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FORWARD

Preparation of these materials on the topics of adult learning and program
design has been wmost challenging and rewarding. I know the conduct of
this learning exéerience will be equally beneficial to me. T hope the
participants will find their qompétencies and their job performance’ at
MCAIR strengthened through the personal investment of themselves and their

time.

Thanks to MCAIR Corporation for the opportunity of imvolvement in this project.

SEPTEMBER 1987

John A. Henschke
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At the

OBJECTIVES

conclusion of this workshop participants will have increased their:
Knowledge of how adults learn and designing learning programs;

Understanding of applying adult learning and design principles to
learning experiences in MCAIR;

Skills in designing and critiquing adult learning programs in MCAIR; .
and, '

Positive attitude and valuing the training design and process of
MCATR adult learning programs.



THE ASSUMPTIONS AKD PROCESS ELEMENTS OF TIIE PEDAGOGICAL AND ANDRACOGICAL MODELS OF LEARNING

Dy Malcolm S. Knowles

ASSUMIPTIONS PROCESS ELEMENTS
About: Pedagongical Andragogical Elements Pedagopical Andragogical
Concept of Dependent Increasingly Clinate ense, low trust Relaxed, trusting
the learner personality self-directed Formal, cold, aloof Mutuwally respectful
Authority-oriented Informal, warm
Role of learner's | To be built on A rich resource Competitive, judgmental Collaborative, supportive
experience more than used for learning by
as a resource self and others | Planning Primarily by teacher Mutually by learners and

Readiness to
learn

Uniform by
age—level and

Develops from
life tasks and

facilitator

Diagnosis of

Primarily by teacher

By mutual assessment

curriculum problems needs

Orientation to Subjeck- Task or problem-| Setting of Primarily by teacher By mutnal nepotiation

learning centerei centered objectives .

Motivation By external By internal Designing Teachers' content plans Learning contracts
rewards and incentives, learning Course syllabus Learaing projects
punishments curiosity plans Logical sequence Sequenced by readiness

The body of theory aud practice on which teacher- Learning Transmittal rechniques Inqi]iry projects

directed learning is based is often given the label | acrivities Assipned readings Independent study

"pedagogy," from the Greek words paid (meaning child)
and agopus (meaning guide or leader)--thus being

defined as the art and science of teaching children.

The bady of theory amd practice on which self-directe:|
learning is based is coming to be labeled "andragogy,"
from the Greek word aner (meaning adult)}—thus being
defined as the art and science of helping adults (or,

even better, maturing human beings) learn.

Experiential techniques

Evaluation

By teacher ,
Norm-referenced {on a curve)
With grades

By learner-collected
evidence validated by
peers, facilitators,
experts

Criterion-referenced

These two models do not represent bad/pood or child/adult dichotomies, but rather a

continuum of assumptions toe be checked out in terms of their rightness for particular
learners in particular. situwations. If a pedagogical assumption is realistic for a
particular sitwuation, then pedagogical strategies are appropriate, For example, if a
learner is entering into a’tolally strange content area,. e or she will be dependent on a
teacher until enough conten't liis been acquired to enable self-directed inquiry to begin. '™

3

7
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TRAINER'S PROCESS PLAN

Program: Trainer:

Date:

Time:

AT THE OPENING SESSION:

1.

How will you introduce yourself? How will you deseribe your perception of
your role, your special resources and limitations, your availability for
consultations, ete.?

What procedures will you use to engage the participants in becoming acquainted_
with one another in terms of their work experience, resources, interests.

What other procedures will you use to establish a climate of mutual

respect, collaborativeness rather than cumpétitiVeness,,informality,

-security, warmth of relationship with you, supportiveness, atc.?

How will you engage the participants in examining, clarlfying, and
influencing the objectives of the program?.

How will you acquaint the students with your plan of work for the program
and their responsibilities in it?



How will you help them prepare Lo carry the responsibilities you ewpect
of them? ' ‘ '

How will you acquaint the participants with the resources (material” »
and human) available to them for accomplishing their learning objectives?

What learning activities will you suggest the participants engage in
between the first and second sessions of the program?

What physical arrangement of your meeting room do you prefer to facilitate

~interaction among the participants and between them and you?

IN SUBSEQUENT SESSIONS (indicate which.session when appropriate):-

1.

How will you engage the participants in diagnosing their individual
and collective needs and interests regarding the content of the program?

v

How will you engage the participants in formulating learniang objectlves
basad on their diagnosed needs and interests?



What specific learning strategies (methods, techniques, devices,
materials, ete.) do you propose using in this program?

How will the participants be involved in selecting and participating
in these strategies? : . X

What procedures and tools will you use for helping participants assess
their progress toward their objectives?

What procedures and tools will you use for evaluating learning outcomes
at the end of the program?

If appropriate, how will evaluation of their performance be arrived
at?

What procedures and tools will you use for getting feedback from
the participants periodically and at the end regarding the quality of
this learning experience? :

What content do you expect to be acquired through this program
(including knowledge, understanding, skills, attitudes, and values)?



APPLYING
{ACTIVE
EXPERIMENTATION)

Madliying old behaviors )

or tasling new behav-
fars and practicing
them liv everyday
situations.

- EXPERIENCING
(CONCRETE
EXPERIENCE)
Using the experienca
participants have had
already or providing
them with an expasri
enca that lurihers
learning.

- GENERALIZING
(ABSTRAGT
CONGEPTUALIZATION)
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and trutha In the experi-
anca that participants
hava had alrsady or
farming reactlons o
naw experiences [nto
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providad.
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; David Kolb, a developmental psychologist, has develaped a way of looking at

: adult learning as an “experiential process’t. Learning for him is a four-stage cycle:
-concrete experience (CE), reflective observation (RQ), abstract conceptualization .-
(AC), and active experimentation (AE), - ‘ - : ' ' :
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A learner, to be fully effective, needs four different abilities. She must be able to
invalve herself fully, openly, and without bias in new experiences (CE), she must be .
able to reflect on and observe these experiences from marny. perspectives (RQ), she -

* must be able to create concepts that integrate her observations into logically sound
theories (AC), and she must be abls to use these theories to make decisions and solve

prnblems [AE]‘ T eee o e e . v, .

P Y Y
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.- To state it another way?, learning can be seen as a process in which a person ex-
- periences something :directly,” not vicariausly, reflects on the experience ias
something new or.as related to other experiences, develops some concept by which
to name the experiencs, and uses the concept in subsequent actions as a guide far
behaviar. Out of these four steps the person derives a mew set of experiences that

lead to a repeat of the learning cycle. - - - '
" E ﬁ.éproducéd for classroom use from AR
The Instructor's Survival Kit (Second edition) S e

by P.F. Renner. Permission granted by
Training Associates Ltd., Vancouver, B.C. Canada. 1983

.

'Kalb hos duveloged a Learning Stylas Inventory fsue next poge) and written axtunsively on the ue of leasntny seylus information in prolem.
solving, carser alunning, and courss develaoment. A goud pince ta sturt veading is: Xalb. D. & Fry, B "Toward an Applied Thaory of Experientiol
Learning,” In G, Cuoper [ed.] Theories of Group Pracess, Lapdum; Wilay, 10735,

*Huw miyht you apply the experivatiaf learning mudsl in fivld peuivets. practica amd {nrernships? For suggestiens seer Glen L Gish, “The Learas
ing Cyele.” Syneryist, Spring 1979, pp 2.4, : ' .
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THE LEARNING STYLE INVENTORY

This survey is for describing how you learn—the way you find out about and déal with -
ideas and situations in your life, Different people learn best in diffarent ways. The different ‘
ways of learning described in the survey are squally good. The aim is to describe how you
lsarn, not to evaluate yaur learning ability. You might find it hard 10 chaose the descriptions -
that best characterize your learning style. Kesp in mind that there are no right or wrong
.answers—all the chaices are equally scceptahle. : ' :

Instructions

There are nine sets of four descriptions listed in this inventory, Mark the words In'each
set that are most like you, second most like you, third most like yau, and least like you, Put -
a four (4) next to the description that is most like you, a three (3) next to the description that -
is sacand most like yau, a two {2) next to the deseription that is third mast like you, and a
ane (1) next to the description that is least like you (4 = most like you; 1 = /east lika yau), -
Be sure to assign a different rank number to. each of the four words in each set; do not make

e ties, N
‘ Example: .05 .. ... _ . , o . S I, ) } .‘:_:: i
O v 4 happy . _3 faw 1 angy "2 caretul

(Some people ﬁnd it éasiesr to decide first wﬁfeh word best describes thém (_4 - hap{:y)
and then to decide the ward that is least like them (_ 1 angry). Then you can give a 3 to
that ward in the remaining pair that Is most like you( 3 fast) and a 2 to the ward that is

