectures are of best benefit when they are coupled
with a change of pace, and a variety of other techniques. When lecturing,
provide a road map or outline to indicate to your listeners where you are
going, how you are going to get there, and how long it will take; so that, they
may anticipate events, a change of pace, following a logical sequence,
relating familiar information to new material, examples from participants’
personal experiences, readings, or previous discussions they may have had
with others. Include organized handouts, structured notes, and space for
participants to add their own ideas. Use gestures to emphasize points, move
about the room, ask questions and wait for answers, pose problems to be
solved, get them into discussion groups, and have them give demonstrations,

Apps (1991) said that the lecture is the most criticized of all the teaching
tools. Lectures may be used effectively, especially in conjunction with other
techniques. There is a place for short, succinct lectures. The lecture may be
enhanced with stories and humor to keep interest and help amplify major
points. The lecture needs to be laced with as simple and concrete language
as the subject matter allows. A printed handout with the major points of the
lecture will be deeply appreciated.

Despite the fact that there are those who would say that the lecture should be
used in combination with other supportive techniques to maximize the
benefits, not much in the way of a theory is provided that supports the idea.
As an adult educator I have found over the years that I need to have an
educationally sound reason for doing what I do, or I find myself going in
many directions, instead of being clear about the direction I am headed.
Following are some ideas to support this.



A Theoretical Context for Using the Lecture to Maximum Benefit

I ask myself three guiding questions when considering the choice of any
adult learmng method or technique (mcludmg the lecture) that I may think
about using in an adult learning experience where I am in charge. I seck to
answer these questions with an educationally sound answer. The questions
follow. How does my selection and use of this method or technique fit into
my understanding of the way adults learn, change or grow (what is my
learning theory)? What position does this method or technique hold in the
context of the learning goals or objectives toward which I am working in the
adult learning / teaching situation (what is my learning design for this
experience)? What immediate and observable learning needs does this adult
" learning technique or method meet at this time with these participants (what
is the specific relevance now)? It may be well for each of us and,
incidentally, an improvement for our field when we as professionals are
preparing for and conducting learning experiences, to ask and answer for
ourselves these questions (Henschke, 1975).

My theory about how adults learn is very much in line with Knowles’ (1995,
1996) theory of andragogy — the art and science of helping adults learn. It
has six assumptions and eight process elements.

Assumptions:

Concept of the learner — As adults, we have a deep psychological
need to be self-directing—to be perceived by others and treated
by others as able to take responsibility for ourselves.

Role of the learner’s experience — Adults possess a greater volume
and a different quality of experience than youths. It means that
adults are themselves the richest learning resource for one
another for many kinds of learning.

Readiness to learn — It is when adults experience a need to know or be
~able to do something to perform more effectively in some
aspect of their lives — marriage, the birth of children, the loss
of a job, divorce, the death of a friend or relative, or a change of
residence.

Orientation to learning — adults enter an educational activity with
a life-, task-, or problem-centered orientation to learning.




Motivation to learn in adults — They are much more internally
oriented (self-esteem, confidence, recognition by others) than
externally oriented (chance for promotion, change of

~ technology). |

Why learn something — Adults have a need to know a reason that
makes sense to them, as to why they should learn some
particular thing, rather than because the teacher said so.

Process Elements: |

Preparing the learners for the program — Learners become
informed on the contents of this experience.

Setting the climate — A climate conducive to learning is a
prerequisite for effective learning, Two aspects of climate
are important: physical and psychological.

Involving learners in mutual planning — Learners sharing the
responsibility for planning learning activities with the
facilitator.

Diagnosing their own learning needs — Learners can share in
small groups what they perceive their needs and interests to be
regarding the acquisition of knowledge, understanding, skill,
attitude, value and interest in this learning experience

Translating the learning needs into objectives — Participants now
face the task of translating them into learning objectives—
positive statements of directions of growth

Designing & pattern of learning experiences ~ This plan (mutually
designed by the leaders and the participants) will include
identifying the resources most relevant to each objective and
the most effective strategies for utilizing these resources.

