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The Cape Town Statement

on

Characteristié Elements of a
Lifelong Learning Higher
Education Institution

January 2001

“We see a key purpose of lifelong learning as demoacratic
cifizenship, ....... Democratic citlzenship highlights the
importance of women and men as agents of history in all
aspects of their lives.” :

(As quoted by Professar Kadar Asmal, National Minister of Education of
South Africa at the opening of the Cape Town conference, 10 October 2000.}

'




This statement grew out of a need recognised by adult and
higher educators, scholars and specialists in the area of aduit
and lifelong fearning to build on previous work focusing on
transforming institutions of higher education info institutions of

lifelong learning.

I continties the work begun at the Fifth international
Conference on Adult Education in Hamburg, Germany, 1997,
continued at the University of Mumbai, india in 1998, and the
UNESCO World Conference on Higher Education in Paris in
1998.

1t was developed at the conference on Lifelong Learning,
Higher Education and Active Gitizenship from the 10— 12
October 2000 in Cape Town which was co-hosted by
University of Westem Cape, UNESCO Institute of Education
and the Adult Education Research Group of the Danish
National University of Education.

We wish to acknowledge and thank the organisers of the
conference : Professar Shirley Walters, Mr Werner Mauch and
Professor Ove Korsgaard, who were assisted by the local
team of Jenny Raatz, Glen Arendse, Jos Koetsier, Natheam
Hendricks, Terry Volbrecht and Kathy Watlers. Thanks aiso to
the participants, who are listed at the back, for their active
contribuiions.

The Cape Town Statement is presented as an
organisational toél to be developed further in-
local contexts. For more information or to give
feedback-on this document and your use of it,
please contact one of the organisers llsted at
the end of this document.

BACKGROUND

In thls statement, we are taking forward the work started at the

Fifth International Conference on Adult Education in Hambuurg,
Germany, 1997, continued at the University of Mumbai, India
in 1098, and the UNESCO World Conference on Higher
Education in Paris in 1998.

‘We recall the commitment made in Article 19 {a) of the

Agenda for the Future adopted by the Fifth International
Conference on Adult Education to

fopenj schoa{s, cofleges and upiversities fo adult learmers:
(2) by requiring institutlens of formal education from primary level
onwards lo be prepared ta open thelr doors to aduit learners, bolf
womerr and men, adapling their programimes and lsarning condftions (o
meet their needs;
(b} by dsveioping coherent mechanisms o recognize the oulcomes of
learning underiaken in different contexts, and io ensura that credit is
transferable within and between institutions, sactors and slates;
(c) by estabilshing joInt university/communily research and training
" partnerships, and by. bringing the services of umvem:ﬂes io oulside
groups;
{d) by carrying out interdisciplinary research In a»‘! aspecls of adult
education and learning with the pariicipalion of adult learmners ’
themseives;
(e} by creating opportunitizs for adult leaming in Hexible, open and
crealive ways, taking info account ths specificities of women's and
‘men’s lives;

And we recall the Article 1(b) of the World Declaration on .
Higher Education for the Twenty-First Ceniury which states
that core missions and valuas of higher education are to:

provide opporiunities for higher learning and for leaming throughout

- life, giving to leamers an oplimal range of choice and flaxibility of entry
and axit poinls within the syslem, as well as an cpportunity for.
individual development and soclal mabilily in order lo educals for
ciizenship and for activé parlicipation in society, with a worldwide
vision, for endogendus capacily bufiding, and for the consolidation of
human rights, sustainable deve!apmenr democracy and peace, in a
contaxt of justice;

as well as Article 1(a) of the Framework for Pnon!yAction for
Change and Development of Higher Education which states
that




no discrimination can be accepled, no one can be excluded from higher
eduecation or its study fields, dagree levels and types of Institutions on
grounds of raca, gender, language, raligion, or age or because of any

- econamic or soclal distinctions or physical disabifitles; '

We take into-account, that lifelong learning is dependenton
both the individual and the social context and that learning
oceurs in institutions, but can also occur anyway, anywhere -
and at anytime throughout life. That is, it is [ife lang, life wide,
and fife deep. -

As pointed out In The Mumbai Statement on Lifelong Learning,
Active Citizenship and the Reform of Higher Education, we
understand, that ' .

the transformalion lo genuine lifelong feaming Institulions requires a
holistic approach which a) supporls the inslitution becoming a lifelong
{eaming community iself; b) Integrates academtc, financlal and
adminisiralive slemenis; ¢) provides sinictures which are responsible for
organizational, staff, siudent and curriculum developrmient and
communily engagement; and d) aligns ihe various supportive siruclures
such as academic information systems, Hbrary provision and leaming
technologies io the new mission of univarsities in leaming saclelies

{Art. 9);

and that a key purpose of lifelong leamning is active citizenship
which is important in terms of

connecting individuals and groups o the struclures of social, poiitical
and economic activily In both local and glokal contexis. Democraiic
cilizenship highlights the importance of wamen and men as agents of
history in all aspects of their lives (Art. 3).

Thus lifelong learning enables students to learn at
different times, in difierent ways, for different purposes at

various stages of their lives and careers. Lifelong learning -

- is concerned with providing learning opportunities
throughout life, while developing lifelong learners.
Furthermore, in a Higher Education Institution {HEI) all
members of the institution are lsamers and that at different
times the members of the institution will take on different roles.
These roles include educator, student, administrator, cleaner,

_and so on. ‘ ) : o

The Future

While we recognise that it is difficult to create a generic -
document, which can work across differing contexis, and yet
still makes sense in a specific context, we have developed a -

- set of elements, which characterise a Lifelong Learning Higher

Education Institution, for use as an instrument to assist
transformation within HEls. We also recognise that
performance indicators which provide quantifiable measures,
covering individual, social and economic development needs
would be helpiul. The development of such indicators should-
be based on the profound knowledge of respective systems of
higher education and emerging systems of lifelong learning.

In developing indicators which assess a lifelong leaming HEI
which ensures “ne discrimination on grounds of race, gender,
language, religion, or age or becauss of any economic or
social distinctions or physical disabilities”, it is essential to
monitor the experiences of all lifelong learners (including
students and staff) across the various social categories.
Lifelong learning challenges the dominant paradigm of
HEIs, therefore the experiences of adult learners need to
be monitored with extra care.




This document suggests the following six sets of characteristic
elements which are necessary to support a lifelong learning

- 'HEl, The following tabie gives thess six characteristic elements
and a short description.

e S
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Charactaristic Elements Description
Overarching frameworks provide the
1. Overarchihg contexts, which facilitate an HEI to operate
Frameworks as a lifelong learning institution. These are:
Regulatory, Financial and Culiural/Social.
. Parinerships and linkages include the
2. Strategic following: forming relationships
Partnerships and | internationally; forming relationships with
Linkages ather Institutions; forming relationstiips
within insfitutions as well as forming
relationships with other groups in society.
Research is understood in a broad sense
and includes working across disciplines
3. Research and / or across Institutions. Lifelong
learning is regarded as an important and
legitimate research area.
L Educators encourage self-directed
4. TeaCh_mg an . learning, engage with the knowledges,
Learning interests and life situations which leamers
Processes bring to their education and use open and
resource based learning approaches.

5. Administration Service to leamers is the top prlonty of the
Policies and administration -
Mechanisms

6. Student Support L
Systems and !_ea_rners are supportefd fo l?ecome
_ independent learners in-various ways
Services . '

1. Overarching Frameworks

Overamhmg frameworks provide the cortext that fac:lltta tes an
HEl to operate as a lifelong learning institution. These ate: ’
Regulatory, Financial and Culiural/Social.

Regulatdry

» A facilitating regulatory fraimework promotes lifelong
learning and covers financial, legal and social concems.

e The nahonal and/or reglonai economic and social
developméntal sirategies and lmplementa‘uon plans
support lifelong Iearnlng

= Anational framework facilitates vertlcal and [ateral

mobrhty of learners.

Fmancxal

Atanational and institutional level a financial planisin

place to support the transformation of HE! into lifelong
learning institutions.

+ Institutional planning and implementation strategies
integrate finaneial, academic and administrative elements.

Cu!tural / Social

. = Thereis a culiure which supporls learning for all, across

differences regardmg sdcial class, caste, gender, ‘race’,
religion, and at all stages in life. . ’

» Thereis a national, regional and institutional commitment )
.o making learning opportunities available to all.

Q




2. Strategic Partnerships and Linkeges-

in partnerships and linkages we include the following: forming
relationships internationally; forming relationships with other
institutions; forming relationships within institutions as well as
forming relationships with other groups/sactors in saciety.

International parinerships and linkages

» lifelong learning Institutions in the globaliiing world strive’
for a broad exchange on teaching/leaming systems and
collaboration across national boundaries. This is for:

Policies and strategies ars in place to foster interaction
among learners, facuity, communities and the economy in
order to encourage commitments to social jUStICe both
locally and globally.

The lifelong learning HEI is involved in developing,
evaluating and implementing educational programmes for
all sectors of education, not only the Higher Education -
sector.

3. Research

Research Is understood in a broad sense and includes working
across disciplines and / or across institutions. Lifelong learning
fs regarded as an imporiant and legitimate research area.

sharing knowledge and know-how; parinerships and
alliances based on common interest, mutual respect and

desire to attain social justice, globally and locally;
enhancing the sharing of skills, research opportunities,
and staff and student development

- Partnerships and Ilnkages across institutions and
society

s Alifelong learning HE! strives for greater collaboration
among institutions and between institutions'and client
groups such as trade unions, governmental agencies,
other educational sectors, social agencies and employers
to achieve mutually sought goals. This includes sharing
human and other resources and embarkmgﬂn joint
research projects.

* The development of a"learning region’ together with other
* social pariners Is part of the commitment of the institution.

Partnerships and linkages within institutions

e Decision-making is a shared responsibility based on
collaborative processes among academic staff, service
staff and learners to create rapid responses to learmer
and commumty needs. These stakeholders are invelved
in decisions on cholce of programmes, assessment of

. learning outcomes, curriculum design and methods.

Lifelong learning is regarded as an imporiant and
lagitimate research and teaching area.

Research woiking across disciplines and institutions is
recognised and promoted.

There is collaborative research with civil soclety, the
economy and learners.

. Different paradlgms of research are recognised. This

includes amongst others action research case studies and
story telling.

‘There is ongoing research and developfnent to meet the

changing needs of the leamer community, to promote

broad access and to facilitate successful leamning.

There is ongoing research to assess the transforming
institution.




4. The Teaching and Learning Processes

Educators encourage seli-directed learning, engage with the
knowledges, interests and life situations which learners bring o
their education and use open and resource based leaming
approaches

= Educators engage with the knowledges, Interests and life
situations that leamers contribute to the teaching/leaming
processss and they build on the resaurces and
experiences of the leamers. Different ‘ways of knowing’
are valued which enable marginalised social groups to be
full participants in the creation and dissemination of
knowledge.

« Educators facllitate and manage learning rather than
dispense information. Leamars are seen by educators as
co-creators of knowledge and are often encouraged to-
participate in the design of learning activitles including
mechanisms of continuous evaluation and feedback.

« Educators recognise the need for reﬂecttve/practlce
based leaming.

« Educators recognise the value of keeping up to date with
theories and best practices of adult learning across age
and other differences.

« - Educators and learners recognise that leaming in higher
education can take place according 1o flexible schedules
and at different locations. Thay incorporate this into course
‘design and- presentatlon and ensure that the materials and
structures for learning made available through the
institution overcome the barrlers of place, space, time and
pace which restrict opportumtles for leamning in traditional

_structures. )

« The institution makes its resource-based learning
environment accessmle to learners wherever they are, not
just on campus. Leamers are encouraged to make use of
support services such as the library. Such services are

. niade available through suitable technology according to

the needs of the students’ off-campus as well as on
campus.

Course presentation and opporiunlties to enrol for and
study courses inciude ihie use of multi- and combined-
media delivery and support; utilising the technologies, both

-old and new, and the flexible learning siructures of open

and distance leaming. This includes print, correspondence,
mass media, occasional face-to-face tulorials and study-
groups, ICT etc. -

Provision is made for self-paced independent siudy by -
providing for students to study effeclively wherever,
whenever and whatever pace is appropriate for them.

Assessment takes place in various forms and continuously.
Programmes include opporiunities for experiential lsarning

{e.g. field work, workplace leaming, community service
lsarning}.