P leftover (2 careful). 3
; 1. ___diseriminating _tantative —involved . | — prectical .
2 ___ receprive — relevant —__analytical . _lmpartiat
: 3. __ fesling  —_watching —thinking . daing

4 ____accepting —Tisk taker —._evaluative —__aware

8 ___ Intuitive “o ____producdve ___ lagical . .__questioning

8. ___abstract © . .. ___ obsarving . ___ caoncrate . active

‘7. ____present-ariented v e reflecting —__futurs-ariented - __Pragmatic

8. ____ experience - . —Observation * ___ concaptualization —_Experimentation
9. _ _ intense . resarved . rational *____responsible

Scaring Instructions

- The four columns of words correspand 40 the four learning style scales: C¥, RQ, AC,
and.AE. To compute your scale scores, write yaur rank numbers in the boxes below only-far
the designated itams. Farexample, in the third column (AC), vauwauld fill in the rank numbers
you have assigned to itetns 2, 3, 4, 5, 8, and 8, Compute your scale scores by adding the
rank numbers for esch set of haxes. ' : ‘

e e I aa A icnnd

Scora ftams: . Scare iterns: Scare ftems: Score Items:
234578 136788 - 2345889 136788
CIITTT) LI TTTT I R

- ' COACE e AE=.____

CE= _ RO=—
To campute the two combination scores, subtrac: CE from AC and subtract BQ frarm AE.
Preserve negative signs if they appear.

AC CE - AE RO

Ac-cz: [1-= AE-RO:[]-[]=

—— o ————
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Consider Learning Styles When Planning Programs

AR I I I e R N e e I Ty e e

"Learning style” is the unique way each individual gathers and procasses infor-
mation. By understanding these differences and taking them into consideration
when designing anytype of educational program, vou can have more effective learn-
ing outcomes, more positive learner participation, and even reduce training time?,
Kolb's Learning Styles Inventory? has been developed to measurs a person’s learn-
ing style. This is a self-rating assessment of the learner's perceived preference for
concrete versus absiract learning and for active versus reflective learning.

David Kolb and -his associates have tested the LSI on a mumber of differemt
groups, such as managers, college students, medical students, and college faculty.

‘The results helped identify four statistically different types of learning styles, which

‘v

Kolb has designated as “‘Converger, Diverger, Assimilator, and Accomrmodator.” .
- "Their characteristics are summarized below, v = 7' 7 e
Dot emmeeta T engme e by L cagt . Pl
St 0n.CO GER ERARREI BT 4

.. .The Converger's learning style ’em'phasi':/'.és;“ T T
" abilities in Abstract Concaptualization (AC) and = """ AR

—. o

il Active Experimentation (AE). An individual with - - -

"t - -+t welTthis learning style seams'to do best in activities ree ¢ 3 .7 . . -0 il
quiring the practical application of idess. His "+ ~.---w.;y .. .-
G4t - et vamed | knowledge sesms to be arganizad so that through .- - - e - o
i oz ..y - hypothetical deductive reasoning he may focus it R T

. on specific problems. Research has shown Con-
vergers to be relatively unemotional, having a
preference for working with "things" rather than :
© -~ .7 people, and having narrow technical interests, ‘. T
‘. - generally choosing to specialize in engimeering . ... . _ . .

.

t.:; and physical sciences, .y, .z- 52,

) TR Tl ST T e e pnaag i by o U aaTInTa e
-..‘_:. s ;; :DIVERGER LTt "" T et -'.'--_-:" s 'f v e ey
. The Diverger has a learning style opposite to that :
of -the Converger, with strength in imaginative
ability and being able to view complex situations
from many perspectives. He performs well in
“brainstarming” sessions. Research has shown
Divergers to be interestad in people, having broad -
cultural interests often specializing in the arts.
This style of learning is ‘characteristic " of
humanities and likeral arts programs. Counselors,
personnel managers, and sociclogists tend toward

Reproduced for classroom use from
Thie Instructor's Survival Kil {Second edilion)

this style.

ASSIMILATOR .

The Assimilator's dominant learning abilitiss are *
Abstract Conceptualization (AC} and Reflective )

Observation (RO). Persans with this learning styls
excel in the creation of theoretical models and in.
. ductive reasoning. Although he is coneernad with
the practical use of thearies, it is more important
to the Assimilator that the theary be logically
sound;: and If the theory does not fit the "'Facts,” ha
is' likely to re-examine those facts. This leaming
stvle [s mare characteristic of personsin the basic
sciences and ‘mathématics than the applied
sciences.

by P.F. Renner. Permission granted by
" Training Associates Lid., Vancouver, B.C. Canada. 1083
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ACCOMMODATOR |

. The Accommodator’s learning strengths lie in do-

ing things and iavolving oneself in new ax-

. periences. Quite the opposite of the Assimilator,

B - this person excels in situations whers he must
adapt to specific immediate circumstances, and if

his plan or thearetical explanation does not fit the

situation. he will discard it. He tends to solve pro-

blems in an intuitive, trial and error manner, rely-

ing on others for information {nstead of his own

analytic ability. The Accommedator is at ease

- with people and often found in action-oriented
jobs in business, marketing or sales.

O — .,

- . -~

The most obvious use for the Inventory is for the purpase of pre-course planning,
It could be mailed to participants several weeks before the first meeting, returned to
- the planner, scored and the results used io plan the instructional techniques, learner
activities and teaching aids. Scores could be averaged and the event tailored to meet
the needs of the majority. Or, the group could be divided according to learning style
similarities—or differences. T Pl L SR ' :

An alternative use is to correlate it with course evaluations. For example, a per-
son who did not like the use of discussion and small group activities (and had a high
score on Abstract Conceptualization), probably did so because he or she prefers
theory, symbols and logical thinking aver people-oriented activities and discovery-
type learning. This combined information makes better use of participants’ com-
ments then a mere “0" rating on “How did you like the group projects?”’

~ You could also use the survey's information for deliberately not “matching.” The
most effective learning may occur when the learner is caonfronted with new, uncom-
fortable environments that slicit the application or development of nondominant

learning sbilitiest, - -

. Reproduced for classroom use from
The Instructor's Survival Kit (Second edition)
) by P.F. Renner. Permission granted by
Training Associates Ltd., Vancouver, B.C. Canada. 1983

"The Learning Slyle Inventory [self-scarinig huoklet, $2,50; technical man ual, 510,00) may be arderad frarm Mc3er and Campony, 138 Newbury
Street, Boatan. MA. 02116, *

WNangy Dixon, “Incarparating Learning Style Into Training Design.” Training % ﬁuvulupmkm Jaursul, July 1982, pp 62-64,
*Adapted by Plgg, K.£. at ol. “Learning Styles in Adult Edusation: A Study of County Extension Agenss.” Adult Edueation, 30 () 1980, 233-244.
‘Ronald Fry & Dovid Kolb, “Experiantinl Learning Theory ond Learning Experiences in L'Ibgra! Arts Education,” Naw Dlrections for Expariantal

Lanring. San Fronciswo: Jossey-Boss, 1970, pp 753-91,

132
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LEARNING STYLE CHARACTERISTICS

The following descriptions were formed by comi-
bining the major findings of the learning style -

researchers, ERRSmImEITTN .

Cancrale
Experience
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.
iV i
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y Learners : Learners
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Slyle One
“Innovative Learners”

Style Two
“Analytic Learners”

5

Seek meaning.

Need to be Invaolved personalily.

Learn by listening and sharing Ideas.

Absorb reality.

Perceive information concrately and process it
reflectively,

Interested In people and culture, They are
divergent thinkers who believe in their own
experiencs, excel In viewing concrete situations
from many perspectives, and model themselves
on those they respect, X

Functlon through soclal interaction,

Strangth: Innovatfon and imaginatian.

They are idea people.

" Goals: Self-invalvement In important Issues,

bringing unity to diversity.

Favarite questions: “Why or why not?”
Careers: Counseling, personnel, humanities,
organizationzl development, -

o ——— bdd

- Seek facts.

Need to know what the experts think.

Learn by thinking through Ideas. They form
reality. , :
Perceive Infarmation abstractly and process it
reflectively. -

Less Interested in peaple than ideas and

- cancepts; they critique information and are data

collectors. Tharough and industrious, thes

- Will re~examing facts if situations perplex them.

They enjoy traditional classranms.
Schaols are designed for these learners,
Function by adapting to experts.
Strength; Creating cancepts and models,
Goals: Self-satisfactlon and Intallectual
recognitian,

Favorite question: "“What?"

Careers: Basic sclences, math, research,
planning departmeants.



Style Three
"Cpmmon Sense Learners”

Styile Four
“Dynamic Learners”

Sesk usability.

Need to know haw things wark.