Helping adult learners manage and carry out their learning plans
— Learning contracts are a most effective way to help learners
structure and conduct their learning,

Evaluating the extent to which the learriers have achieved their
objectives —Finding out what is really happening inside the
learners and how differently they are performing in life.

You may be oriented toward another adult learning theory that guides your

practice. However, it is important that one have an adult learning theory that

guides your practice. It is my considered opinion that it is best for all
concerned that the educator has one that guides her/his practice.



The next element that I think is so crucial in the context of using the lecture
to maximum benefit is the issue of engagement. Irecently heard that in
most lectures there are 73 % of the people who are not engaged. This means
that only 27 % are engaged. This just won’t do. If we are to use the lecture
o maximum benefit, the engagement needs to be at least 73 % if not much
higher. We need to be trying for 95 % or above.

Moser (2008) in addressing a group of adult educators concerning the
connection between higher education and society emphasized the necessity
of engagement; which is a meaningful and mutually beneficial collaboration
with partners. These partners may be in our audience listening to our
lectures; partners who come from education, business, public and social
service, non-profit sector; partners who are contributors to the theoretical
base of adult, vocational, career, and technical education.

Fite (1963) in describing the impetus for building the Kellogg Center for
Continuing Education at the University of Oklahoma indicated that Thurman
White's vision made it different from any other Kellogg Center around the
USA. White’s vision was to conceptualize space and its role in learning
promulgated the acceptance of lifelong learning. Thus, it became a complex
of buildings built in such a way that would facilitate interaction and
engagement among those who would come to be involved in continuing
education.

All of this focuses on a theory of large group meetings (Knowles, 1970,
1980) which is:a prominent part of conferences. This is premised on the
idea that the educative quality of the large group meetings is a direct
function of the quality and quantity of the interaction and engagement; and,
that the interaction and engagement are influenced by the platform,
audience, and the relationship between the two.

Thus, formulating questions to help choose various learning techniques
(including lectures), assumptions and processes for infusing life into
learning, strong emphasis on engagement and interaction in learning, and

- influencing the upward swing in the quality of learning, all combine to help
prepare the lecture to become more dynamic. However, this must be
coupled with the actual implementing of a higher percentage of participation
and retained learning,.



How the Lecture May Become Dynamic and Brought to Life Vibrantly

Before a lecture is presented, the audience (large, relatively large, medium
sized, or smaller) will be given a handout centered on the topic that will be
- presented in the lecture. The audience also may be asked to serve as
‘listening teams’ according to the section of the room they are sitting in —
one section to listen to the lecture for points they wish to have clarified (the
clarification team), a second section listen to the lecture for points with
which they disagree or take issue (the rebuttal team), the third section to
listen to the lecture for points requiring elaboration (the elaboration team),
and a fourth section to listen to the lecture for problems of practical
application they wish the speaker to address (the application team).
(Knowles, 1970, 1980; Henschke, 1975).

The lecture would be between five and seven minutes. After the short
lecture the teams are asked to ‘buzz’ in groups of four or five to pool their
thinking about points they want raised, or questions they have generated
which they are prepared to ask. Time for the ‘buzz’ group work may be
gauged according to when the ‘decibel’ level in the groups gets quieter
(perhaps five or six minutes). Following this work, one member ( an
appointed spokesperson from each group) gives a summary of its
deliberations, or asks one question, and the speaker responds to each item in
turn, until time runs out or all the items are discussed. This process
maintains a high level of engagement and interaction.