5. Administration Policies and Mechanisms

Service to leamers is the top priorily of the adminisiration

The institution needs to indicate in the mission staiement
its intention to be an open and lifslong leaming insfitution.
There also needs to be an implementation strategy as part
of the averall planning in the institution together with the
necessary resource allocations.

Universily course information booklets embrace the nation
of lifelong leaming.

Service to students Is the top priority of the administration
depastment - so registration, lecture times and academic
support are all available at times and in formats geared to
the convenisnce of learners including off-campus opsn
learners. Registration oceurs regularly throughout the year.




Prior learnmg Is recognised, both in terms of obtaining
access and getting credit for modules. This includes
having clearly defined criteria for what constﬂutes tertfary

level leaming.

Programmes are in place to facilitate implementation of
recognising prior learning (RPL). This includes training
people to do the assessment as well-as preparing

- educatars to be cognisant of RPL in their teachmg and
dasign of curricutum..

In addition to FlPL, progress is made towards a more
flexible, open entry system which, along with careful
counselling, is designed to give students the chance {o
prove themselves rather than to exclude where formal
criteria are not met.

The tumaround time on assignments, especially for
distance students, is kept to a minimum and specified fo
the leamners so that they can use feedback on their
assignments to inform their leamning on an ongoing basis.

“More flexible curricular compilation structures (in'which
students can exercise choice of subjects and subject
combinations relevant o their own individual needs) are in
place leading to recognised qualifications.

- Much more flexible progression rates and ability to move -
- between different study modes within a qualification are in
place.

‘Programmes are a:fanged to allow for flexible entry and
exit-points.

P

6. Student Support Systems and Services

Leamers are supported io became mdependent leamers in
various ways

+ The obligafions and responsibilities of the learners and the
educational providers are made clear at ragistratior.
Itis clear what resources and equipment the provider will
supply, and where, and what the learners themselves have
to supply. . -

s The institution creates and malniains geographically
dispersed and technologically accessible learning and
support structures wherever the students are.

» Tutors are selected and trained for their role of facilitating
leaming. .

= Leamers are supported to become independent leamers -
through the use of various forms. These must include:
technology old and new throughout the geographical area
where students live for tutoring at a distance, contact
tutoring, teaching on assignments, mentoring, counselling
{both remote and face to face} and the sﬁmulatlon of peer .
support struciures.

» Thereis a constant effort to be creative about the ways to
keep costs low for studenits, including mu[tlple avenues for
paying tuition.

»  Childcare, transport and catering are available to ensure a
safe, secure and comfortable environment to meet the -
needs of all leatners. This includes the special neads of
leamners with a disability as well as those studying
at-a-distance.
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Title:  Major Elements of Ré-Orientlng a Higher Education institution toward A Focué on
‘Lifelong Leaming: An Update ‘ :

‘Abstract: This paper focuses on making a shift from a traditional higher education institution

toward a focus on lifelong leaming, Including the following: Research on the background and
experiences of various institutions in this regard, developing a policy statement on elements of
this re-orientation as a product of a worldwide conference, and ultimately constructing
“measurable performance indicators” [MPT] for the seven elements — overarching frameworks,
strategic partnerships and linkages, research, teaching and learning processes, administration
policies and mechanisms, decision support systems, and, student support systems and services.
Applications of the MP! to various organizations and countries are also included.

Please continue on to next page.



Major Elements of Re-Orienting a Highef Education Institution
Toward A Focus on Lifelong Learning .

By John A, Henschke, Ed. D.
. Associate Professor ~ Adult Education
University of Missouri — St. Louis

e-mail: hensghkej@missouri.g,d_q
Andragogy Website: http://www.umsl.edu/~henschke/

Some Adult Educators at the University of Missouri — St. Louis [UM-SL] were
involved in researching the background of this topic on the North American Continent
and the Northern Hemisphere. Other Adult Educators at The University of The Western
Cape [UWC], Cape Town, South Africa were involved in researching the background of

“this topic on the African Continent and the Southem Hemisphere

This informatin was shared &s one backdrop for a worldwide conference on the
topic of “Lifelong Learning, Higher Education and Active Citizenship™ held in Cape
Town in October, 2000. There were 95 Adult Educators from 19 countries at the
conference. This was also a follow-up and continuation of the work begun at the Fifth

. International Conference on Adult education in Hamburg, Germany, 1997, continued at
the University of Mumbai, India in 1998, and the UNESCO World Conference on Higher
Education in Paris in 1998,

These coming together of adult educators resulted in the formulation of the Cape .
Town Statement on Characteristic Elements of a Lifelong Leaming Higher Education
Institution. The six elements included: [1] Overarching Frameworks, [2] Strategic
Parinerships, [3] Research, [4] Teaching and Leaming Processes, (5] Administration
Policies and Mechamsms and, [6) Student Support Systems and Services.

Next a ﬁve member team from The University of Missouri [UM] went to Cape
Town to work with personnel from The University of The Western Cape [UWC] in May,
2001. The aim and task of this meeting was to address the issue of moving a higher
education institution from a traditional orientation toward a lifelong learning orientation.
The team from UM was led by Dr. John Henschke, Associate Professor of Adult
Education — UM/St. Louis and Continuing Education Specialist — University
Outreach/Extension, East Central Region. Other members of the UM Team were; Dr.
" Gwendolyn Tumer, Associate Professor of Education — UM/St, Louis; Dr. Paulette -
Isaac, Assistant Professor of Adult Education, UM-St. Louis; Dr. Ron Turner, Executive
Vice-President, University of Missoouri System; and, Dr Gaty Grace, Vice-Chancellor
for Student Affairs, UM/St. Louis. ‘
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- The first section of this paper reflects mainly the findings that came from the
Northern Hemisphere and focuses on the six elements mentioned above.

The second section focuses on the merging of the Northern and Southern
Hemisphere findings which resulted in producing a copy of The Cape Town
Statement, the definitions of the six elements, an explanation of the details within
each of the elements, and a listing of the 95 conference participants [who
contributed toward developing The Cape Town Statement], and the 19 countries
from which they came. ' ; '

The third section provides an explanation of how and why the six elements
became seven elements, a complete chart of the items within each element, = chart
checklist to keep track of progress on each item, and the original with an addendum
of bibliographical references from which much of the material was drawn,’

The fourth section addresses some updates anﬂ follow-through that various

‘ | institutions have done regarding implementing the characteristics of a lifelong
learning re-orientation and their “measurable performance indicators” into higher

education and other institutions,

The Backg"round Reséarch Conducted on North American ‘and'
Northern Hemisphere Institutions ,

Extensive research and expenmenls have been conducied inlo the processes necessary for hovmg u universily or collogc
loward 2 Ife 1saming onenlation. These ideas are presenied here for consxieration ond assis for
) h\plamen:o:ngd tesl the wdeas in new and diferent contexts . Ssistanice for thosa who m

This;  *facuses on the foflowing elements: A defintion of lfelong ledming; Cnlana producing @ sokstion 1o today's
ifelone\lseammg issues, Facully development of good #:racuco onierdad lowa_n% mderslgnrg?n &gwlphg adulls laam;
Damains {or planning and nrm(zmenthg # successhul lifelong learning insttution; Underslan devetopments that wil
d\ang;tm snvironment n which [ifelong adul( leaming wil take place, sad, The experience of adull leaming novaton
over the last generalion and some of s impartant coninbutions In this rapidly changing environment,

Amasler.congept o pdm:lf!e regarded as the conlinuous and never complete development, cha , and adaptation In
conscl?bps‘ness tha ocwgparuy through deliberate sclion but even more as mw of lhe business of living, whera

vleamlm may ke ntentional or unintentional that lncludes acquiing-grealer underslanding of other peogle and the world at

large, based on four pllars of learming: learning 1o live logelher, leamning 10 know, leaming 1o do, and aming lo ba,

1. Inclusiveness of adulls
-~ pla

value on education I the adul years
- mgmhr‘ggpmswfznemmu?gdemd bya dynauic";eoqely for providing new forms of adult education




. 2, Access of learning opportunlhes for adulis lhfough innovation
~ responsiveness to adult leamers
+ croation of graster access
+ lncreasc of
pluratism &
v mulucluturalism
+ walcoming of pari-time leamers
+ eslablishment of degree programs that are
* external &
* competence-based .
= B hew slage of innavation marked by 5
. : *+ changed facully roles where leaming lakes priority over leacmnq ('Nole see #m bek:w) '
+ new mshwﬁonal configurations or

* web based, asynchronous
* multi-lnstitutionst coﬂabomm
+ broad applncahon of
technology &
* distance ng
* the enduring values of
* egalitarianism
* individualiam &
* pluratism

mmwmmummmmmmnmwﬂmmmmm

1 Oelermmlng lnamor needs
‘ ~ assessed carefully
: o addresaed

* eq::’rlab&

2 Adueramln programs
~ arise from needs assassmont &
v planned to accomplish learner outcomes

3, Adunleamlnge edences
gosmv?yleamlng enviconment

adaptability
* mutual respect belwean toachor & Jeamer
et Ieamor-cerg‘ared 1l epsychol envrenment for laaming
+ ancouraging a posillv v
"+ allowing leagmer amclpahq\ in the design of uxpedonm
- te!aung leaming
pnor expe rience & :

+ using va m s of lsaming techniques

+ recoqgnlz'l;l\g itzggressng dﬁ'kf‘gren eamlng'q styles
+ providing continuous feedback o leamers

+ arrangmg appropﬂate physical setings

4 Adutt leaming gssessment
- outcome based
T~ deslgned to evalualo porticipants' prwlouﬁ leamlng

-v Informal

05 it g et Sty
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5. Facully and stalf needing ’

== to be adequalely prepared Lo work with adult leamers by

+ Earllcipahng n facully development learning experiences &
op 5 ! ee‘pl?g gbreast wilhI lhﬁ currené l;lerat'ure ant{ ;efs":laerch In how to help adt:its learn

~ 10 parlicipate in ongaing evalustions and developmen eic own capabilities In six maj ilding blocks
+ bellefs and notions aboul adults lesmers » ior bullding blacks of
+ E’emp(ions conceming qualities of effactive teachers
+ ldeas of the phasas and sequences in the lesrning process
+ leaching nl{g‘s and leaming lechniques :
+ implementing (he prepared plan ' .
+ cullural and conlexluzal awareness

= lo articulate and Carify their own leaching phitesophy regarding adult leamers

6. Programs for adult leamers having
. - cleaﬂ( slated missions
- sufficienl resources to carry aut thelr missions
: +rigorous financial admnistration that supporls the adull, hlelong learnirig mission -

+ necassary services for ) .

. loarmn? &
: * studenl support

+ policies governing .
¥ leamaer conhdentiality &
* other mallers :

+ athical standards for
¢ learner recruliment &
* professional praclice

.z_cha;ac;g_rl'sn_c.s of highly effeclive adult leamiig programs are very cle;arly delineated

Tt was as though this research snapped muluple picturcs of a tmcl[vc vesible ' ' ' -

plicnomenon (rom vangus angles, and when doveloped, all pictures revealed the same
clese unage, o

fesults revealed that adults can and do experience significant rgt:oml growth at midiife,

However, adull students grew signilicaotly only in one type of lcamln tovimnment,
: they.tended not b grow or lo regress in unother type. What was the difference? The saven
. . key factors found in feamung programs that stimulated adult development are: -

{. Adenvitonment where students feel safe and suppocted, whee individual needs sad
unigueness are b d, wheee abilitics and We achievements are acknowledged
and respncled, :

2 Au environment that fosters intellectus! frezdom and encourages cxf"cnmnmtwn
and creatvity .

3. An environment wheee facully treats adult studenty A8 pcrs--ancegied aud resjreted
3% utelhgent experienced adulls whosc-opuuons ae listencd i, honored,
Appreciated, Such faculty members ofien comment that ey beacn as niuich fiom
. theiz students as the students leaen from them

4 Scll-directed lcaming, whese stvdeals inke respansility fne thols awn leaming.
They work with faculty to desym individual learming peagsams whish nddreas what
each person needs and wanls ta leam in arder to function optimally 1w theie
profession

3 Pacung, oruleliectual cl\alten'fc. Ozmul pacing 15 challenging people just beyond
" their present level of abibty 1 ehallenged too {ac beyoad, people give up. 1

ehllenged too litile, they become bored and tearn liltle Pacing ean be compared 1o
playing tennis with a shightly beticr player; your game lends to mpeove, But ¢f the
nthee playce is fac better and it's impossible to rotum 2 ball, you give v,
overwhelmed, If ihe other player 15 less expenenced and can gctiiri nane of your
balls, you lcam little. Those wdults who renioned expenicacing high lovels o
intellectyal slimulation--to the poiat of feching discomford--grew moie

6 Active involvement wn learmung, 28 oppinsrd 1o passively lislening ta lectures, Wiere
students and wstructors inteiact and dulngue, where students try out aew idess i
the workplace, ‘where exercises and experiences are used (o bolster facis and theory,
sclulis grow more,

7. Regulas feedback mechamsing for stuaeets 1o tell lacu\(y whal works beat for them
'au} Whal they want and necd to lzaonearel facnlty who hear and giake chianges
c{ent mpul !

based on siu
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8. Changing lacully roles with the focus moving

Away From

L:gmlnn.manm

> Knowledge axisung ‘out there!