Learn by testing theories In ways

that seem sensible. They edit reality, °
Parceive Information abstractly and process it
actively. Use factual data to build designed
concepts, nesd hands-gn experiences, enjay
solving problams, resent being given answers,
restrict judgment to concrate things, have
limited tolerance for “fuzzy” ideas. They need
to know how things they are asked to do will
help in “real life."

Function through inferences drawn from
gensory experienca. .
Strength: Practical application of ideas.

Goal: To bring their viaw of present inta line
with future security. . :
Favorite question: *Haow does thia work?"
Careers: Engineering, physical sclences,
nursing, technicians.

'Seek hidden possibilities,

Need to know what can be dane with things.
Learn by trial~and-error, self-discovery,

Enrich reality. : :

Perceive Infarmation concrately and procass It
actively, .
Adaptable to change and relish it; like variety
and excel In situations calling for flexibility.
Tend to take risks, at ease with people but

sometimes seen as pushy. Often reach accurats -

conclusions in the absence of lagical
justification. .

Function by acting and testing experience,
Strength: Action, carrying out plans.

Goals: To make things happen, to bring action

- to concepts. —

Favorite question: "What can this become?”
Carsers: Marketing, sales, action-oriented
managerial fobs.
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Ininition: Inlelleci:
DON'T LROS5. l DIFFERENT SUBTLE
EACH YEAR ‘PANGER! HUES ZOMBINED INTO
THOLISANDS . A HARMON\OL!é MASS,
DIE IN TRAFFIZ
ALODENTS. :
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IRRITABILITY.
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'DISORDER RESULTING | PULIK Intellect [O] Inlmhon.
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“Raprintsd by pormisslon of 1he hicags Tritnne Hew York News Gyndicats, [nn*




DISCOVERING YOUR FoMISTHERIC PREFERENCE

Tear.a scall hole in a piece of papex. Look through it with
cne eya. Which eye did you usa? @ '
Which hand do you write with?

If you aze right handed, is yon* hcﬂa position hookea or s;ra*gh:7

Have someone tast youg muscle °t*e‘gth Whlcn a*m is the
strongest? Are they both the same?

Have someone laok at your fice. Which side appears larger?
Wnich footr is larger? ’ , v :

Have sowmecne dsk you a number of memory questions. Whieh
direction do your eyes move? - Do ‘they change for different
types of questions?

»

Czan ycu visuaiize an object in your head? TWhere?

Can you haaz’ mus ic or the sound of the ocesn in your head?
Whexe? SRR o

NOTES

Tamtcwe Vol geme 1720t



BEMISPEERIC DOMINANCE SCREINING

- TEST RIGHT ‘ LEFT

1. Handedness L S K R -

2, Eye L R

3. VWriting Position Hooked Straight

4, Muscle Testing — L S;ronge: - R Stronger

5. Facizl Syimetry ‘L Promnouncad R Pronounced

6. Posture -~ . Loose =~ _ Stzaight

7. Shouldex L Higher ' wﬁ Higher

8 furning of Eyés > <y < < & <
Visual . Hzptic Auditory

NOTES

.
Copwrright: Uniccwms A=s Rezl bv Bazharz Meistar Vitale, 1077

e T i A e o = - e



LEFT, RIGHT, INTEGRATED BRAIN DOMINANGE CHARACTERISTICS
“ Right |

ot

Imegralad

Intaliectual

intultiva .

Equally faclle at bath

Remembers names

Remembars {aces

Equmily faclie st bath

Respends 1o verbal instructions and
explanations |

Responds lo demanstraled, ilustratad
or symbatic Instrucllons

Equally facita at both

Experiments sysiematically and with control

Exparimants randomly snd with lass rssiralnt

Equally {aclla at both

Prefers solving problems by hreaking
them down fnfo paris, thea approaching
the problem sequentlally, using

logic

Prafers solving problems by looklng at
tha whiole, the configurations, {lien
approachling tha prohlem through
palierns, using hunches

Equally faclla at both

liakes objective Judamenls, exirlnslc 10
person, looks al oltherness

Makas subjectiva judgmenl, inizinsis 1o
person, looks al sameness

Equally taclle at bath

Planned and structured

Fluld and sponlancaus

Equally facila al both

Prefers éslablished,.ceriain information

Pralers alusive, uncastaln inlormallon

Equally taclia al boin

Analylic reatler

Syantheslzing readar

‘Equstily faciia al both

Primary reliance on languege I
thinking and remembering

Primary rellanca on Images In
thinking and remambaearing

Enually faclls al both

P_re!ers 1alking and wilting.

Prelers.drawing and manipulaling ohjecis

Equally faclie at holh

Pralers mudtiple choice tasts

Prelars opan-ended quastions

Equally fagila al hath

Prelers work and/ar studies carsfully planned

Prefers work and/or studies open-ended

Prefers hierarchical {(ranked)
auihorily structures

Prefers coliegial (pariicipative)
authority structuras

Equaliy facile ‘ai hath

Equally {aclle al bath

Controls {eelings

Mara leee wilh leelings

Equally tacile at bolh

Responds hest {6 audilory, visuzal stimuli

Aesponds best to kinelic stimudl
{mavemenl, aclion}

Equaliy facile at bath

tio! tacile In interpreling bady language .

Goad at Inlerpreting body language

Equally faclle at both

flesponsive tg sirusture of en_ulmnmani

Essentlally setf acting

Equally faclls al hoth

ﬁarely uses metaphors and analopias

Frequently 1ises maiaphors and analagles

Equally facils at both

Favors Iogical problem solving

Favors intuilive prohlem solving

Equaliy faclia al both

Prelers singla variahls research

_Prefers mulit-variabla research

-

pted {rom Your Siyle of Learning and Thinking, Forms B ahd C by E. Paul Torrance?, University ol Georgla, Athens, GA. 30602

Equally taciia at bath

)

4 i ——
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Write a few lines about the following:

1. As I reflect on my most successful exparience as a trainer, I
remember. ... '

2. What I like most ahout being a trainer is....

3. My favorits instructional technique dg....

4. What I find most difiicult about training is,....



The Trainer Type Inventory describes four training approaches, categurized as “Listener)’
“Direcar;” “Interpreter;’ ar “Coach.” The Listener trains the Conerete Experiencer mast
effectively and is very comfortable in the activity and publishing steps of the Experiential
Learning Cycle. The Dircctor obtaing the best résults from the Reflective Observer and usually
is very comfartable during step 3, prazessing (particulacly in helping trainces to make the
transition fram “How da I feel abauc this?” w0 "Now what?*). The Intcrpreter traing o
the style favored by the Abstract Conceptualizer (step 4, gencralizing), and the Coach traing
in the style favared by the Active Experimenter (step 5, applying). These relationships ace
indieated in Tablz .

Jabla 1. A Comparisan af Trainer Typas

N [ [+
Listanar Diroctur - Inlarprater Coach
LE;:?;:?mnl Alfective Parsaptual Symbolie Behavioral
Deminant Conerate - Railecilva Ahatract Activa
Laaming Style Exparizncer Qbserver Cancapluallzar Exparimanter
Disclaiine

Mazns of Lrggggl:‘lg . té::en: | gt:lectlvn Luarz}efn
Evaluation ema {aria own judgment

{asdback eritaria ”

Frea |
Maans ol gxpresslan of Naw wayz of Mamorizatlon; 1 g0y 54100

knowing lerma

Lasming parsanal sauing things and rules wilh pears’

naedsa .

‘ ! - Actlivities,

Instructianal Raal-lle Case atudles, m k
Technlquas :pail:atlpnn 'ﬂ““‘"“ . theory, 1eadlng g:’un‘l!:‘r:; ’
Canlast with Satf-diractan; Uttte - Cooortunity lo Agtlve .
Laartars Aulonomans purticipatian think alona participation

“Here and *Haw and “Thate and “What and
Facua naw* why" then® haw*
E‘.’:;‘I:'g"' Faople Images Symuols Actlons
Sansory Sesing and
Parsapilon Tag:nlng hearing Petcelving Motar akills

11
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TRAINER TYPE INVENTORY (TT1)
Mardy Wheeler and Jeania Marshall

, ®

Instructions: There are twelve sees of four words or phrases lisced below, Rank order the words
or phrases in each set by assigning a # to the word or phrase that most closely applies 1o
or reflects your persanal training style, 3 3 to the word or phrase that nexe best applies to
your training style, a 2 to the one that next apglies your traitting scyle, and 2 7 to the word
o phrase that is leasc deseriptive of your training style. Be sure to assign a different ranking
number to each of the four choices in cach set. - . -

You may find it difficult to rank the itens. Be assured that there ace no right of wrong
answers; the purpose of the inventary is (@ deserine the seyle in which you teain most often,
not how effectively you train.

.