1 have used this process with great success since 1971, The first time I used
it was with a Rotary Club in rural Missouri, when presenting my vision of
the adult education program I would implement in that region. I published
an article about this process (Henschke, 1975). Tused it at a national adult
education conference, a regional adult education conference, and a state
adult education conference to illustrate it as a learning / teaching technique.
I demonstrated the use of it in an online course with graduate adult education
students. Iused it with 100 conference participants at the Arabian Society
for Human Resource Management in Egypt, where the topic was “Staying
Ahead of the Curve of Human Capital Management.” [used it on
Instructional Television with 80 Doctoral students in North Dakota on the
topic of “Andragogy, Malcolm S. Knowles, and Dynamic Adult Learning.”
I used it with university faculty with the topic being on “How to Work with



Adult Learners.” I used it with Nursing faculty with the topic being
“Understanding the Theory of Large Group Meetings and How the Lecture
May Be Used to Great Benefit.” These are just a few of the times that I have
used this learning technique.

In addition to the interactive lecture process coupled with listening teams
described earlier, the lecture could be used with the following groups and the
purposes for which each is brought together, as illustrated in Table 1. These
procedures could be followed in responding to and dealing with the content
that was presented in the lecture. The rationale for this is that one of the
components [activity units] of learning design models is small groups of
various sizes and for a variety of purposes (Knowles, 1970).

Table 1. How the lecture may become dynamic and brought to life vibrantly

GROUPS ORGANIZED FOR THE PURPOSE OF
+ Topical 1. Reacting to -
Discussion 2, Testing the Meaning of -

3. Sharing Ideas about -
+ Informational Inputs on a Given Topic
- From Reading
- From Speakers

+ Laboratory 1. Analyzing Group Behavior
‘ 2. Experimenting with New Behavior
3. Sharing [Providing] Feedback Regarding
The Effects of Various Behavior

+ Special Interest 1. Categorizing Interests of Participants
' 2. Describing Experiences
3. Exploring Common Concems

+ Problem-Solving 1. Developing Solutions to Problems of Concern
To the Total Assembly
+ Procedural Matters
+ Substantive Issues

+ Planning L. Makiﬁg Plans for Activities within the Design
2. Generating Plans for Back Home Application



Table 1. How the lecture may become dynamic... [cont’d]

GROUPS [cont'd] ORGANIZED FOR THE PURPOSE OF [cont'd]
+ Instructional 1. Receiving Instruction (Facilitation of

Learning) Through the Services of Resource
Experts in Specialized Areas of
+ Knowledge +Understanding
+Skill +Attitude
+ Value +Interest

+ Inquiry : 1. Searching Qut Information, and
2. Reporting Their Findings to the
Total Assembly

+ Evaluation 1. Sculpturing Proposals for Evaluating the
Results of the Activity
+For the Approval of the Total
Assembly
+Perhaps Executing the Approved
Plans

+ Skill Practice 1. Practicing Specified Categories of Skills
+ Consultative 1. Giving Consultative Help to One Another

+ Operational 1. Carrying Responsibility for Operation of
The Activity
+Room Arrangements
+Refreshments
+Materials Preparation
+Equipment Operation

+ Learning-Teaching :
Teams 1. Taking Responsibility for Learning All
They Can About a Content Unit
2. Engaging the Total Assembly in an Active
Learning Experience of the Content
They Acquired



Table 1. How the lecture may become dynamic... [cont'd]

GROUPS/cont 'd] ORGANIZED FOR THE PURPOSE OF fcont 'd]

+ Dyads
(Two-Persons) 1. Helping Each Other By
+Exchanging Personal Experiences
+Coaching Mutually
+ Planning Strategies
+Generating Assistance for Each
Other in Additional Ways

+ Triads
(Three Persons) 1. Announcing to the Others the
‘ Help Each Needs

2. Providing Ideas for Addressing Each
Person’s Needs

3. Inviting a Few Groups to Tell the
Best Ideas to the Total Assembly

4, Other Mutually Helpful Suggestions

+ Buzz Groups
(Four or Five
Persons
Randomly _ .
Assigned) 1. Meeting in the General Assembly
| +Pooling Problems
+Brainstorming Ideas
+Recording Reactions
2. Reporting These Ideas Through A
' Spokesperson to the
General Assembly