> Knowledge coming in *chunks' & bils’
. ~ delivered by ins

> Leammg s cumulative and linear

> Fits the 'storshousa of knowledge’ metaphor

> Learming s leacher-centered

> Learning as leachar cantrolied

> tive' teacher, "live' studenls requihd

» The classroom and Ieam' are
competilive and indiv ualistic

> Talant and abiiity are rare

: :

~ » Definition of productivily 85 Instructing
: the unlezmed

> Cost per hour of instruction per student
> ?und(np for haurs of instruclion

"> Pacully as autharitadan experls

"= Facuity as pnmarily lecturers

» Fagulty and students acing hdependenuy

and in isolation

* » Teachers cisssifying and sorling students

> Staff sorving Is:ﬂ:oqu faculty and the
process

> Any experi can teach

> Lina gavemance; independent actors .

—— — ————————— $ &

>Toward
The {.earning Paradigm

> Knowtedge existing in each 's mind &
a?eg shaped by hdwmml experience

> Knowledge being consinicted, created,
ang k\lerh:lga!ized

> Learning as a nes &l of
ling teracw
> Fils the 'leaming how to rida 8 bicycle'
metaphor ]

> Learning as sludent-Centered
> Learning as tha sludents’ responsibiity

> ‘Proaciiva’ learmer requined with lead\im
resources accessible

» Leaming environmenis and learfing are
cooperative, collaborative & supporive

> Taléntand abibly are abondant

> Definition of productivly as helping adults

> Cost per unil of eaming per student
> Funding_for leaming outcomes

-y Facultr ns modals exemplifying ¥along -
o:

arming

» Faculty as primarily deslgnef's'& Inriermnters .
%f ad?:rltleammq technlques & -

environments

> Faculty and students w in teams with
rach other and with other staft | '

> Taachars hel& ‘é.,f’”“’ avery sludent's
ncles and

> All stall &g educalors who help produce
student leaming and success

> Empawering learning through chalienulng
and complex means

» Shared govemance; {eamwork

P N e e
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1. Aclear written statément of mission end Purpose regarding the university becoming a Ifelong lsarning lnéawuon;

2. A strong commitiment, including funding, to undertake the program of lifelong learning; -

3. An appmtl? m";?\ll?‘ between adul learners and the program of Htelong leamning, as exhibited Ihr"ouuh
=~ Admission info the rogram, :
-~ Entry that is welcoming & inviting, &
~ Conlinuing practices;

4. Provision of a Faw.nrnble Cumate of Leaming, Inchuding
- Mv[s{qg. o . "

— Responsiveness to Inquides, .
~ Supportive procedures for application, &
- Other services; . .

5. Provishon of an adult leatner-ortented curriculum and modes of lifelong leaming:

6. Adaptability to adylt leamer crcumslances, 'olther Individually or In contaxi;
7. Racognition and involvemend of adull leamer expenence;

8. Commiiment and development of facully and staff lo seve ifelong leamers;
9. Clearly Kentified adminisiration and gavemnance for serving lifelong leamers;

10. Ongoing evatuations for program enhancement, and decumentation incraguingly reflecting an orientation
loward Wfelong learning; and, . -

11. Positive program impact and mure,piospecls lor lifelong laamhg._

1. Multiple o artuniies for learning offered by diverse sources will replace the past monopaly of formal academic
tnality o ' .

2.‘ Learners wil demand and find gréater flexibility and ftuidity in the leaming process and the accrediting of leaming.

3. Technology nol only wil open up access ta more learning but wit conquer bariers of lime, distance, and convenlence
that Previcusly have been prohibitive. . .

4. Leamners Will plan their own leam!nz'as Bi.ey need R, They wili demarid Just-in-time leaming in segments or modulas

loserva as bundiv;? blocks o

rther cradentials, They will ssek out peers, knowledgeable persons, and other
informal sources {eaming wherever they ara, : . .

. 8. Many earners will need guidance to and help with approgriate selection among the many sources of Inforrhation and

leaming. Services will need to be provided along the fines of a flifelong leaming resource system made up of
lnstlluh(‘!gns. volunlary wganlzalimg." economic eglerpriaes, the media, anvironmental resowrces, and people.

6. E loyer"s and consumars will have clentef expeclation lhal credentials accuralely represent ability to apply leaming
mpw perform roles based on lhat.leanﬁng. . : .

7. Many persons wil Expenence learning a3 a continuel process Intertwined with iving thet enhances thelr economic
potential, enriches their lives, :r‘»% engages them with thew surrounding soclety. .

8. D and inequallty will contiie among mare and less educated eople. Thase who donot now recognize
mwvalue of ll!elogg (earning will have (o be actively engaged in daveloping thek polantial,

. 9. Grester collaboration wit be necessary among inslifulions lo share resources and batwean institutions and

client ;i)roups such as emplayers, unions, governmental agencles, and social agencles (o achleve mutually
soughl learning goals, : .
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1. It has broken the constralnts of older systams that prevented change.
2. Ithas driven instilutions lo explore allemative processes to reach sgreed-upon ends.,
3. 1t has raised the lfetong learners' expectalions that adaptation and minovation be tha order of the day In this new

A successhut flaxibllity in
+ time,

+ place, .
+ routiie; .
- fearning designs 1o serve students’ varying ?oals:
- leamar-centared modals 10 accomadats self~determining initalive of many leamers; .
- facully serving as mentors & faciitators lo assist sulonomy of learners selecting learming resourcaes;
=~ comblning sensitivily and adaplabillly lo individual leaming styles in more struclured madels serving
focused oblectives of some groups; »
- reachin? persons who reject or are unaware of the possibilily of teaming; and, o
- Increasingly including and mvolving persons who have been underrepresented in higher education 1 the past.

- e ey — s e mmabteitn o cam
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" Cape Town Statement : | : o~
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LEARNING N / EDUCATION
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The Cape Town Statement

on

Characteristic Elements of a
Lifelong Learning Higher
Education Institution ®

January 2001

“We see a key purpose of lifelong Igarnlng as democratic c}tlzenship, wenenees DEMOCTatic cltizehshlp
highlights the importance of women and men as agents of history in all aspects of their lives.”

{As quoted by Professor Kadar Asmal, National Minister of Education of South Africa at the opening of the Cape Town conference,
10 October 2000,y :

This ‘statement grew out of a need recognised by adult and
higher educators, scholars and speciallsts in the area of adult and
lifelong leaming to bulld on previous work focusing on
‘Wransforming institutions of higher education into institutions of
lifelong learning. C

It continues the work begun at the Fifth International Conferencel
on Adult Education In Hamburg, Germany, 1997, continued at the|
University of Mumbal, India in 1998, and the UNESCO World

http:I/www.uwc.ac.za/c_jlllconference/ct-statemcnt.htm o 10/11/2004




Cépq Town Statement

Conference on Higher Education in Parlé in 1998.

It was developed at the conference on Lifelong Learning, Higher
Education and Active Citizenship from the 10 ~ 12 October 2000
in Cape Town which was co-hosted by University of Westemn
Cape, UNESCO' Institute of Education and the Adult Education
Research Group of the Danish National University of Education.

We wish to acknowledgé and thank the organisers of the
conference : Professor Shirfey Walters, Mr Werner Mauch and
Professor Ove Korsgaard, who were assisted by the local team of
Jenny Raatz, Glen Arendse, Jos Koetsier, Natheem Hendricks,
Terry Volbrecht and Kathy Watters. Thanks also to the
participants, who are listed at the back, for their active
contributions. " ' :

. The Cape Town Statement is presented as an organisational tool to be developed further
in local contexts. For more information or to give feedback on this document and your
use of It, please contact one of the organisers listed at the end of this document. ‘

BACKGROUND
In this statement, we are taking forward the work started at the Flfth International Conference on

Adult Education in Hamburg, Germany, 1997, continued at the University of Mumbal, India in
1998, and the UNESCO World Conference on Higher Education in Paris in 1998. .

We recall the commitment made in Article 19 (a) of the Agenda for the Future gdopted by the Fifth’
International Conference -on Adult Education to ' -

[open] schools, colleges and universities to adult learners: .

‘ (a)‘ by requiring Institutions of formal education from primary level onwards to be prepared to open their doors to
adult learners, both wamen and meh, adapting their programmes and learning conditions to meet thelr needs;

(b) by devcléplng coherent mechanisms to recognize the outcontes of keaming undertaken fa different contexts, and
to ensure that credit is transferable within and between Institutions, sectors and states; : .

(c) by establishing jolnt untversity/community research and training pannershlpé, and by bringing the sexvices of

universithes to outside groups;

(d) by carrying out In:endisdhlmaty research in all aspects of sdult education and leaming with the participation of

adult fearners themselves; .

(&) by creating opportunities for 2dult learning In Nexible, open &nd creative Ways, taking fnto account the
specificities of women's and men's lives; .

~ And we recall the Article 1(b) of the World Declaration on nghef Education for the Twenty-First

hitpfiwwrw.uwe.ac.za/dliconferencelet-statoment Kt 101112004
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Century which states that core missions and values of higher education are to:
AN

provide oppartunities for higher learning and for leaming throughout life, giving to learners an optimal range of
choice and flexibliity of entry and exit points within the system, as well as an oppartunity for individual development
and social mobillty in order to educate for citizenship and lor active participation In saclety, with » worldwide vision
for endogenous capacity buikding, and for the consolidation of human rights, sustainable development, democracy ’
and peace, in a context of justice; ' . .

as well as Article 1(a) of the Framework for Priority Action for. Change and Development of Higher
Education which states that ' ' ‘

no discﬂmlnatian can be accepted, no one can be excluded from higher edbcatlon or its study fields, degree fevels
and types of institutions on grounds of race, gender, language, religion, or age or because of any aconomic or social
distinctions or physical disabilities; §

We take into account, that lifelong learning is dependent on both the individual and the social
context and that learning occurs in Institutions, but can also occur anyway, anywhere and at
anytime: throughout life. That is, It is life long, life wide, and iife deep. i '

As pointed out In‘ The Mumbal Statement on Lifelong Learning, Active Citizenship and the Reform of
Higher Education, we understand, that : .

the transformation to genuine lifefong learning institutions requires a holistic spproach which a) supports the
Institution becoming # lifelong learning community itself; b) integrates academiz, financial and administrative
elemeants; ¢) provides structures which are responsible for organizational, staff, studant and curriculum :
development and community engagement; and d) aligns the various supportive structures such as academic .
Inw‘:;f?x‘:yst)ems, library provision and learning technologies to the new mission of universities in lsarming
50 9); .

and that a key purpose of lifelong Ie'arnlng is active citizenship which is important in terms of .

cohnecting individuals and groups to the structures of soclal, political and economic activity in both local and giobal
contexts. Democratic citizenship highlights the importance of women and men as agents of history in all aspects of
their lives (Art, 3). 5 '

Thus lifelong learning enables students to learn at different times, in different ways, for

different purposes at various stages of thelir lives and careers. Lifelong learning is.

concerned with providing learning opportunities throughout life, whiie developing

lifelong learners. Furthermore, in a2 Higher Education Institution (HEI) all members of the

Institution are learners and that at different times the members of the institution will take on

different roles, These roles include educator, student, administrator, cleaner, and so on. . ,

The Future

While we recognise that it Is difficult to create a generic document, which can work across differing
contexts, and yet still makes sense in a specific context, we have developed a set of elements,
which characterise a Lifelong Learning Higher Education Institution, for use as an instrument to
assist transformation within HEIs. We also recognise that performance indicators which provide
quantifiable measures, covering Individual, social and economic development needs wouid be
helpful, The development of such indicators should be based on the profound knowledge of
respective systems of higher education and emerging systems of lifelong learning.