L 2, 3

. Subgroups 8. Showing a Symbhols -

b Lectupres b, __ . Perceiving B Actions

Ce——. Readings c. __ Helping ¢ People
d_ . Lectures & Hearing 1 d- [pstructans
discussions
4, ‘ 5 6.
. Small-group a - Immediage .a Expert
discussions ’ personal .
' feedback

‘b____ Free "B Scholar

b Practical
skills
¢ . Application

to real life
d e New ways of

sceing things

» = b Linener

Dirzctor

¢

d . Interpreter

expression - b Objecrive

Cm— Little fesis €. Advisor
participation | ¢ Subjective

d— . Time. . A d____ Friend
to think et Persgnal

- evaluadon
7. 8. 9.
@ Thecory 2 Coach a Seeing "wha"

b Telling “how"

c Finding "“why

de . Asking “what”

Reproduced fram
Tae 1986 Annual
Leveloging Human Resources
William Pleiifer and Leonard I, Goodsrein, Ediiars
San Diego, California: University Asaociates, 1986

10.

a. Progessing
b Generalizing
c— Doing

d Publishing

1.

e Lead them to
understand it

b

[

Lu¢ them enjoy it

Leave them to do it

do____ Get them w think

about i

12

— It's yours

b It's ours
G s mine

de . 15 theics




TRAINER TYPE '!NVENTQRY SCORING SHEST

' .
Instructions: Each word ar phrase in each of the twelve sets on the TTI correspands to one
of four training styles, which will be describved oa the TTT Interpretation Sheet. To compute
your scale scores for zach type, transfer your numerical ranking foe gach item on the inven-
tory to the appropriate space in the columns below. Then add up the numbery in each coi-
umn and enter the torals in the spaces below the columns, The tatals are your scares for
the four training types.

L: la . D: b ) ST - C: Ide
d . " fa % .. Ze .
Sc..._..___‘ B * ;U L
b LI ' Y 4a
5a I R 5d_ .
b 6. B Bo
7§M | T ITa._;. o
8b . BE | B o
7 Y ) . - B¢ 9d.
W - 108 ' 106 e 10c
ile . [T llb.,....;__
196 ' 1% 12d . | 1280,

Total:

Total: Total: e ‘ Total:



TRAINER TYPE INUEN‘i‘ORY INTERPRETATION SHEET ' . v

.

Fach of the four tralning styles identified by the TTI is characiceized by a certain training ; §-

approach, way of presenting coutent, and relationship Letween th trainer aud i[uz trafnces, . - ..
The fullm:liug are the primary characteristics of the traines for each of the four trainluy types, :

LISTENER (L)
8 Creaies an aflective learning environment
* “Itains the Concrete Expericncer mast effectively
s Encunrages learncrs to express personal needs [recly
¢ Assures that everyonce is heard
= Shuws awareness of individua! group members
& fteads nonverbal hehavior : )
» Prefers that trainces talk more than the teainer
& Wanis learners to he self-directed and antonomous
* Expases own cmolions and experiences
s Shows empathy

* Feels comioriabiz with all types of expression (words, gestures, hugs, music, arl, cle))

s Does not seem 19 “worry™ about the iraining
¢ Stays in the “licre-and-now®

* Is practical {*goes with the fow™) .
* Appenrs relaxed and vabrried

DIRECTOR (D)

¢ Creales a perceptual learning enviremincat
s “lnins the Rellective Observer most effectively
“liskes charge .o

.

Gives directions )

& ['repares notes and autlines

Appears. sell-conlident

Is weli organized ° : -
Evaluates with oljeetive criteria .

1s the final judge of what is learned
Uses lectures S s : .
Is conscientions {sticks to the annaunced agemnda)
Concenteales on a single ftent at = time

“lidls participants what 1a da

® s cunscious of time

¢ Uevclops contingency plans
* Pravides exmuples -
¢ Limits and contrals participaiion

.

amy o
o
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-COACH (G)

The 1986 Annval: Develaping Human Rewoueces

INTERPRETER (1)

® Creates a symbolic learning enviranment
* “Itains the Abstract Conceptualizer most effectively
* Encoueages learners to memarize and master terms aml miles

* Makes connections (lies the past to thie present, is conceened with the low of the training
design)} :

* Integraies theorles and events -

* Scparoles sell fram learners, oliserves

¢ Shares {deas but not feelings

s Acknowledges athers' interpreiations as well as awn

® Uses theary as a foundation

* Lncourages gencralizaiions

® I'resemts well-canstructed interpretationy

* Listenz for thoughts; cfica overlnaks cmntions »
¢ Waats trainces to have a thorough widerstanding of facts, teominalogy
® Uses casc studies, lcctures, readings

¢ ‘Encaurages learners to think indepeadenly

® Provides information based on ohjective dara

* Creates a hehavioral learning environment

" @ Trains the Active Experimenter most eifeciively

* Allaws Icaruers to evaluate their own progress

* Involves wrainees in activities, discussions

* Encoitrages experimentation with practical application
® Puts traluees in touch with one anather

* Braws on the strengths of the group

® Uses {rainces az resources

* Helps trainees to verbalize what they already know

¢ Acis a2 lacilitator to make the experience more comfortable and mnenaingful
® Is clearly in clinrge

* Uses activities, projects, and prohlems based an resd life
* Encourages active pariicipation

Repraduced from ’
The 1935 Annval:
Developing $uman R ]
J. Willism Pfeiffer aad Leonand D. Goadaicin, Editors
San Dicgo, Califurnia: Univensity Associaies, 1985

- et e
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LEARNING STYLES

WHAT ARE- THEY?

- People learn in different ways

1. Percaeive

/ Sense and fesl: concrate reality

v/ Think: abstract réasouing

N
«

Process

How we make it part of oursalves

v Active:

Jump right in and try it

4 V/ Reflective: watch what's happening, reflect on it

BRAIN DOMINANCE

IT's TIME TO TEACH BOTH

LEFT RIGHT
TRADITIONAL HOMANTSTIC
INTELLECT INTULTION
MIND HEART
CONTENT CENTERED STUDENT CENTERED
LECTURE ! INTERACTION
SHOW THEM HOW - LET THEM TRY IT
MEMORIZE QUESTION THE EXPERTS
GIVE ANSWERS ASK BETTER QUESTIONS

TRALN THEIR MINDS

VALUE RESPONSES FROM

THELR HEARTS

SCLVE PROBLEMS

FIND PROBLEMS

TRATIN THE INTELLECT

DEVELOP THFE IMAGINATION

HOLD ON TO OUR BEST TRADITIONAL

-ADD NEW TECHNIQUES

TECENIOQUES
TFACH THEM THE BEST CIVILIZATION GIVE THEM THE COURAGE AND
T0 QFFER CONFIDENCE TQ ADAPT AND GROW
‘ LEARNER TYPES
Primarily Irainers/Teachers
Nama Intarestad In Need to

1. Innovative Pargonal Meaning

Prefer to Learn

—

Through a Combination of % Give Them a Reasan

(Diverger) ‘Sensing/Feeling & Watchin
2. Analytic The Facts . Through a Combination of | Give Them the Facts
(Assimilator) ’ Watching & Thinking

Through Concepts

3. Common Sense | How Things Work

(Convarger)

By Thinking Through
Concepts, & Trying

Things Out For Themselvés,
By Doing

Let Them Try It

4. Dynamic Self-Discovery

{Accomodator)

By Doing & Sensing/
Feeling

Let Them Teach It
to Themsalves & Othe

Trainers/Teachers nead the versacilicw

or LiStenin:’. Direct:’.rm. Tnrav=a=agsdar and coachir



AT Le RNING
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One of the clearest statements of this insight about adult learning was made in
1926 by the great American pioneer adult—education theorist, Eiduard C. Lindeman:

I am conceiving adult education in terms of a new technique for learning, a technique

as essential to the college graduate as to the unlettered manual worker. It r?present.s :

a process by which the adult learns to become aware of and to evaluate his experi-

ence. To do this he cannot begin by studying “subjects” in the hope that some day this
information will be useful. On the contrary, he begins by giving attention to situations

in which he finds himself, to problems which include obstacles to his self-fulfillment.