Future Trends

Renner (1983) quite early suggests the a lecturer mix activities in such a way
that the participants are alternately passive (sit, hear, see) and active
(problem-solve, write, construct, discuss, move around, walk, speak,
converse with others, and operate equipment. He also adds that extra time



be allowed for working with and thinking about complex materials, perhaps
providing handouts before the lecture. Switching to techniques other then
lecturing helps him (and perhaps will help others in the future): Become less
tied to his notes and his spot in front of the audience; have more time and
energy to spend on helping participants learn; be more available to learners
and assist them in taking charge of their own learning; allow the participants
to share responsibility for the success of the learning activity. He cautions
that one experiment with new ideas only at a pace that is personally
comfortable to the lecturer.

Eitington (1996) characterizes his thoughts about future trends by prefacing
his remarks with a begrudging — “if you must lecture’ here are some things
that you make certain to include. A wide variety of ideas may be: Make
certain to structure the techniques in combination with the lecture is such a
way that will help the adults to actively learn; have as wide a variety of
techniques as is possible to use with the lecture; help then set directions,
encourage them asking questions and respond to them, provide feedback,
and help them set objectives and solve problems. Try a panel presentation
from the audience. Have them do pre-work in reading. Ask the audience to
answer such questions or thought stimulators as: Why delegate? What are
the purposes of delegation? What are the problems in delegation? What

controls make delegation work? Other elements may be included: Pre-work
" in.case or problem analysis, problem census, problem swap, interest
inventory, incident for involvement, problem probe, exercise excitement,
anxiety reducer, structured note taking, flipchart fill-up, present vs. preferred
status, quiz the expert, the two-step, and thought stimulator. Mid-talk
interventions of various kinds are suggested, as is a question and answer
period.

Wang (2008a) included a section of a chapter on the future trend that
- strongly focuses in learner-centered learning. There are five key changes to
* practice in this area: The balance of power between the teacher and
participants in teaching; the balance of power between the teacher and
participants in classrooms; the balance of power in the relationship between
the teacher and participants; focus on an expanded function of the content
we teach; and, the alternative purposes of evaluation. In the future the
emphasis will need to be placed on using content as a means to learning
instead of making certain the lecture is completed and the content is
‘covered’. Teachers / lecturers in the future will need to help learners
discover how they learn, engage in inquiry-based or discovery learning, and



so move toward greater responsibility on the part of participants for their
own learning. Techniques will need to be coupled with the lecture to make
certain learners will be able to continue learning on their own after their
formal learning experiences are completed. All of this will need to engage
the learners in continuous lifelong learning,

Conclusion

A general background for the lecture is provided indicating that it is the most
prominent learning technique used in a variety of educational settings.  The
value and scope of the lecture is presented with the various elements that are
generally included in a lecture. Weaknesses of the lecture are articulated
and considered. Strengths of the lecture are then forcefully presented. Next,
a theoretical context is outlined for making certain the lecture is used to
maximum benefit. These include: questions to be considered when
choosing the lecture (or another technique); a theory for how adults learn
with assumptions and process elements; strongly asserting the importance of
engagement and interaction; and, providing a theory oflarge group meetings
to heighten engagement and interaction. In addition, actually implementing
the idea of active listening teams for probing the lecture content; and
suggesting fifteen different groups, each with it own unique purpose, to be
coupled with the lecture, will make it become dynamic and brought to life
vibrantly. Future trends will see stronger emphasis on including other
supportive learning techniques in conjunction with the lecture to enhance its
value and benefit. | |
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Key Terms and Definitions
Active — energetic, lively, brisk
Andragogy — the art and science of helping adults (humans) learn
Dynamie - forceful, powerful, energetic
Engagement — the state of fitting and working togeﬂ1er of parts, so that
motion of one produces motion of another
Interactive — mutual or reciprocal action or influence upon each other
Lecture — a formal discourse delivered on any subject, intended for
Instruction
Passive — characterized by a state of inactivity, not readily responding
- Pedant — one Who makes a display of learning in ﬁnduly emphasizing

minutiae
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