In .deve'loplng indicators which assess a lifelong learning HEI which ensures "no discrimination on’

- http/iwww.uwe.ac.za/dIl/conference/ct-statement.htm ‘ 10/11/2004
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_ grounds of race, gender, language, religion, or age or because of any economic or social
distinctions or physical disabilities®, it Is essential to monitor the experiences of all lifelong learners
(Including students and staff) across the various social categories. Lifelong learning challenges
the dominant paradigm of HEIs, therefore the experiences of adult learners need to be
monitored with extra care. ' L '

This document suggests the following six sets of characteristic elements which are necessary to
support a lifelong learning HEL The following table gives these six characteristic elements and a
short description. '

Characteristic Elements Description

., Overarching frameworks provide the

1. Overarching contexts, which facilitate an HEI to operate
Frameworks as a lifelong learning {nstitution, These are:
Regulatory, Financial and Cultural/Sccial.

Partnerships and linkages include the

. 5 te ' . |following: forming relationships
ll;artz':rshgiic d - linternationally; forming relationships with .
ps an . |other institutions; forming relationships
Linkages ' within institutions as well as forming

relationships with other groups in saciety.

{Rresearch is understood in a broad sense and
. ’ . includes working across disciplines and / or
3. Research across Institutions. Lifelong learning Is
* |regarded as an important and fegitimate
research area. '

- ) Educators encourage self-directed |earnlng,
engage with the knowledges, interasts an
4. Teaching and life situations which learners bring to their
Learning Processes  |education and use open and resource based
o ‘ learning approaches. o .

g . l:\c_lminis;ration Service to learners is the top priority of the
olicies and . administration

|Mechanisms

6. Student Support |Learners are supported to become
Systems and Services independent learners in various ways

1. Overarching Frameworks

Overarcﬁing frameworks prdvlde the context that facilitates an HEL to operate as a llfelong learning
institution. These are: Regulatory, Flnancial and Cultural/Soclal. : A

Regulatory

« Afacilitating regulatory framework promotes ifelong learning and covers financial, legal and

f\ttp:llwww.uwc.ac.zaldll/conferencelct-statemcnt.htm : , 10/11/2004
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' Ca})eToWn Stat,ement‘ ’ - ’ '

social concerns.

» The national and/or regional economic and social developmental strategles and
implementation plans support lifelong learning.

s A national framework facllitates vertical and lateral mobility of learners

Financial

» At a natlonal and institutional level a financial plan is in place to support the transformation
. of HEI into lifelong learning institutions.

o Institutional planning and implementation strategies Integrate. ﬂnanclal academic and

. administrative elements, :

" Chltural / Social

» There Is a culture which supports learning for all, across differences regarding social class,
caste, gender, ‘race’, religion, and at all stages in life,

o There is a national, regional and institutional commitment to maklng learning opportunlties
available to all. .

2, Strategic Partnerships and Linkages

In partnershlps and linkages we include the following: forming relationships rntemat/onally,
forming relationships with other institutions; forming relationships within institutions as well as
forming rela tionshlps with other groups/sectom in soclety.

Internatlonal partnerships and linkages

» Lifelong leaming institutions in the globalizing world strive for a broad exchange on
teaching/learning systems and collaboration across national boundaries. This is for: sharing
knowledge and know-haw; partnerships and alliances based on common interest, mutual -
respect and desire to attain sacial justice, globally and locally; enhancing the sharing of
skills, research opportunities, and staff and student development.

-Partﬁershibé and linkages across institutions and sociéty

. A lifetong Iearning HEI strives for greater collaboratlon among lnstitutlons and between
institutions and client groups such as trade unions, governmental agencies, other educational
" sectors, social agencies and employers to achleve mutually sought goals. This includes
sharing human and other resources and embarking on joint research projects.
_e The development of a *learning region’ together with other social partners is part of the
commitment of the institution

Par;nerships an‘d linkages within institutions

. Decislori-makln‘g Is a shared responsibllity based on collaborative processes among academic
staff, service staff and learners to create rapid responses to learner and community needs.
These stakeholders are involved in decisions on cholce of programmes, assessment of

learning outcomes, curriculum design and methods,
« Policles and strategies are In place to foster interaction among learners, faculty, communities

htm:l/Ww.uwe.ac.za[dlllconferencdct—statemcnt.hhn - - - 10112004
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a;':dbt?le economy In order to encourage commitments to social justice both locally and ~
globally. : ‘ '

« The lifelong learning HEI is involved in developing, evaluating and Impleméntir{g educational
~ programmes for all sectars of education, not only the Higher Education sector

3. Research

Rejsearch is understood in a broad sense and includes working across disciplines and / or across
Institutions. Lifelong learning is regarded as an important and legitimate research area.

« Lifelong learning s regarded as an important and legitimate research and teaching area.

« Research working across disciplines and institutions is recognised and promoted.

e There Is collaborative research with civil soclety, the economy and learners. ,

‘s Different paradigms of research are recognised. This includes amongst others action.
research, case studies and story telling. - ' X . .
There is ongoing research and development to meet the changing needs of the learner

“community, to promote broad access and to facllitate successful learning.
« There is ongoing research to assess the transforming Institution

4. Thé Teaching and Learning Processes

Educators encourage self-dlre}:ted learning, engage with the knéwledges, interests and life
© situations which learners bring to their education and use open and resource based learning
approaches ' ’ o

¢ Educators engage with the knowledges, interests and life situations that learners contribute
1o the teaching/learning processes and they build on the resources and experiences of the
learners. Different * ways of knowing® are valued which enable marginalised social groups to
be full participants in the creation and dissemination of knowledge. o : ‘

«. Educators facilitate and manage learning rather than dispense information. Learners are seen
by educators as co-creators of knowledge and are often encouraged to participate In the
design of learning activitles including mechanisms of continuous evaluation and feedback. -

« Educators recognise the need for reflective / practice based learning. o

« Educators recognise the value of keeping up to date with theories and best practices of adult
learning across age and other differences.- ' c '

» Educators and learners recognise that Iearnlng In higher education can take place according - .

to fiexible schedules and at.different locations. They incorporate this into course deslgn and
presentation and ensure that the materials and structures for learning made avallable
through the institution overcome the barriers of place, space, time and pace which restrict
opportunities for learning in traditional structures,

¢ The institution makes its resource-based learning environment accessible to learners
wherever they are, not just on campus. Learners are encouraged to make use of support
services such as the library. such services are made available through suitable technology
according to the needs of the students’ off-campus as well as on campus.

« Course presentation and opportunities to enrol for and study courses include the use of
multl- and combined-media delivery and support, utilising the technologles, both old and
new, and the flexible learning structures of open and distance learning. This includes print,
correspondence, Mass media, occaslonal face- o-face tutorials and study-groups, ICT etc.

' http://www.uwc.ac.za/dlllconferencelct-statemcnt.hun ' 10/11/2004
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_* Provision is made for self-paced independent study by providing for students to study

effectively wherever, whenever and whatever pace is appropriate for them.

* Assessment takes place in various forms and continuously. '
* Programmes include opportunities for experiential learning (e.g. field work, workplace

learning, community service learning)

5. Administration Policies and Mechanisms

Service to learners is the tdp priority of the admlnlétratlon

The Institution needs to indicate in the mission statement its intention to be an open and .
lifelong fearning institution. There also needs to be an implementation strategy as part of the
overall planning in the Institution together with the necessary resource allocations.
University course information booklets embrace the notion of lifelong learning, - :
Service to studernts is the top priority of the administration department - so registration,
lecture times and academic support are all available at times and in formats geared to the
convenience of learners Including off-campus open learners. Registration occurs regularly
throughout the year. : : S ' '

Prior learning Is recognised, both in terms of obtaining access and getting credit for modules,
This includes having clearly defined criteria for what constitutes tertiary level learning.
Programmes are In place to facilitate implementation of recognising prior learning (RPL). This
includes training people to do the assessment as well as preparing educators to be cognisant
of RPL In their teaching and design of curriculum. . o

In addition to.RPL, progress Is made towards a more flexible, open entry system which, along
with careful counselling, Is designed to give students the chance to prove themselves rather
than to exclude where formal criteria are not met, o S :

The turnaround time on assignments, especlally for distance students, is kept to a minimum
and specified to the learners so that they can use feedback on their assignments to inform
their learning on an ongoing basis. ' , .
More flexible curricular compilation structures (In which students can exercise choice of .
subjects and subject combinations relevant to their own individual needs) are in place leading
to recognised qualifications. - A : ~ o

Much more flexible progression rates and ability to mave between different study modes
within a qualification are in place, - - : :
Programmes are arranged to allow for flexible entry and exit points.

6. Student Suppoft Systems and Services

Learners are 'supported to become independent learners in various wa)_ls

The obligations and responsibliities of the learners and the educational providers are made
clear at registration.

Itis clear what resources and equipment the provider wiil supply, and where, and what the.
learners themselves have to supply. ) :

The Institution creates and maintains geographically dispersed and technologically accessible
learning and support structures wherever the students are, _

Tutors are selected and trained for their role of facllitating learning.

Learners are supported to become independent learners through the use of various forms.

http://www.uwe.ac.za/dI/conference/ct-statementhtm ‘ _ 10/11/2004 ‘
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These must include: technology ofd a
students live for tutoring at a distance,
mentoring, counselling (both remote an
structures.

e There isaco

nd new throughout the geographical area where )
contact tutoring, teaching on assignments,
d face to face) and the stimulation of peer support

- List of delegates at Cape Town Conference

Prof John Aitchison
Ms Lucy Alexander
Ms Randl Anderson
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Mr Ivor Baatjles
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nstant effort to be creative about the ways to keep costs low for students,
~ including multiple avenues for paying tul
" w Childcare, transport and catering are ava
environment to meet the needs of all learners.
with a disabllity as well as those studying at-a-distance.

itable to ensure a safe, secure and comfortable -
“This includes the special needs of learners
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The Measurable Performance Indicators

One of the major trends in LLL focuses on Performance Indicatots (PT) that require the
characteristic elements to be measurable and concrete in action. It is well to note that
moving educational institutions toward serving the needs of all lifelong learners, isa
lifclong endeavor that will continue for many years. The discussions between the UM
Team and the UWC Personnel modified the original six (6) “Characteristic Elements”
into seven (7). The scventh one that was added to the origiinal six was “Decision
Support Systems, A few accompanying “Measurable Performance Indicators™ are
indicated in the list that follows.’

o

Ovérarching Frameworks — provide the context that facilitates operation as a
lifelong learning institution. This would mean that all stakeholders relating to the

' institution have a financial policy and ‘implementation plan, the legal framework,

@

and the cultural/social sensitivity as a foundation to operatirig the institution for
serving lifelong learners. : '

Strategic Partnerships & Linkages = form collaborative relationships
internationally, with other institutions nationally, and with other groups in
society. The indicators needed here will focus on increasing the ,
institution wide concermn with promoting and increasing the number and

quality of partnerships across multiple departmental, institutional, national,

- and international boundaries, Decisions regarding choice of programmes,

@3

assessment of learning outcomes, curriculum design and methods are a
shared responsibility based on collaborative processes among academic

staff, service staff and learners.