Facts and information from the differentiated spheres of knowledge are used, not for

the purpose of accumulation, but because of need in solving problems. In this process

the teacher finds a new function. He is no longer the oracle who speaks from the

platform of authority, but rather the guide, the pointer-out who also participates in :
learning in proportion to the vitality arid relevancy of his facts and experiences. Ifl l
short, my conception of adult education is this: a cooperative venturg in nonau}:hon— S
tarian, informal learning, the chief purpose of which is to discover the meaning of
experience; a quest of the mind which digs down to the roots of the preconceptions
which formulate our conduct; a technique of learning for adults which makes educa-

tion coterminous with life and hence elevates living itself to the level of adventurous
experiment,10 ' : ' '

10Robert Gessner (ed.), The _Demobratic Man: Selected Writings of Eduard C. Lindeman (Boston: Beacon

Press, 1956), p. 160. By permission. ' @i ®
}



AN ARTISTIC AFPROACH TO EDUCATIONAL DESIGN 2§ |

To dssign acdult learning exparisncss thas ara traly crsstive,
it may be halpful to borrow scme icsas from the r==lm of art,
Once needs and objectives have hsen clarified, it ig a reszl
challance to combing them iats 2 l=araing desien that is artig-
tically and esthetically sztisSyiag to the learners. Artistic
concerns that seem o have zalsvancs for educational desicn can
Da =2e&n in the following diag—am:
Artistic Form A-t Apslizazion Educztion Applicaticn
Ling Dirscticon anéd coniinuity  Plannping activity
choices
Spece Langth, width, depth, Program ¢imensions
dimension zné relziion.  ang limits
Tona : Shading, emchasis, Program emphasis, ¢li-
balance . mete, orientation
Color - Eme, intensisy,. _ Energyv lavel, entiu-
brightness, waxrmth, Siasm, intersst lavel
etc.
Texturs Fasling, web, materizl Program contsnt, subject
conglstency mgtiexr
Rayithm Motion, Timing Flow of events, pace,
' ' livelinsss
Harmony Relstionship, balanece, Group activity, inter-
intarconnsc=ion Pecsonal relations
Variation Repgtition with Repesting lsartning
chenge experisncas at succes-
. sively dseper levels
Opposition Diversit: ontrzst Design elements juxta~
- 8 - -
posad. Comparing
Transition Phasing, themati Movement from one design
devealopment component to another’
Thers are an infinits number of combinations of the above elements.
Forming educatiocnal activitissg intos & cohssive, intailicihls and
satilsiving desicn iz mueh prefsrahls 4o gllowing tham to bhe pre-
sentad &5 2 disconnastad hodgasedss of evants. Carefyl considera—
tion of thase artisvic prineciples whilas designing, and practice
in applving them to aduls learning, can help you to develop youxr

own artistic technique as an arranger and conductor of interest—
ing and absorbing adult educational activities. It stands to
reason that crzative and intarssting designs will cause more
involvement and result in more learning.



" FORMATS, DEVICES AND SKILLS FOR GROUP LEARNING

The term Formet as used in thisg guide, refers to the ordering
or grouping of learnsrs in an sducational setting. The term
Czvices is used zs a Easecriptive term for the many diffarant

educational tachniques, methods and Freducts (ecuipment) usad
in educational design. Szilis ra:

§ refers to the capability of the
trziner or educator in combining the variocus fowmais and davices
into effactiva learning activitiss. The burpose of this section
is to simply list various formzts and devicas that can be com-
bined in zny sducational secting. Therz are many formats,
devices and skills that a traziner may utilize, and combining
them offers an almost unlimitsd range of options. The list
below, while certainly incomplate, serves to illustrate the
variety of o :

ptions availabls

Formats for Learning Educational Davicas Trainer Skills

y

2

::
?.

Individual Study Books, Mzgazines General Linguistic
Smzll Groups ' Dictures Ability in both
Meetings Film Bmm or lé&mm Spezking and

Clubs Elides Writing

Action Projects Tape-recording Audiovisual Ecuip-~
Workshops Records ment Technigue
- Demonstraticons Pilm Strips Group Process Skills
Conferences Video-Hecordings Grazphic Arts Skills
Coursas Easal - Flip Chart Educztional Design

Tcips and Tours
Community Relations
Programs
Large Meatings
 Creativity Sessions
Exhibits, Fairs,
Festivals
Conventions
Traveling Road
Shows

Flannel Board
Posters and Signs
Chalk or Cork Board
Lectures
Multimedia,

‘Environments

Laboratory Methods
Process Groups
Buzz Groups
Brainstorming
Simulation

Games

Role Play.
Nonverbals

Case Study

Critical Incidens
Teaching/Leazning

Tszms

Skills
Skills in Applied
Andragogy
Skill in Lecturing
2bility to arrange
and Conduct Mestincs
and Confsarances
Community Action
Bkills
Organizational Develog
mant Skills .
Process Consuliing
Capability
Management and -
Administrative
Exil]

(B

- The abovs lists offer encugh opitions for a lifetime of exploration
and continuing development of capability. 2 trainer then, nead
never consider himself competent or incompetant in an absolute
sense, but rather as one who is on the way toward developing

.. greater competance through continuous deepening of experience.

b Hiy



Components (Activity Unilts) of Learning-Dasign Models

A learning-desion model is shaped by the arzangement of various types of activity
units—the building blacks of educational architesture—in a pattern prescribed by the
theme or process of the model. In kasping with the architectural anzlogy, this ap-
proach to the desiming of leamning is akin to. the architectural dactrine that “form
follows function.”

The following six types of ackivity units are available to model designers:

1. General sessions, Meetings of ali participants as a whole, with a variety of patterns of
platform presentation and gudience pardcipation as described under L.rg» Mesztinms"
in Chapter 8.
2, Small groups of various sizes and for a vasiety of purposes, including:
—Topical discussion groups: groups organized for the purpase of reacting to,
 testing the meaning of, or sharing idzas about informational inputs from reading
or speakers on given topics;
—Laboratary groups: groups organized for the purpose of analyzing group behav-
- lor, experimenting ‘Wlﬂ'l new hst navior, 2ad sharing feedback ::uadmcihe ef
fects of various behaviors;
—Special-interest groups: groups organized accarding to categories of intevests of
participants for the purpose of sharing experiences and e.\‘nlonnﬂ conimon con-
cerns;

— Problem-saluing groups: groups organized to develup solutfons to procedural or
substantive problems of cancern to the total assembly;

—Planning groups: groups organized to deveiop plans for activities within the
design or for back-home aunlica’:ion.

—Instructional groups: groups organized to receive instruction through the ser-
vices of resource experts in specialized areas of knowledge, understending, or
skill;

—Inquiry groups: groups organized to search uut information and report their
findings to the total assembly;

—Exalution groups: groups organized for the purpase of developing proposals

for evaluating the results of the activity for the appraval of the total assembly .

end perhaps executing the approved plans;

—-Skill practice groups: groups organized far the purpose af pracﬂcinﬂ specified
‘categaries of skills;

-—Consultatxcc groups: groups organized for the purpose of giving consultative
help to one anather;

—Operational groups: groups organized for the purpose of cartying responsibil-
ities for the operation of the activity, such as room arrangements, refreshments,
materials preparation, equipment operation, ete.;

— Leaming-teaching teams: groups which take responsibility for learning all they
.can about a content unit and sharing what they have [earned with the tatal
assembly;

—Duyads: two-person groups orfram_ed to share experiences, coach each other,
plan strategies, or help each ather in-any other way; :

— Trizds: three-person grouns orcanized for mutually helpful purposes;

—EBu== groups: randomiy arganized groups of thres or four persons that mest in a
general agsembly to pool prabxsms. ideas, or reactions and report them through
a spokesman to the assembly.

3. Individual consultation, counscling, or dfrcctqd study: in which the services of re-
source persons are made available to Individual participants for personalized help.
4. Reuding: the scheduling of special times (between meetings) for reading handout
materials or a selection of references.

5. Recreation, worship, or meditation: periods of time set aside for socialization, reli-
gious activity, or creative solitude.

6. Preparatory activity: things the participants are invited to do before the learning
activity starts, such as reading, self-analysis, data collection, ete,

Ud
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ISTRUCTIONAL  S'TH GAID .

: i
e Instenciingit-Lesi,.. Grid (see Figwre 5) was developed to help iralners and other pro- i

vatt heaignes s select instructional fechniques shat are appropriste foe-1he desired lenrning i
Aivatses in the learning environment. (fipies! learning ouleomes and cnvironmenss are !
setssl in the following sectiona.) The gril provides an organized uppronch to plimning
tenining prograns, ‘o use the geid, the designer shanld liest cansider the desired aateomes ,
wd it elie prefesred owteomes with the appraprinte techiniques listet on ihe grith, "Leelis §
spres with the grentest potendial of praducing o particidnr auiconic are tlesignited hy a
mble X" (e, "AX"), anl thase with less patential by n single 3" Alter those tech-
rpes aice cansiilered, they shanld be narruwed further by the consienints of the learning

wizomment, “The grid emplays the saine single-X aned double-X systen for the leaening- |, I

wirtnienr section, Infoninsllon Inlosgnation Drams.
Recalving Dlscusslon Finding {lzalion
a
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Trobiom Solving XIx|X X [XX)XX| X i
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ansoensus i X | XX X ﬁ
snthuslasm * IXLIANX L |XXXXR) X PXKXK XX
tlillula -Ghanga XX XXX} X]. XXX X | X
kil Changa X XX XIXxixx! K| ¥
dng Environmant . . )
Seminunicallon -
OneWay XX XX XX RA A X .
Twa\Way XX XXX XXX
Liukiiplo® KRR AX XX XX XXX R %%
‘armal Selilng xxixxixx| |xx XX
nlonnal Selilng X ARTAR| XX 4K KIAKIXXIXX] XXX o
earnar Involvament | ] X [rxpxxlax] x | x fexfxxfoxf % | % fxx |
.arge Group xx) x |xx{xxxx] x| | xx|xx X i
imalf Group o4 XX KX XA I XK XK . XX XR XK i xx | xx .
“ina Efflclancy xxixx|xx] % x| o | % [xxfxxix x| || [xlx]|x

,Fllnum 8. lastruclians! fuesign Grld

Vot . ’
) ,l._‘::".?i {976y snpggested tiat the selection and argauization of instraetionm .