Research — includes working across disciplines, institutions, investigating what
kinds of institutional adjustments need to be made to help the institution better
serve lifelong leamers: i.e. convenience, transportation, child care services,

" "locations of offerings, library accessibility, computer and website services, etc. In

addition, targets are set for increasing and encouraging abroader range of
research paradigms: action research, case studies, story telling, etc.
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Teaching & Learning Processes — Educators will need to move their teaching.
and learning processes away from the “instructiona) paradigm” toward the
“learning paradigm.” thug encouraging self-directed learning, éngaging with the
knowledges, interests and life situations which learners bring to their education,
and using open and resource based leaming approaches, They will need to use
different teaching methods that respond to the diverse leaming styles of lifelong
leamners, including co-learning, interactive learning, and continuoys leaming

while integrating ap_propn'ate technology. The learners and faculty will need to

information, thus moving tbeir'devqlopment toward: knowing as a dialogical
process; a dialogical relationship to oneself; being a continuous learner; solf-

- agency and self-authorship; and connection with others,

Admigistration Policies & Mechanisms ~ service to learners is the !(;p priority
of the administration, The mission statement and allocation of resources,
including staffing is increased to reflect the institutional commitrnent for

 operating a lifelong learning institution. The operational system in imbued witha

* including modular choices and academics support — are available at times and in

(6)

belief that demonstrates active and systematic listening turned into responsivencss -

lo meet needs of lifelong leamers, Registralio!_i, class times, and courses ~
formats geared to the convenience of learners,

Decislon Support Systems ~ provide within the institution and community an
atmosphiere that is people-centered, caring, warm, informal, intimate and trusting,
It also maintains a demographic profile on programs aimed at increasing the
numbers of: students served, courses offered, locations of offerings, and contracts
for educational programs with different organizations, )

(7) Student Support Systems & Services ~ provides leamer—fdendliness, convenient

schedules, and in various Wways encourages independent leaming. Obligations and
responsibilities of the leamers, educational providers and administration service
are made clear from the beginning, '

The complete list of “measurable performance indicators” follows in the extensive
chart provided on the next pages. : :
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“IEASURABLE PERFORMANCE INDICATORS”
FORTHE |
CHARACTERISTIC ELEMENTS
OFA B
LIFELONG LEARNING
HIGHER EDUCATION INSTITUTION

This is our “outsiders™ perspective of what we think are

indicators of a lifelong learning educational institution (HEI).

However, there is one thing that needs to be made clear: Lifelong
Learning (LLL) is a contested concept—there is no agreement on

where and in what institutions LLL should or should not be

implemented.

Definition:

Lifelong Learning is a master concept or principle regarded as
the continuous and never complete development, changes, and
adaptation in human constiousness that occur partly through
deliberate action but even more as a result of the business of
living, where learning may be intentional or unintentional that
includes acquiring greater understanding of other people and the
world at large, based on four pillars: being, knowing, doing, and
living together.




I. Overarching Frameworks

Overarching frameworks provide the context that facifitates an El |d

oing
iready

working
towards

not
idoing

not
sure

comments / evidence

to operate as a lifelong learning institution.

Regulatory
1. The Nationai Department of Education has a financial policy|
nd implementation plan in place o promote lifelong leamning at

HEs. v

2. The National Depariment of Education has the legal
Framework and an implementation plan in place to promote
lifelong learning at HEIs.

{3. The National Department of Education has addressed social

pE-03

lconcems in their policy and implementation plan to promote

lifelong learning at HEIs.
iZThe regional economic and social developmental plans

include supporting lifelong learming.

- {learning:

6. The Institution has a culture that supporls aduit centered
leaming and is sensitive to and respectful of the needs,
differences, and contributions they bring to the teaching and

F5_= The Institution has a financial plan in place to support lifelong
|

learning transaction.
7. An active collaboration and communication across alt
lsegments of the institution to meet the educational, career,

financial, and personal needs of LLLs.

8. There needs to be a deliberate on-going commitment to high

flevel of communicalion between the University and LLLs.




1l. Strategic Partnerships and Linkaqes

F partnerships and linkages we include three fypes of relationships tdoing working  jnot not  icomments / evidence
' already fowards (doing ure
Iinternational partnerships and linkages i

1. A record is kept and uses are made at the institutional level of the extent of exchange,

sharing of skills, research opportunities, student and staff development, and coliaboration
‘across national boundaries. )

Partnerships and linkages across institutions & saciety

| 2. Arecord is kept and uses are made at the institutional level of the extent of
lcoliaboration in terms of the sharing of human and other resources, as well as joint
research projects across institutions and society. This includes trade unions,
governmental agencies, other educational sectors, and employers.

Partnerships and linkages within institutions

|3. Arecord is kept and uses are made at the faculty level of responses to learner and
community needs.

| 4. A record is kept and uses are made for reviewing periodically for program
xmprovement and evaluation to determine how the types of relationships are improving
rograms.

5. Arecord is kept and used for making appropriate adaptations and modifications.




lll. Research

Research is understood in a broad sense and inciudes working
across disciplines and/or across institutions. Lifelong learning is
egarded as an important and legitimate research area.

oing
iready

working
towards

not
oing

not

1. Collaborative research across disciplines andlor

institutions is promoted and a record of this work is kept at
faculty level.

| 2. Collaborative research with civil society, the economy and

sure  lcomments/ evidence

area

learners is promoted and a record of this work is.kept at faculty.
evel. ) )

3. A broad range of research paradigms are used. Targels are

ot to increase forms such as action research. case studies and
tory telling.

4. Appropriate mechanisms are established to evaluate the

xtent to which The institution's indicators are fulfilled.
5. Performance indicators df lifelong learning will continue to be

devetoped and enhanced during the life of the institufion.

|6, Systematic dissemination of research information to the
qeneral public and population. )

7. Systematic collection of data on student expectations,
xperiences, needs, and satisfaction level.

LB_. Appropriate mechanisms will be established to evaluate the

tent to which The Institulion's indicators are fulfilled.

9. Performance indicators of LLL will continue to be developed
¢ improved over the LLL of the institution.




V. The Teaching and Learning
Processes |

Educators encourage self-directed learning, engage with the
knowledges, interests and life situations which learers bring to
their education and use open and resource based learning
approaches.

The institution provides a central infrastructure in the form of

ibraries services, informationat support and personnel necessary
ifor liifelong learmers.

Seif-directed leaming (SDL) is one of the highly effective
characteristics of LLL. SDL is where students take responsibility of
their own leaming. They work with faculty to design individual
eaming programs that address what each person needs and wants
to learn in order to function optimally in their profession.

ctive involvement in learning -- as opposed to passively listening
to lectures, where students and instructors interact and dialogue,
where students try out new ideas in the workplace, where exercises
and experiences are used to bolster facts and theory — helps adults
grow more.

institution role

Plans exist to employ and develop faculty who see their primary

roles as facilitators of the learning process as opposed to doing | working | not | not .
ispensers of information. : aiready | towards | doing | sure comments / evidence area
| 1. The institution employs faculty who do not limit themselves to

the traditional role of lecturer in the classroom, and may perform in
hiended rotes that include administrative duties, advising, teaching

land facilitating. {Council for Adult & Experiential Learning (CAEL) ]
|

|
|




2. The institution engages all learnersin a thorough process of
Sucation and career planning to determine their level of )
ducational development upon entry, their educational and career
goats, and a plan for reaching these goals as efficiently as possible.
(CAEL) :

| 3. Number of credits awarded for Recognition of Prior Learning
(RPL) / Alternative missions and iife experiences are increased by a
certain percentage within a specified time period.

4. The institution is supportive of staff development.

| 5. The institution supporis on-going summative evaluations at the
nd of the modutes for improverment of instruction and for the
benefit of leamers. .

6. Up-to-date records are keptof enroliment and throughput of
dult learners. .

| 7. Content of the lecturer development needs {o be oriented
toward facilitation of LLL.

| 8. The institution approves and certifies a variety of instructional
delivery systems. .

|9, The institution provides an atmosphere that is people-centered,
caring, warm, informal, intimate, and trusting.

Educator role

The educator should understand and reflect the values of the
lmission in curriculum design and delivery.

ducators will respond fo the needs of students who enter
fternative admissions policies.

An environment is needed where faculty freats adull students as
peers — accepted and respected as intelligent, experienced adults
whose opinions are listened to, honored, and appreciated.

The educators are encouraged fo use different teaching methods
and techniques fo respond to the diverse leaming styles of LLLs

including a co-learning, interactive leamning, and continuous learning
while also integrating appropriate technology.




Educator Role {continued)

| 10. Educators and tutors demonstrate competencies as Irfelong
learners effective learner-centered instruction.

11. An environment is provided where faculty treats adult students
as peers—accepted and respected as intelligent experienced adulis
whose opinions are listened to, honored, appreciated.

12. Educators will improve their own competencies in LLL.

13. Educators will offer themselves to the students as exemplifying
model of LLL.

social groups inside and outside the institution can be fult

E{. The curriculum is developed so that traditionally marginalized
articipants.

15. Assessment is conducted in various forms and used o
improve the gualify of learning in LLLs.

16. Educators optimally pace and challenge the learners’
intelligence just beyond their present learning abilities.

Learner role

| 17, Leamers provide the faculty with relevant information so they
can assess educational development and convey credit where
" lappropriate.

18. Learners engage actively in the process of learning.

19. Learners perceive that thelr individual needs and uniqueness
re respected.

20. Learners perceive that their abiiities and life achlevements
have been acknowledged and respected in the classroom.

| 21. Learners are engaged in a self-assessment process for
determining readiness for self-direction in carrying out their LLL.

22. Learners will engage in Self-Directed Leaming (SDL).

23. Learners will seek intellectual challenge.

' 24. Leamers will engage actively with the lecturer and other
studenis.

| 25. Learners will pursue intellectual freedom, experimentation and
creativity.

| 26. Learner expects to be treated as an intelligent adult whose
melons are listened to, honored, and appreciated.




V. Administration Policies and Mechanisms

Service to leamers is the top priority of the administration

oing
iready

working
towards

not
doing

Wnot

sure

comments { evidence

i

. The mission statement and the allocation of resources, including staffing, reflect the
oommltment of the institution to lifelong learning (LLL) at The Institution.

2. There is a strategic plan and action steps for implementing lifelong learning in the institution.

| 2. Admission processes are inclusive and non-competitive so as to match the educational
processes to the needs of the lifelong learners.

| 4. There is Courncil commitment and executive leadership to implement the lifelong learning
olicy.

Recruitment / Marketing

5, The operational system is imbued with a belief that demonstrates active and systematic
listening turned into responsiveness to meet the needs of lifelong leamers.

| 6. The marketing process, covering all faculties, target a wide range of learners, spez:lir cally
tradmonally marginalised groups.

| 7. Admission processes are inclusive and non-competitive so as {o make a malch of the
educahonal processes {o the needs of the LLLs.

8. The information booklet addresses the needs of the enhre target population, including part~
time learners. .

9. The information booklet supports the notion of lifelong tearning.

10. The marketing process reflects an understanding of and sensitivity to the roles and
responsibilities of adults.

| 11. The marketing process reflects an understanding of and sensitivity to the roles and
responsibilities of adult learners.

12. Alumni are encouraged to invite others to join this lifelong learning institution.




iAccess

13. The entry and exit points of programmes are flexible

14, All learners have access to scholarships, including part time learners.

|15, Registration, lecture times, and courses — including modular choices and academic support
| are available at fimes and in formats geared lo the convenience of iearners.

| 16, Prior learning is recognised, both in terms of obtaining access and geiting credit for
modules. :

Throughput

17. Systematic data of student throughput are collected, analyzed, and distributed throughout
e university for the purpose of improving the graduation rate of Li Ls.

| 18. Systematic data of student throughput are collected, analyzed, and distributed throughout
he university for the purpose of supporting and improving student successes.




V1. Decision Support
Systems :

doing | working [not doing] not {comments ]
already | fowards | = sure | evidence

: ‘_1_ The institution conducts an annuat
assessment and evaluation of lifelong learners’

needs, expectations, and satisfaction for the

purpose of fracking, marketing, and improving
rograms/services.

| 2. A demographic profile is kept on programs

zimed af increasing the numbers of:

— students

- courses offered

- locations of offerings

-- contracis with different organizations

| 3. Decisions regarding choice of programmes,
assessment of learning ocutcomes, curriculum
design, and methods is a shared responsibility
ased on collaborative processes among
academic staff, service staff and learners.

L4_, Alumini are actively sought and encouraged
o recruit others to join this lifelong learning
institution.

5. Courses are regularly assessed by learners.

| 6. Curriculum development for lifelong learning
iwith appropriate approval mechanisms will be
established, mainiained, and evaluated.

| 7. The Institution provides an aimosphere that
is people-centered, caring, warm, informal,
lintimate, and trusting.