_“rainei’s aiyle, preferences, aml experience i
plunniog, Manning
% fu consider the lenrners, 4

.
! ol program

* ¢ Instruciianal techniques,

S !Typa

|
!

3 for emerping

|

an aypranch 10 the inseuctional des
milcomes, and environment ns
Alhangh the Insteuctionsl-1esi
professionnls, its grenter siren
* b reconsider their linhits, neld some varjer
- are compntille with desired autcomes and

Reprathsced from
The 1987 dnunals

Developing Human Rewurcer

J Willimn Iciffer, Edior :
San Diege, Califurnis: Usivesshly Awsociuice, 1907
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inuesreflect
1igrenter degree thin do g other nspeets

ign eemmnges rainers
well a3 their awn preferences fue
i Girld §s expéeted (o be lielpalud
pil iy lie in sthnlating sxperienced trainers
Yo il ey o asceriain thist scleced techniques
the tetraing enviranment,

Exhihlt 31

y e

Knowleclgo

{Ganeralizalions aliou)

axperlence; Internallzatlon of

_Intormailon) _

Undersianding

(Applicalion of Infarmallon &nd -

genacrallzaflons)

~ Skills

van

{incorporallon of new ways of
perlorming ihrough praclice)

Allftudes

ol Behaviaral Qulcomn

e
LEd

{Adaoplion of new leelings

through exparlencing greater
sucoess with them than with |

oltl)

Valucs

(Tha adaopllon and priorily

arrangamanl ol belieis)

Inle rn'sfs

(Salisiylng exposure 1o new

aclivities)

. MATGHING TEGHMNIQUES TO DESIRED BEHAVIORAL OUTCOMES

Masl Approprials Technlques

Laclure, television, debale, dislog, inlervicw,
symposhun, panel, group inlarviow, calloqgey,

Audience pariicipation, demonstralion, motion

piclure, dremalizalin, Socratic discussion,
hrobilem-salving discussion, case discussion,

britical Incldent process, caso method, gamies.

Rale playing, In-basket exerclses, pames, aclion
mazes, parlicipallva cases, T-Group, nonverbal

exereises, skill praclice exerclses, drlll, coachlng. -

malion plefuie, slida lilin, regording, hook-based
discusslon, reading,

Experience-sharing discussion, aroup-cenlered
discussion, role playing, eritical Incident process,

Tolevision, lecture (sermon), debale, dialog,

sympasi, colioquy, wolion plokire,

tfiraalizallon, guidad dissusslon, experience-
sharing discussion, role playing, criical Incident
process, names, T-Group,

Telavision, demansiralian, mallon pleture, stida

exhibits, lrips, nonverbal exereises.

case melhad, games, parlicipative cases, T-Graup,
nanverhal exercises. -

©

lilny, dramallzation, experience-shasing discussion



== 4 o TRAINING AICS AND TIPS IN TRAINING METHE 0g

~Different Methods Accomplish Different Objectives -

wha
Tha technicues listad helow can make conwributions ioware the sEjzcilves uncar wiich jhe ‘-utl cpesrs, -
Msnegsrial/
) Pseych croicr - ' Altltedas dAntsrsarsonzy Sugarvissey Croenizaticaal
Tecinicuas - Sxills HKaowletze & Valuse Sxills Exiils - Laveloomang
Acticn Maza - _ . P
Assignmants . . . . . - .
Erzinstarming _ . . . . .
Su=zroups _ . ‘ . " . -
asga Mathed . s » . «
Circulars (with Maiariailg) .
Cilnig . .. ’ . .
Cclicquy ' : .
Canfaranca . . . . .
Critica!l Ineidant . : » . . -
Demcnsirziion : . . .
Discusgsion . ) . . . -
Displays & Exhibits : .
(with Matarials) - '
Flald Trigs ' . L
Films (with Matarials) . . N
Farum . .
Gamas . L ., » -
Handouts a .
(with Matarizls) . .
Tluman Aelztlons ,
- ~Laborztories ' . . . .
ln-:-.;s.&ets . : .
Incldant Procsss . L e
o~ .- Jch Instrusiion T Trzining . .
Le=mar Canircllad )
Instructien ) . . . . .
Leciure .
Medailing . . »
Madzls (with Matarials) . .
Neawslattars (with '
Mata !'in[S) } - :
Cpen Classrcom . . . . .
Panel .
Programmad Instruciion . - .
Question-Answer .

— Sessians - S . .
Aelatad Reacing T e S e 7 2
Roleslaying . : . . . . .
ueminqr .

ensitivity Trzining . - ] 0
\.:mulam.ns . L L] [} - .
Syllabus
Sympesium - - . e
Syndicalas ' L] . . . ) .
Taurs » - :

Videotape (with '
Matarials) . . . . " .

o iockshap . . . .

“legrintag with tha Farmission of Qugan Lawe. All rignis reserved.
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A DESIGN FORMAT FOR
INVOLVING THE LEARNING COMMUNITY

V" Process Staps ' Contant
P
Climate Setting ,

The specific subject
matter, problem or

Muatual Planning on issua yonr group is
Needs and Training concerned with.
Objectives with '
Participants

S L —

Design (for experience)

Evaluation 1 -~ Involving
Participants '

Evaluation 2 - A& Private
Reassessment by your own
Design Team at Conclusion




To design adult learnin

the following items where appropr

FO WHAT EXTENT DID THE DESIGN INCLUDE TRULY CREATIVE:

ARTISTIC
FORM
L. Line
2. Space’
3. Tone
4. Color

5. Texture

6. Rhythm

7. Harmony

8. Variation

9. Opposition

U. Transition

An Artistic Appro

ach to Educatiénal Design

ART
APPRECTATION

Direction and Continuity

Length, Wideh, Depth,
Dimension, and Relation

Shading, Emphasis, Balance
Hue, Intensity, Brightness,
Warmth, etc.

Feeling, Web, Material Consis-
tency

Motion, Timing

Relationship, Balance, Inter--
connection

Repetition with Change

Diversity, Contrast

Phasing, Thematic bevelopment

8 experiences that are truly cre
have been clarified, it is a real challenge to combine them into a learning design that dee
gsthetically satisfying to the learners. Following are ten artistic concern
ilate and cite instances in the blank spaces

ative, it may be helpful to borrow some ideas from the realm of art. Once needs and objectiv

EDUCATIONAL
APPLICATION

Planning Activity Choilces
Program Dimensions and Limits
Program Emphasis, Climate,
Orientation '

Energy level, Enthusiasm,
Interest Level

Program Content, Subject
Matter, Substance

Flow of Events, Pace, Liveli-

ness

Group Activity, Interpersonal
Relations

Repeating Learning Experiences
at Successively Deeper Levels

Design Elements Juxtaposed,
Comparing

Movement from One Design
Component to Another

4

ply involves the learners-and is artlscicallz as well as
evance for educational design. Please mark (/) cach of

nr CLTE

w




- = AN ASSESSMENT AND FEEDBACK INSTRUMENT -

ART PRINCIPLES APPLIED TO THE DESIGN OF ADULT EDUCATION INCLUDE -

- LINE - TEXTURE N -’VARIATIO&
- SeACE . . REVTRE ‘L .~ - OP2OSITION
S TNE. < ESRMONY . - TRANSITION

- COLOR

A learning-design model is a projection of the flow of events for accomplishing
the objectives of the learning experience. Thers are six major components of a
lesrning model. Plezse mark (. ) each of the ‘following items where appropriate
and cite instances on the blank spaces provided.