Vil. Student Sunpor’c Systems

and Services

W& institution provides learner-friendly services at times
{convenient to the schedules of lifelong leamners. Learners are
ialso supported fo become independent learners in various ways.

doing | working | not
aiready | towards jdoing

not
sure

1. Obligations and responsibilities of the learners, educationai
oroviders and administration services are made clear from the
beginning. i

- 2. The strategic plan provides for:

L- transport and catering facilities are available for part-time
learners :

- the needs of learners with a disability are looked after

__ the needs of learners studying at a distance are looked after

L- childcare facilities are available

- safe and secure leaming environment

i~ health care facilities are available for all learners

| 3. Support structures are in place for wherever and whenever
there are learners.

| 4. Support programmes are available to educators requiring
quidance in dealing with "non-traditional” students.

evelopment are all visible commitments to learners who are

5. Counseling {remote and face-to-face), advising, and career
ol
Erolled in evening classes




Lifelong Learning Resource Macro-System

The Purpose of this Lifelong Learning Center

Would Be to Help Move Learners:

Away From Just —  Toward
“Being A Knowledgeable Person” “Being A Competent Person”

The highest competence would be:

e Continuous, Self-Directed, Lifelong Learning;
¢ ' The Ability continuously to —
o Anticipate New Conditions
o Change in Ways that Would
* Enable a Learner to
» Avoid Becoming Obsolete.

This will be an educational learning system that would:

e Develop Cooperative People Who
o See Themselves as Local and Global Citizens,
o Are Highly Creative,
o Are Self-Directed Learners, and
e Foster Learning So That People Will Become
o Expandingly, not
o Statically
Knowledgeable.
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- All of this is to Take Place in: e

o A Lifelong Learning Resource Systém [i.LRS] -
o A Consortium of All The Learning Resources in a

Community, including --

1. Institutions:
" a. Specialized Educational Institutions;

b.

Religious Institutions;

¢. Health and Social Service Agenc1es,

- d

€.

f.

Governmental Agencies;
Museums; and,
Libraries;

2. Voluntary Organizations:

a.

e P T

o

Labor unions; |
Consumer and Producer Cooperaﬁves;

Civic and Fraternal Societies;

Agricultural Organizations;

Youth Organizations; Political Organizations; and,
Professional Societies; '

3. Economic Enterprises:
a. Business and Industrial firms;

b.

Farms;

¢. Markets; and,

’ do

Trade Association;

4. The Media;

5. Episodic Events:

a.
b. Exhibits;

c.

d. Rituals; and,

Fairs;

Trips;

15
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e. Anniversary Celebrations;

6. Environmental Resources:
a. Parks;
b. Reserves;
c. Zoos;
d. Forests;
e. Deserts;
f. Lakes; and,
g. Streams;

7. People:

a. Elders;

b. Specialists;

¢. Families; and,
d. Neighborhoods.

Operational Policies and Procedures

1. This LLRS Would Be Established by
a. A Governing Board
~ b. Composed of
i. Participating Instltutlons,
ii. Organizations’ Economic Enterprises;
iii. Media; and,
iv. Various Categories of Learners.

2. This LLRS Would Be Managed by
a. Professional Staff;
[See Identification and Deszgnated Roles in ‘¢’ Below]
b. Who Would Be Especially Learned in
i. Lifelong Education
1. Theory, and
2. Practice;



ii. Systems Theory;
iii. Information Theory; and,
iv. Collaborative Administration.
¢. The Professional Staff Will Consist of Competent Educators
of Adult Learners [Lifelong Learners] in Such Roles
as Follows:
i. Educational Diagnosticians
ii. Level of Learning Assessors
iii. Educational Planning Consultants
iv. Resource People/Content Specialists
v. Administrators
vi. Information Processors
vii. Coordinators
viii. Facilitators of Learning
ix. Theoreticians of Lifelong Learning
X, Practitioners of Adult Education
xi. Professionals Desiring to and Being Willing to Help
o Others Learn, Grow, Develop and Change
xii. Professional Educators in Lifelong Learning

3. In Each Community There Would Be
-~ a. AMain Center '
~ b, In Which Would Be Located
i. A Data Base That
- 1. Contains Information about all The Learning
Resources Available to the Community
(An Educational Brokering Center), and
2. Makes That Information Available to
a. All Members of the System,
b. Including Individual Learners.

4. There Would Be Satellite Learning Centers Within Walking
Distance of Every Citizen.



| Lifelong Learning Resource System

Satellite Learning Center

III. Here is How the LLRS Satellite Learning Center
Would Work for Each Person

1. A Person Would Enter The Satellite Learning Center Nearest
| . Her/His Home |

a. Starting Perhaps' at Age Four or Five

b. Returning Periodically for the Rest of Her/His Life.

2. The First Experience Would Be
| a. Having An Assessment Made of Her/His
i. Level of Learning Ability
ii. Her/His Current Level of Skill in
- 1. Planning and
2. Carrying out a
a. A Self-Directed Learning Project.
b. Skill Development Exercises Would Be Provided
i. For Both Individual Work, and
ii. Small-Group Work
1. In Helping Her/Him to Move
2. To A Higher Level of Ability in Self-Directed
Learning — Regardless of Age. -

3. Next, She/He Would Be Referred to An Educational
Diagnostician, Who Would |
a. Have Access to a Set of Models of the Competencies
b. For Performing Various Life Roles,
Such as the Following:

Life Roles and Competencies:



o The Role of Learner, Including Competence in

O

0O O O O ¢C

o The Role of Unique Self, Including Competence in

o
0

o
O
o

0O 00O O0OO0O0OOCO0OO0OOOO0CO0ODO0OOCODOoODODDODOo

‘Reading

Writing

Computing

Expressing

Articulating

Thinking

Perceiving

Anticipating the Future
Conceptualizing

Imagining

Inqiring

Reflecting

Contemplating

Observing

Experimenting

Testing Ideas

Intuiting

Aspiring ‘ :
Diagnosing Learning/Change Needs
Planning Learning/Change Projects

Locating and Using Material and Human Resources
(Including Computerized Data Banks)
Learning Virtually
Giving and Receiving Help from Peers and Resource People, and

Evaluating Learning/Change Progress-
Internalizing

Understanding of and Internalizing Religious and Spiritual T.ruth

Self-Analyzing
Sensing

Goal Building
Objectifying
Expressing



@]
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Value-Clarifying |
Accepting Self and Others, and
Being Authentic

o The Role of Friend, Including Competence in

@)

00 000 O0O0

Loving

Listening

Empathizing

Collaborating

Sharing

Helping

Giving Constructive Feedback, and
Being Supportive

o The Role of Global Citizen, Including Competence in

O

o The Role of Family Member, Including Competence in
Ov

O 0 0O 0 OO0

'000000O0O0O0OC

Caring

Participating

Leading

Decision-Making
Discussing

Acting

Having Perspectlve (Historical and Cultural)
Consciousness Raising
Being Able to Understand
Appreciate, and

Relate to Other Cultures -

Maintaining Health
Planning |
Managing

Helping

Sharing

Buying

Saving



o
-0

Loving, and
Taking responsibility

o The Role of Worker, Including Competence in

&)

00 00CO0O0CO0O0OO

Career Planning
Continuing Vocational and Professional Development
Using Technical Skills
Accepting Supervision
Giving Supervision
Getting Along With People
Cooperating |
Delegating, and

Managing

Leading

Traveling

o The Role of Leisure-Time User, Including 'Competence in

o

.0 0 O 6 0O 0 OC

Discovering Resources

Appreciating the Arts and Humanities
Performing

Playing

Relaxing

Reflecting

Planning, and

Risking

o The Role of Cultural Literate, Including Competence in

o)

O

Acquiring and Retaining the Changing Foundation of Knowledge
and Values |
Understanding the Above as the Engine of Our Culture

4. At This Point the Educational Diagnostician -
s Will Help Her/Him Determine



© Which Life Role
o At What Level of Performance
' = Will Be Appropriate for
' Her/His Next Stage of Development
¢ Engage the Learner in a Set of Performance Assessments
o To Determine What
1. Knowledge
Understanding
Skills
Attitudes
Values, and
6. Interests
o She/He Would Need to Acquire
o In Order to Achieve the Level of Performance
| That Was Agreed Upon
o Some of This Assessment Process Would Be in
o Small Group Activity v
o In Conjunction with Self-Administered
Assessment Modules '

T PN

5. The Learner Would Leave the Educational Diagnostician with
“Profile of Diagnosed Learning Needs”

6. Next, the Learner Would Be Referred to an
Educational Planning Consultant,
¢ This Person

o Would Have Immediate Access to the Data Bank
of Learning Resources, and

o Would Work with The Learner (4gain, Often
in Groups) in Designing a Learning Plan
'That Would Specify ’

1. The Learning Objectives Derived From the
Diagnosed Learning Needs



2. The Resources That The Learner Would
Ultimately Utilize in Accomphshmg Each
Objective

3. Perhaps a Time Frame For Completing Each
Objective

4. The Evidence to Be Collected to Indicate the
Extent to Which Each Objective Has
Been Accomplished, and

5. The Means by Which the Evidence Would
Be Validated (Preferably Through Some

form of Performance Assessment Rather
Than Mere Information Recall )

7. The Lehrner Would Then

Go to the Learning Resources Specified in The Learning
Plan, Wherever They Might Be in the Community, &
Carry Out The Plan. '

8. Upon Completion of the Learning Plan

The Learner Would Return to the LLRS Center

For a Rediagnosis of Learning Needs, and

The Development of A Next-Level Learning Plan

This Process May Be Repeated Throughout the
Lifetime of The Learner

This Process Can Best Be Descrlbed As A “Spiral” of Learmng Projects, in
Contrast to a Linear Curriculum.



- Competent Educators of Adult Learners [Lifelong Learners]

_ Educational Diagnosticians

Level of Learning Assessors

Educational Planning Consultants

_ Resource People/Content Specialists

Administrators

Information Processors

Coordinators

Learning Facilitators

Theoreticians of Lifelong Learning

Practitioners of Adult Education

‘Professional Educators in Lifelong Learning

Professionals Desiring to and Being Willing to Help Others
Learn, Grow, Develop and Change
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Harnessing the power and potential
of adult learning and education for
a viable future

Preamble

6/9/2011



144 Member States of
UNESCO represented

« Civil Society Organizations
 Social Partners

 United Nation Agencies
 Intergovernmental Agencies
* Private Sector

The Fundamental Role of
Adult Learning and Education

‘We Reiteraté This Agenda to Move It Forward With
Urgency and Dispatch

*It Was Laid Down During (CONFINTEA [-V)

6/9/2011



We Endorse the Definition
- of Adult Education

*First Adopted in Nairobi - 1976

*Further Developed in Hamburg - 1997

*“The Entire Body of Ongoing Learning
| Processes”

o

”/TNT Affirm that Literac |s the
Most Significant Foundation

*Upon Which to Build
«Comprehensive
‘Inclusive
‘Integrated Learning
.- Lifelong and
-~ Life-Wide
For All Young People and Adults

6/9/2011



The Education of Young

People and Adults

L

*Enables Individuals, Especially Women
*To Cope With Multiple Crises
.- Social
-- Economic
.- Political, and
- Climate Change

_—
We Therefore Adopt This

‘Belem Framework for Action

*To Guide Us into Our Adult Education
Future

6/9/2011



Towards Lifelong
~ Learning

e

St

Lifelong Learning |
“From Cradle to Grave”

oIt Is Critical in Addressing Global
+Jssues and ’
+Challenges

*We Reaffirm the Six Pillars of Learning
*To Know
*To Do
To Be
*To Live Together
*To Change
» To Develop Sustainability

6/9/2011



Adult Learning and
Education

*Represent a Significant Component of the Lifelong
Learning Process, and

+Cover a Broad Range of Content

-General [ssues -Vocational Matters
- +-Family Literacy -Family Education
«-Citizenship | -Many Other Areas

i e - /

Lifelong Learning Addresses
Global Issues and Challenges

*Adult Learning & Education Equip Us With Necessary
+-Knowledge -Capabilities  -Skills
«-«Competences - -Values

*To Exercise and Advance Our Rights

*To Take Control of Our Destinies

*To Build and Achieve _ ‘
-Equity -Inclusion -Alleviating Poverty
»-Tolerance -Sustainability =~ -A Knowledge-Based Society

6/9/2011
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} ucation
-~ for All is Conditioned by
Considerations of:
o~ Adult Literacy

- +-Policy -Governance = -Financing
-Participation  -Inclusion -Equity

/M _—
Recommendations
=
—The Right to

6/9/2011



Adult Literacy

e

Adult Literacy is an
Indispensable Foundation

*Enabling All to Engage in Learning at Each Stage of Life

*An Essential Prerequisite for Development of
Empowerment

«-Personal -Social -Economic -Political

*Building People’s Capabilities to Cope with the Evolving
Challenges and Complexities of

--Life -Culture -Economy  -Society

6/9/2011
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Measures for Adult Education
‘Need to Be

'Wlthln a Llfelong and Llfe-Wlde Learning
' Perspective

- +-Comprehensive —Incluswe -Integrated
Based on Approaches
-Sector-Wide -Inter-Sectoral
«Covering and Linking All Components of
--Learning -Education




Good Governance Facilitates
Implementation of

*Adult Learning and Educational Policy in Ways which Are
«-Effective -Transparent -Accountable -Equitable

*Representation by and Participation of All Stakeholders
Are Indispensable

--Advantaged Adults  -Most Disadvantaged Adults

6/9/2011
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»/A'Eﬁf Learning and Education
| Represent a Valuable
- Investment

This Brings Social Benefits by. Creating a Society
that is More

«-Democratic  -Peaceful -Inclusive
«-Productive =~ -Healthy -Sustainable

Financing
———

6/9/2011
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~ Participation,
| Inclusion and Equity

sl

P

| , _
e | ,fw"’JyéV
ﬂ?”lﬂ%ﬁﬂ;ﬂ# a = - -
| Participation,
Incusion and Equity
--Age -Gender -Ethnicity
-Migrant Status -Language -Religion
«-Disability -Rurality = -Poverty
«-Displacement -Imprisonment
«-Sexual Identity -Sexual Orientation

6/9/2011
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and Education

It is a Concept and Practice Which Is

«-Holistic - -Multidimensional
It Demands
-Constant Attention -Continuous
' Development

6/9/2011
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Quality in Learning and
Education (Continued)

Fostermg a Culture of Quality in Adult Learning Requires Relevant
.-Content -Modes of Delivery
-Learner-Centered Need Assessment
-Acquisition of Multiple Competencies and Knowledge
-Professionalization of Adult Educators
-Enrichment of Learning Environments
-Empowerment of Individuals and Communities

L . —
End of Meeting Statement

As a Result of this Adult Educatlon Conference
Session, AAACE will

14
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Harnessing the power and potential
of adult learning and education-
for a viable future

Belém Framework for Action



Preamble

1.

We, the 144 Member States of UNESCO, representatives of civil society organizations,
social partners, United Nations agencies, intergovernmental agencies and the private
sector, have gathered in Belém do Paré in Brazil in December 2009 as. participants in
the Sixth International Conference on Adult Education (CONFINTEA V1) to take stock
of the progress made in adult learning and education since CONFINTEA V. Adult
education is recognised as an essential element of the right to education, and we need

~ to chart a new and urgent course of action to enable all young people and adults to

exercise this right.

We reiterate the fundamental role of adult learning and education as laid down during
the five: International Conferences on Adult Education (CONFINTEA I-V) since 1949
and unanimously undertake to take forward, with a sense of urgency and at an
accelerated pace, the agenda of adult learning and education.

We endorse the definition of adult education, first laid down in the Recommendation

on the Development of Adult Education adopted in Nairobi in 1976 and further

- developed in the Hamburg Declaration in 1997, namely, adult education denotes “the

entire body of ongoing learning processes, formal or otherwise, whereby people
regarded as adults by the society to which they belong develop their abilities, enrich
their knowledge, and improve their technical or professional qualifications or turn them

- in a new direction to meet their own needs and those of their society”.

We affirm that Iitefacy is the most significant foundétion upon which to build
comprehensive, inclusive and integrated lifelong and life-wide learning for all young
people and adults. Given the magnitude of the global literacy challenge, we deem it

vital that we redouble our efforts to ensure that existing adult literacy goals and

priorities, as enshrined in Education for All (EFA), the United Nations Literacy Decade
(UNLD) and the Literacy Initiative for Empowerment (LIFE), are achieved by all means
possible.

The education of young people and adults enables individuals, especially women, to
cope with multiple social, economic and political crises, and climate change. Therefore,
we recognise the key role of adult learning and education in the achievement of the
Millennium Development Goals (MDGs), Education for All (EFA) and the UN agenda

. for sustainable human, social, economic, cultural and environmental development,

including gender equality (CEDAW and the Beijing Platform for Action)

We thierefore adopt"this ‘Belém Framework for Action {o guide us in harnessing the
power and potential of adult learning and education for a viable future for all.

Towards Lifelong Learning

7.

The role of lifelong learning is critical in addressing global educational issues and
challenges. Lifelong learning “from cradle to grave” is a philosophy, a conceptual
framework and an organising principle of all forms of education, based on inclusive,
emancipatory, humanistic and democratic values; it is all-encompassing and integral to
the vision of a knowledge-based society. We reaffirm the four pillars of learning as
recommended by the International Commission on Education for the Twenty-first
Century, namely learning to know, learning to do, learning to be and learning to live

together.

@
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We recognise that adult learning and education represent a significant component of
the lifelong learning process, which embraces a learning continuum ranging from
formal to non-formal to informal learning.

Adult learning and education cater to the I'earning needs of young people, adults and
older people. Adult learning and education cover a broad range of content — general
issues, vocational matters, family literacy and family education, citizenship and many

~ other areas besides — with priorities depending on the specific needs of individual

countries.

We are convinced and inspired by the critical role of lifelong learing in addressing

global and educational issues and challenges. It is furthermore our conviction that adult

learning and education equip people with the necessary knowledge, capabilities, skills,
competences and values to exercise and advance their.rights and take control of their
destinies. Adult learning and education are also an imperative for the achievement of
equity and inclusion, for alleviating poverty and ‘for building equitable, tolerant,
sustainable and knowledge-based societies.

RECOMMENDATIONS

10.

While we acknowledge our achievements and progress since CONFINTEA V, we are
cognisant of the challenges with which we are still confronted. Recognising that the
fulfiiment of the right to- education for adults and young people is conditioned by
considerations of policy, governance, financing, participation, inclusion, equity and
quality as outlined in the annexed Statement of Evidence, we are determined to
pursue the following recommendations. The particular challenges faced by literacy lead

" us to place recommendations on adult literacy to the fore.

Adult Literacy

11.

Literacy is an indispensable foundation that enables young people and adults to
engage in learning opportunities at all stages of the learning continuum. The right to
literacy is an inherent part of the right to education. It is a prerequisite for the
development of personal, social, economic and political empowerment. Literacy is an

" essential means of building people's capabilities to cope with the evolving challenges
and complexities of life, culture, economy and society.

Given the persistence and scale of the literacy challenge, and the concomitant waste
of human-resources  and potential, it is imperative that we redouble  efforts to reduce
iliteracy by 50 per cent from 2000 levels by 2015 (EFA Goal 4 and other international
commitments), with the ultimate goal of preventing and breaking the cycle of low
literacy and creating a fully literate world.

To these ends, we commit ourselves to:
(a) ensuring that all surveys and data collection recognise literacy as a continuum;
(b) developing a road map with clear goals and deadlines to meet this challenge based
on the critical assessments of progress made, obstacles encountered and

weaknesses identified; :

(c) mobilising and increasing internal and external resources and expertise to carry out
literacy programmes with greater scale, range, coverage and quality to foster
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integral and medium-term processes, to ensure that individuals achieve sustainable
literacy;

(d) developing literacy provision that is relevant and adapted to learners' needs and
leads to functional and sustainable knowledge, skills and competence of
participants-empowering them to continue as lifelong learners whose achievement
is recognised through appropriate assessment methods and instruments;

(e) focusing literacy actions on women and highly disadvantaged populations including
indigenous peoples and prisoners, with an overall focus on rural populations;

(f) establishing international indicators and targets for literacy;

(9) systematically reviewing and reporting progreés, amongst others on investment and
the adequacy of resources in literacy in each country and at the global level by
including a special section in the EFA Global Monitoring Report;

(h) planning and implementing continuing education, training and skills development
beyond the basic literacy skills supported by an enriched literate environment.

Policy

12.

Policies and - legislative measures for adult education need to be comprehensive,

* inclusive and integrated within a lifelong and life-wide learning perspective, based on

sector-wide and inter-sectoral approaches, covering and linking all components of
learning and education. .

To these ends, we commit ourselves to:

(a) developing and implementing fully-costed policies, well-targeted plans and
legislation for addressing adult literacy, education for young people and adults, and
lifelong learning; S _

(b) designing specific and concrete action plans for adult learning and education which
are integrated into MDG, EFA and UNLD, as well as other national and regional
development plans, and with LIFE activities where those exist;

(c) ensuring that adult learning and education are included in the United Nations
initiative “Delivering as One”;

(d) establishing appropri'ate coordination mechanisms; such as monitoring committees
involving all stakeholders active in adult learning and education;

(e) developing or improving structures and mechanisms for the recognition, validation
and accreditation of all forms of learning by establishing equivalency frameworks.

Governance

13.

Good governance facilitates the implementation of adult learning and education policy
in ways which are effective, transparent, accountable and equitable. Representation by
and participation of all stakeholders are indispensable in order to guarantee
responsiveness to the needs of all learners, in particular the most disadvantaged.
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‘ To these ends, we commit ourselves to:

(a)

()

(d)

~ Financing

creating and maintaining mechanisms for the involvement of public authorities at
all administrative levels, civil society organisations, social partners, the private
sector, community and adult learners’ and educators’ organisations in the
development, implementation and evaluatlon of adult learning and education
policies and programmes;

undertaking capacity-building measures to support the constructive and informed
involvement of civil society organisations, community and adult learners’
organisations, as appropriate, in policy and programme development,
implementation and evaluation;

promoting and supporting inter-sectoral and inter-ministerial cooperation;

fostering transnatlonal cooperation through projects and networks for sharing
know-how and innovative practice.

14. Adult learning and education represent a valuable investment which brings social
benefits by creating more democratic, peaceful, inclusive, productive, healthy and
sustainable societies. Significant financial investment is essential to ensure the quallty
provision of adult Iearmng and educatlon

To these ends, we commit ourselves to

(a)

{b)

(-

(d)

(€)

accelerating progress towards achieving the CONFlNTEA V recommendation to
seek investment of at least 6% of GNP in education, and working towards
increased investment in adult learning and education;

expanding existing educational resources and budgets across all government
departments to meet the objectives of an integrated adult learning and education
strategy;

considering new, and opening up existing, transnational funding programmes for
literacy and adult education, along the Ilnes of the actions taken under the EU
Lifelong Learning Programme;

creating incentives to promote new sources of funding, e.g. from the private
sector, NGOs, communities and individuals, without prejudicing the principles of
equity and inclusion;

prioritising investment in lifelong learning for women, rural populations and people
with disabilities.

In support of these strategies, we call upon international development partners to:

(f)

()

meet their commitment to filling the financial gaps that prevent the achievement of
all EFA Goals, in particular Goals 3 and 4 (youth and adult learning, adult literacy);

increase funds and technical support for adult literacy, learning and education,
and explore the feasibility of using alternative financing mechanisms, such as debt
swap or cancellation;
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require education sector plans submitted to the Fast Track Initiative (FTI) to
include credible action on, and investment in, adult literacy.

Participation, incluSion and equity

15.

Inclusive education is fundamental to the achievement of human, social and economic
development. Equipping all individuals to develop their potential contributes significantly
to encouraging them to live together in harmony and with dignity. There can be no
exclusion arising from age, gender, ethnicity, migrant status, language, religion,
disability, rurality, sexual identity or orientation, poverty, displacement or imprisonment.
Combating the cumulative effects of multiple disadvantage is-of particular importance.
Measures should be taken to enhance motivation and access for all.