0 WHAT EXTENT DID THIS DESIGN INCLUDE:

Lo HI CITE
1. Generzl Sessions 0 1 2 3 4 5
2. Small Groups 4 0 1 2 3 &4 5
a Topical Discussion Groups 0 1 2.3 4 35
b. Laboratarvarnups o 1 2 3 4 5
- c. BSpecial Interast Groups 0 1 2 3 4 5
d. Problem-Solving Groups 0 1 2 3 4 5
e. Plaaning Groups c 1 2 3 & 5
f. Imstructional Groups 0 1 2 3 4 35
g. Inquiry Groups 0 1 .2 3 4 5
h. ‘Evaluation Groups 0 1 2 3 4 5
i. Skill Practice Groups 0 1 2 3 & 5
j. Conmsultative Groups 6 1 2 3 4 5
k. Operational Groups 0 1.2 3 & 5
1. _Learning—Téaching Teams 0 1 2 3 &4 5
@,  Dvads 6 1 2 3 4 5
n. Iriads 0 1 2 3 4 3
o. Buzz Groups 0 1 2 3 4 5
3. Individual Consultatioun, Counsel-
ing, Directed Study 0 1 2 3 4 5
4. Reading 0 1 2 3 4 5

5. Raecreation, Worship, Meditation ¢ 1 2 3 & 5

-~
(%]
o~
w

6. Preparatory Activity 0 1




— AN ASSESSMENT AND FEEDBACK INSTRLMENT -

Z55MEN
TRAINER'S PROCESS PLAN

The trzainer’s process plan focusas on implementacion of the adult learning
characteristics in the learning experience. Plesss mark () each of the follow-
ing items whera approprizcs and cita inscances on the blank spaces provided which
substantiate your assessment of esach itam,

TO WHAT EXTENT DID THIS DESIGN
INCLUDE:

Lo HT - CIIE
At the opening session:

1. The trainer's introduction of her/him-
self, description of her/his rola
her /his special wesources and
limitations, her/his availability
for consultations, atc. 0 1

IX]
[
=S
n

2. Procedures the trainer will use
to engzge participants in becomiag
acquzintad wich ome eznother in taras
of their work experience, resourcas,
incerests.. 0 1

(A
[}
o~
V]

3. Other procadures to be used by the
trainer to establish 2 climate of
muteal raspect, collaborativeness .
rzther thzn competitiveness, -
informality, security, warath

of participants relationship

with trainer, supportiveness, atc. 0 1 2 3 4 5

4. How the trainer will engage partici-
pants in examining, clarifying, and
influencing the objectives of the
program, 0 1 2 3 4 5

5. How the trainer will acquaint the

participants with her/his plan of

work for the program and thedr
rasponsibilitias in it, 0 1

t~a
Lo
~
m.

6. How the trainer will help the parti-
clpants prepare to carry the raspon-
sibilities she/he expects of them. 0 1 2 3 4 5

7. How the trainmer will acquaint the
participants with the resources
(material and human) available
to them for accomplishing their
learning objectives. 0O 1 2 3 4 5




What lezwning acctivitiss the trziner
will suggest tha parcicipaacs engage
in betwsen the first and the sacound
sassions. )
What physical arrangasment of the mest-
prafars to

n ameng the

aan tham and

tr

=c111tata incs
parcicipants aad bacxw
her/himsalf.

TO WHAT EXTENT DID THIS DESIGY INCLUDE:

In subsaquenc sessions:

1.

How the trainar will engzgs the
participants in diagnosing their
individual and collective nesds and
interasts regarding tha conzent of
the progran. :

How the trainer will engage the
perticipants in formulating learning
objectives based on their diagnosed-
needs and incarasts.

The specific learaing strategies
(methods, tathniques, devices,
matarials, ete.) the trainer -
proposes to use in this program,

How the participants will be involved
in selecting and participzting in these
strategies,

The procedures and tools the trainer
will use for helping parcicipants
assegs their prograess toward their
objectives.

The proceduras and tools the trainer
will -use for evaluatlng lezraing
outcomes at the and of the progrzm.

How evaluation of the participants'
performance bhe arrived ac.

The procedures and tools the trainer
will use for gecting feedback from
the participants periodically and at
the end regarding the quality of this
learning experience.

The content the trainer expects to be
acquiraed through this program (includ-
ing knowledge, understanding, skills,
attitudes, and values.

1.3

CITE




~ AN ASSESSMENT AND FEEDBACK FORM —
LEARNING STYLES

"Lezarning Style" is a unique wzy each individual gathers/racaives and processas
information. By undarstanding thess diffarances and taking them into consider-
.ation when designiag any type of educational program, You eczn have more effactive
lzzrning outcomes, wmora positivs learnar participation, and reducs training time,
It 1s important to iancluda each laarning scyle ia the design., Please mark (/)
ezch of the following itams whare approprizte and cite instances/anecdocas

on the blank spaces provided which SuppoTrt your assassment of each item.

TO WHAT EXTENT DOES THIS DESIGY GIVE
OPPORTUNITY TO THE INNOVATIVE/DIVERGER
LEARNER TO:

g HI CITE
;. Seak Meaning 0 1 2 4 5 v
2. Be Involved Personally 0o 1 2 4 5
3. Listen and Shares Ideag 0 1 2 4 5
4, "Brainstora" 0 1 2 4 5
3. Absorb Reality 0 1 2 & 5
6. Show Interest in Paople 0 1 2 L 5
‘7. Find Broad, Cuitu;al'In;erests 0 1 2 4 5
8. Think Divergently 0 L 2 b5 '
9. Give Expression to Their Own
Experiance 0 1 2 & 5
10. view Coﬁplex, Concreta Situations
From Many Perspectives 0 1 2 4 5
11. Model Themselves on Thosa They Respect 0 1 2 & 35
12. 1Interact Socially 0. 1 2 & 5
13. Show Innovation and Imaginarion 0 1 2 4 5
14, Involve Thamselves in Imporcant Issues 0 1 2 4 5 .
15. Bring Unity in Diversity 0o 1 2 4 5
16. Ask "Why or Why Not?" Questions o0 -1 2 4 5
17. Perceive Information Concrataly and
Frocess It Reflectively 0 1 2 4 5



TI0 WrAT ZXTENT DOES THIS DESIGN GIVE
OPPORTUNITY TO THE ANALYTIC/ASSIMILATOR
LEARNER TO:

l.
2.
3.

4,

15.

l6.

Seask Taces
Know What the Exparts Think
Think Through Ideas -

razte Theorarical Models and Reason
" Inductively

Show Intarest in Idazs & Concapts
Critigque Informétion &nd Collect Data
Be Thorough znd Industrious

Use Theories Practically

Find Qut If a Theory is Logically
Sound

Reaxamine Facrs If Situatioms Perplex
Them or The Theory Doesn't Fit Tha
Facts .

Adapt to Experts

Experience Tradition Like Learning

Creata Concepts and Models

Experience Self-Satisfaction and
Intellectual Recognition

Ask "What?" Questious

Perceive Information Abstractly and
Process It Reflectively

TO WEAT EXTENT DOES THIS DESIGN GIVE OPPQR-
TUNITY TO COMMON SENSE/CONVERGER LEARNER TO:

1.

Sesk Usability
Know How Things Work
Test Theorles in Ways That Seem Sensible

Edit Reality

~a

(L% ]

3%

(%)

N T T .

HI CITE

N

l



- Lo
+'J 5. Usa Factusl Data to Build Designed
Concapts 0
6. Practically Apply Idazs E 0
7. Eave Hands-On Experiences 0
8. Enjoy‘Sulving Problams 0
9. TFind Their Own Answers 0
10. Judges Some Concrets Things 0
1l. Gain Tolerance Toward "Fuzzy" Ideas 0
12, TFocus Their Knowledge on Specific
Problems Through Hypothetical
Deductive Rezsoning 0

13. Remain Relative Unemotional 0
14. Work with "Things" Rather Than People 0
.7+ 15. Find a Tachnical Intarest L 0

16. Find Out How Things They Are Askad
- To Do Will Help im "Real Lilfe" 0

17. Draw Infarences from Sensory Experiences 0

18. Practically Apply Ideas 0
19. Bring Their View of Prasent in Line

With Future Security 0
20. Ask "How Does This Work?" Quastions 0

21, Perceive Information Abstractly and
Process It Actively 0

TO WHAT EXTENT DOES THIS DESIGN GIVE
CPPORTUNITIY TO THE DYNAMIC/ACCOMODATOR
LZARNER TO:
1. Seek Hidden Possibilities 0
2. FKnow What Cau Be Done With Things 0

3. Self-Discover, Learn by Trial and Error 0

"4, Enrich Reality | ' 0

U

I



la.
15,

1s.

17.
18.
19.

20.

Adapt to Change and Ralish It

Experaience variety

‘133

3 1

.
n Sit
b
i

uations Czlling For
cibilic

a
le 7

3

Adapt to Specific Izmediate
Circumstances

Discard His Plan or Theoratical
Explanation If It Doesn't Fit The
Situztion

Take Risks

Be At Ease With Pzople

Not Ba Seen A5 Pushy

ReacH Accurzte Conclusions in the
Absence of Logieal Justification

Act and Test Experisnca '
Do Things

Act and Involve Her/Himself In New
Experiences

Carry Cut Plans

Make Things Rappen

Bring Action to Concepts

Ask "What Can This Becﬁme?" Questions

Perceive Information Concretaly and
Process Lt Activaly '

l—l

J

N

3]

~N

(RS ]

N

N



AN ASSESSMENT AND FEEDBACK FORM
TRAINER TYPE INVENTORY (TTI)

Each of the four training styles identified by the ITL is characterized by a
training approach, way of presant content, and relationship between the trainer
and the participants. Balance of 211 four types is necessary for trainers, for
them to be able to lead participants skillfully through all aspects of the
learning cycle. Please mark {,) each of tha following itams where appropriate
and cite instances on the blank spaces provided which illustrate your assessment
of each item. ‘

TO WHAT EXTENT DID THIS DESIGN DEPICT
THE TRAINER:

Lo HI CITE
I. Listener - Trains the concrete

experiencer most effectively
1. Creating An Affective Learning

Environment -0 1 2 3 4 5
2. Encouraging Lesrners to'Exprass

Personal Needs Freely 0 1 2 31 4 5
3. Assuring That Everyone is Heard 0 1 2 3 4 5
4. Showing Awarsness of Individual -

Group Members _ 0 1 2 3 4 5
5. Reading Nonverbal Behavior 0 1 2 3 4 5

6. Preferring That Participants Talk
More Than the Trainer ¢ 1 2 3 4 5

7. Wanting Learners to be Self-
Directed and Autonomous 0 1 2 3 4 5

8. Exposing Her/His Own Emotions and .
Experienceas 0 1 2 3 4 5

9. Showing Empathy , 0 'L 2 3 4 5
10. TFeeling Comfortable With All Types
of Expressiouns (Words, Gesstures,

Hugs, Music, Art, Etc.) . 0 1 2 3 4 5

1l. Not "Worrying" About the Training 0 1 2 3 4 5

i

T

12, Staying in the "Here~And-Now" 0 1 2 3 4 5
13. Being Practical ("Going With the

Flow') 0 1 2 3 4 5
14, Appearing Relaxed and Unhurried 0 1 2 3 4 5

i



L0 - HI CITE

TO WHAT EXTENT DID THE DESIGN DEPICT
THE TRAINER: . '

IL. DIRECTOR _ Traims the Reflective °
Observar Most Effectivaly

1. Creating a Perceptuzl Lezrning.

Environment 0 | 12 3 4 5°
2. Taking Charge 0 1 2 3 4 5
3. Giving Directions 6 1 2 3 4 5
4. Preparing Notes and Outlines 0 12 3 4 5 -
5. Appezring Self—Confideqt 0 1 2 3 4 5
6. Baing Well Organized 0 L 2 3 & 5

7. Evaluating With Objective Criteria 0 1 2 3 &4 5

B. Being the Final Judge of What Is

Learned 0 1 2 3 4 5
9. Using Lectures 0 1 2 3 4 5
10. Being Conscientious (Stiéking to
the Announced Agenda) ¢ 1 2 3 4 5
11. Concentrating on a Singie Item At | ‘
a Time 0o 1 2 3 4 5
12, Telling Participants What To Do 0 1 2 3 &4 5
13. Being Conscious of the Time 0o 1 2 .3 4 5 ___/
14. Developing Contingency Plans 0 1 2 3 4 3
15, FProviding Examples - v 01 2 3 4 5

16. Limiting and Controlling Partici- :
pation 61 2 3 4 5

TO WHAT EXTERT DID THE DESIGN DEPICT THE
TRAINER:

IIX. Interpreter — Trains the Abstract
Conceptualizer Most Effectively

1. Creating a Symbolic Learning
) Environment : 0 1 2 3 4 5



LO HI CITE

2. Encourzging Leaarners to Memorize
and Mastar Terms and Rules 0 1 2 3 4 5

3. Mzking Comnections (Ties the Past
to the Present, is Concerned With
the Flow of the Training Design) 0 1 2 3 4 5

4. Integrating Theories and Events 0 1 2 3 4 5
5. BSeparating Self From Learners, .

Observes : 0 1 2 3 4 5
6. Sharing Ideas, But Not Feelings 0 1 2 3 4 5
7. Acknowledging Others' Interprata-

tions as Well as Own ’ 0 1 2 3 4 5
8. Uéing Theory as a Foundation 0 1 2 3 4 5
9. Encouraging Ganeralizatipns 0 1 2 3 4 5

10. fresénting Well-Constructed
Interpretations 0 1 2 3 4 5

A

1l. Listening for Thoughts, Often

Overlooking Fmotions 0 1 2 37 4 5

12. Wanting Participant to Have a
Thorough Understanding of Faets,
Terminology 0 ‘1L 2 3 4 5

13. Using Case Studies, Lactures,
Readings 0 1 2 3 4 3

14, Encouraging Learners to Think

Indepeudgntly 0 .1 2 3 4 5

15. Providing Information Based on

Objective Data 0 1 2 3 4 5

TO WHAT.EKTENT DID THIS DESIGN DEPICT
THE TRAINER:

LV. Cosch - Trains the Active
Exparimenter Most Effectively

1. Creating a Behavioral Learning

Environment 0 1 2 3 4 5

2. Allowing Learners to Evaluate

Their Own Progress 0 1 2 3 4 5

s, Involving Participants in
Activities, Discussions 0 T 2 3 4 5



—~ 4.

10.

11.

Encouraging Ekperimentation
With Practical Application

Putting Participants in Touch
With One Another '

Drawing on the Strengths of
the Group

Using Participants as Resourcas

Helping Participants to Varbalize
Whay They Already Know

Acting as Facilitator to Mzke
the Experience More Comfortable
and Meaningful

Being Clearly in Charge

Using Activities, Projects, and
Problems Based om Real Life

Encouraging Active Participation

S ]

CeITE

I




AN ASSESHUENT AND FEZDBACK INSTRIMENT -
COMP’L:VCIHS FOR THE ROLE OF ADULT EDUCATOR/TRAINER

These competencies pracant & compra2hensive pictura of what kiad of performance

it takes to function as 2 program desmznar/:ka:ner..

of the following itams where appropriacs znd c

TO WHAT EXTENT DOLS THI3 DESIGY CLEARLY
DISPLAY THE PROGRAM DESIGNER/TRAINMER AS:

1. Constructing a Wide Variety of
Program Designs to Mest the Neads
of various situations (basic skills
training, supervisory aud msnagement
development, orgaznizarion devalopment
etc.).

2. Designing programs with a craztive
variety of formats, activities,
schedules resourcas, and evaluative
proceduras.

3, TUsing needs assessments, census data,
Syt aorganizational records, surveys, etc.,
e in adzpting programs to specific neads
and clientales.

4. Develop and carrying out a plan for
. program evaluation

5.  Knowing how adults acquire and use
knowladge, skills, and atticudes,

6. Selecting and using audio/visual
hardware and softwara. .

7. Identifying the knowledge and skill
- requirsments of jobs, tasks, toles,
etc.

8. Understanding and being able to usa
computers.

9. Recognizing, exploring and using
& broad range of ideas and practices
by thinking logically and creatively
without undue influence from personal
biases.

»4t, 10, Building models from theoretical or
mT - practical frameworks which describe
complex ideas in understandable,
usable ways.

...l-u

(R

Plezse mark
illuscrzcions on the blank
spaces provided which support your assessment of each itam.

IF

) each .

CITE




14,

18.

19.

21.

Praparing clear objecrives stztaments

which describe desirad outpucs,

¥

Seeing organizacions zs dynamie,
iczl, acomomic, and socizl
@s which have multipla goz

M

]

P

[

H
oy
fd

uencing events, .

-

Kaowing the techniques and methods
usad in trainiag and undarstandine

=

their approprizta usas.

Scanning, synthesizing, and drawing
conclusions from data relevant to the

course.

Communicating opinions, ohserverions
and conclusions such that thay ara

understood.

Finding key comcepts and varizbles

that define a client's operacion.

Gathering informetion from princad
and other recorded sources. Identi~-

fying and using informatiom

speclalists and rafarence sarvices

and aids.

Varbally presenting inforﬁation or

programs to clients such that the
intended purposa is achieved.

Gathering information from and

stimulating insighe in individuals

and groups through the use of
interviews, questionnaires, and
other probing methods.

Projecting trends and visuwalizing
possible and probzabls futurss and
their implicacions.

Selecting, developing and using
methodologies, statistical and
data collection techniques for
a formal inquiry. °

Using group process skills to in~-
fluence groups to both accomplish
tasks and fulfill the needs of
their members. '
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23. Adjusting your behavior in order to
astablish relationships across a
broad range of people and groups,,
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