To these ends, we commit ourselves to:

. (a)

(b)

()

(d)

(e)

®

(h)

(B

promoting 'and facilitating more equitable access to, and participation in, adult

learning and education by enhancmg a culture of learning and by eliminating

barriers to participation;

promoting and supporting more equitable access to, and participation in, adult
learning ‘and education through well-designed and targeted guidance and
information, as well as activities and programmes such as Adult Learners’ Weeks
and learmng fest|vals

anticipating and responding to identifiable groups entering trajectories of multiple
disadvantage, in particular in early adulthood,

creating multi-purpose commumty Iearnmg spaces and centres and improving
access to, and participation in, the full range of adult learning and education
programmes for women, taking account of the partlcular demands of the gender-
specific life-course; :

supporting the development of writing and literacy in the various indigenous

languages by developing relevant programmes, methods and materials that
recognise and value the indigenous cultures, knowledge and methodologies,

- while adequately developing the teaching of the second language of wider

communication;

supporting financially a systematic focus on disadvantaged groups (for example
|nd|genous peoples, migrants, people with special needs and those living in rural
areas) in all educational policies and approaches, which may include
programmes that are provided free of charge or subsidised by our governments,
with incentives for learning such as bursaries, fee remission and paid study
leave;

' providing adult education in prison at all appropriate levels;

adopting a holistic, integrated approach, including a mechanism to identify
stakeholders and the responsibilities of the state in partnership with civil society
organisations, labour market stakeholders, learners and educators;

developing effective educational responses for migrants and refugees as a key
focus for development work.



16. Quality in learning and education is a holistic, multidimensional concept and practice
that demands constant attention and continuous development. Fostering a culture of
quality in adult learning requires relevant content and modes of delivery, learner-
centred needs assessment, the acquisition of muitiple competences and knowledge,
the professionalisation of educators, the enrichment of learning environments and the
empowerment of individuals and communities.

Quality

To these ends, we commit ourselves to:

‘(a) developing quality criteria for curricula, learning materials and teaching
' methodologies in adult education programmes, taking account of outcomes and
impact measures;

(b)  recognising the diversity and plurality of providers;

(c) improving training, capacity-building, employment conditions and the
professionalisation of adult educators, e.g.. through the establishment of
partnerships with higher educatlon institutions, teacher associations and civil
society organisations

('d)' elaborating criteria to assess the learning outcomes of adults at i/arious levels;
(e) putting in place precise quality indicators; |

(f)  lending greater support to systematic interdisciplinary research in adult learning
~and education, complemented by knowledge management systems for the
collection, analysis and dissemination of data and good practice.

Monitoring the implementation of the Belém Framework for Action

17. Drawing strength from our collective will to reinvigorate adult learning and education in
our countries and internationally, we commit ourselves to the following accountability
and monitoring measures. We acknowledge the need for valid and reliable quantitative
and qualitative data to inform our policy-making in adult learning and education.
Working with our partners to design and implement regular recording and tracking
mechanisms at national and international levels is paramount in realising the Belém
Framework for Action.

To these ends, we commit ourselves to:

(a) investing in a process to develop a set of comparable |nd|cators for literacy as a
continuum and' for adult education,;

(b) regularly collecting and analysing data and information on participation and
progression in adult education programmes, disaggregated by gender and other
factors, to evaluate change over time and to share good practice;

(c) establishing a regular monitoring mechanism to assess the implementation of the
commitments to CONFINTEA VI;

(d) recommending the preparation of a triennial progress report to be submitted to
UNESCO;

(e) initiating regional monitoring mechanisms with clear benchmarks and indicators;
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(h)
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producing a national progress report for a CONFINTEA VI Mid-Term Review,
coinciding with the EFA and MDG timeline of 2015; -

supporting South-South cooperation for the follow-up of MDG and EFA in the
areas of adult literacy, adult education and lifelong learning;

monitoring collaboration in adult education across disciplines and across sectors
such as agriculture, health and employment.

To support the follow-up and momtormg at the international level, we call upon
UNESCO and its structures:

(i)

to provide support to Member States by designing and developing an open-
access knowledge management system to compile data and case studies of
good practlce to which Member States themselves will contribute;

to develop gu|de||nes on all learning outcomes including those acqunred through
non-formal and informal learning, so that these may be recognised and validated:

to coordinate, through the UNESCO Institute for Lifelong Learning in partnership
with the UNESCO Institute for Statistics, a monitoring process at the global level

to take stock and report periodically on progress in adult learning and education;

to produce', on this basis, the Global Report on A'du/t Learning and Education
(GRALE) at regular intervals;

to review and update, by 2012, the Recommendation on the Development of
Adult Education adopted in Nairobi (1976).
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ANNEX
Statement of Evidence
| Addressing global and educational issues and challenges _'

1. Adult learning and education play a critical role in responding to contemporary cultural,

economic, political and social challenges. Our globalised world has paved the way for many

opportunities, among them the possibility of learning from rich and diverse cultures that transcend
geographical boundaries. However, widening inequalities have become dominant features of our
era. Much of the world's population lives in poverty, with 43.5% subsisting on less than US $2 a
day. The majority of the world's poor lives in rural areas. Demographic imbalances, with
burgeoning young populations in the South and ageing populations in the North, are exacerbated
by large-scale migration from poor to rich areas — within and between countries — and influxes of
significant numbers of displaced people. We are confronted with unequal access to food, water

..~ and energy, and ecological degradation threatens our very existence in the long term. Alongside

material privation is the all-too-frequently observed poverty of capabilities that prevents effective

functioning in society. An unacceptably high number of today's children face the prospect of youth -

unemployment, while a growing number of socially, economically and politically “detached” young
people feel that they have no stake in society.

2. We face structural shifts in production and labour markets, growing insecurities and anxieties:
in everyday life, difficulties in achieving mutual understanding, and now a deepening world
economic and financial crisis. At the same time, globalisation and the knowledge economy force us
to update and adapt our skills and competences to new work environments, forms of social
organisation and channels of communication. These issues, and our urgent collective and
individual learning demands, question our tenets and assumptions in this area and some aspects
of the foundations of our established educational systems and philosophies.

3.  In many countries, adult literacy remains a major challenge: 774 million adults (fwo-thirds of
whom are women) lack basic literacy skills, and there is insufficient provision of effective literacy
and life-skills programmes. In Europe, almost a third of the workforce has only the equivalent of
lower secondary education, whereas two-thirds of new jobs require qualifications at upper
secondary level or above. In many countries of the South, the majority of the population does not
even attain primary school level. In 2006, some 75 million -children (the majority of whom were
girls) had either left school early or had never attended school. Nearly half of these children were
from sub-Saharan Africa and more than 80% were rural children. The lack of social relevance of
educational curricula, the inadequate numbers and, in some cases, the insufficient training of
educators, the paucity of innovative materials and methods, and barriers of all kinds undermine the

" ability of existing educational systems to provide quality learning that can address the disparities in
our societies. ‘ ' '

4. There have been concerted international efforts to address these challenges. Progress has
been made towards achieving the six Education for All (EFA) goals (2000) through government-led
cooperation with United Nations agencies, civil society organisations, private providers and donors.
Increasing resources for Universal Primary Education were made available through the EFA Fast
Track Initiative. The United Nations Literacy Decade (UNLD) (2003-2012) provides support to
achieve EFA’s literacy goal through worldwide advocacy and awareness-raising. The Literacy
Initiative for Empowerment (LIFE) furnishes a global framework within UNLD to support countries
with the greatest literacy needs. Two of the Millennium Development Goals (2000) explicitly
address education: achieving universal primary education and gender parity. However, in none of
these efforts has there been a designated role for adult learning and education beyond basic
literacy and life skills. Encouragingly, the Decade of Education for Sustainable Development (2005-
2014) sets out a broad mandate in which adult learning and education can play a highly visible
role.

@)
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5. Adult learning and education are a critical and necessary response to the challenges that
confront us. They are a key component of a holistic and comprehensive system of lifelong learning
and education which integrates formal, non-formal and informal learning and which addresses,
explicitly or implicitly, both youth and adult learners. Ultimately, adult learning and education are
about providing learning contexts and processes that are attractive and responsive to the needs of
adults as active citizens. They are about developing self-reliant, autonomous individuals, building
- and rebuilding their lives in complex and rapidly-changing cultures, societies and economies ~ at
work, in the family and in community and social life. The need to move to different kinds of work in
the ‘course of a lifetime, the adaptation to new contexts in situations of displacement or migration,
the importance of entrepreneurial initiatives and the capacity to sustain improvements in quality of
life — these and other socio-economic circumstance all call for continued learning throughout adult
life. Adult learning and education not only offer specific competences, but are also a key factor in
boosting self-confidence, self-esteem, a settled sense of identity and mutual support.

8. It is estimated today that for every single year that the average level of education of the adult
population is raised, there is a corresponding increase of 3.7% in long-term economic growth and a
6% increase in per capita income. Nevertheless, adult learning and education are much more than
- an item of social spending or financial expenditure. They are an investment in hope for the future.

' Progress in adult learning and education since CONFINTEA V

7. National reports submitted by 1564 Member States in readiness for CONFINTEA VI and
- discussion on effective practice during the regional preparatory conferences have shown some
progress and innovation in adult learning and-education within a perspective of lifelong learning.
Apart from the example of the European Union’s ongoing Lifelong Learning Strategy, introduced in
the year 2000, and related national policies in Member States, a few Member States in the South
have introduced comprehensive adult learning and education policies and legislation, and some
have even enshrined adult learning and education in their constitutions. Systematic approaches to
adult learning and education, guided by policy frameworks, are being developed, and there have
been instances of landmark policy reforms.

- 8. Literacy plans, programmes and campaigns have been reactivated and accelerated in some
Member States. The period 2000-2006 saw an increase in global aduit literacy rates from 76% to
84%. Progress was especially marked in the developing countries. Some governments have
actively sought to work with civil society to provide non-formal learning opportunities in approaches
such as faire-faire, with a wide range of content, objectives and target groups. The provision of
- non-formal education has - diversified, covering topics such as human rights, citizenship,
- democracy, women’'s' empowerment, HIV prevention, health, environmental protection and
- sustainable development. Advocacy events such as Adult Learners’ Weeks and learning festivals,
.as well as comprehensive movements such- as Learning Cities and Learning Regions,  are
contributing substantially to adult learning and education.

9. - There have been some convincing signs and increased recognition among Member States of
the benefits of gender-sensitive provision in adult learning and education, particularly with respect
to women. Information and communications technologies and open and distance learning are
being embraced and are slowly responding to the specific needs of learners who, until very
recently, have been excluded. Mother-tongue learning is increasingly being addressed in national
policies in multiingual and multicultural contexts, although only a few have implemented
comprehensive policies.

10. Systems of information, documentation, monitoring and evaluation for adult learning and
education programmes have been introduced. Effective instruments and systems of recognition,
- validation and accreditation of learning are gradually being put in place, including quality assurance
bodies and procedures. Creating synergies between formal, non-formal and informal learning and
education has proven to yield better results for both individual learners and education systems as
existing resources and competencies are more effectively used.

4
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11, Adult learning flourishes when states implement decisive initiatives in alliance with key civil
society institutions, the corporate sector and workers’ associations. Public-private partnerships are
gaining currency, and South-South and triangular cooperation are yielding tangible results in
forging a new form of adult learning for sustainable development, peace and democracy. Regional
and supranational bodies and agencies play crucial and transformative roles, influencing and
complementing states. .

Challenges for adult learning and education

12. Despite this progress, the national reports and the Global Report on Adult Learning and
Education - (GRALE) produced for CONFINTEA VI show new social and educational challenges
that have emerged alongside existing problems, some of which have worsened in the interim,
nationally, regionally and globally. Crucially, the expectation that we would rebuild and reinforce
adult learning and education in the wake of CONFINTEA V has not been met..

13. The role and place of adult learning and education in lifelong learning continue to be
underplayed. At the same time, policy domains outside of education have failed to recognise and
integrate the distinctive contributions that adult learning and education can offer for broader
economic, social and human development. The field of adult learning and education remains
fragmented. Advocacy efforts are dissipated across a number of fronts, and political credibility is
diluted precisely because the very disparate nature of adult learning and education prevents their
close identification with any one social policy arena. The frequent absence of adult education from
the agendas of government agencies is matched by. scant inter-ministerial cooperation, weak
organisational structures and poor links between education (formal and non-formal) and other
. sectors. With regard to the recognition and accreditation of learning, both in-country mechanisms
and international efforts place undue emphasis on formally accredited skills and competences,

seldom including non-formal, informal and experiential learning. The gap between policy and -

implementation widens when policy development is undertaken in isolation, without external
participation or input (from the field and institutes of higher education) and other organisations of
" youth and aduit educators.

14. - Not enough far-sighted and adequate financial planning has been established to enable adult
learning and education to make telling contributions to our future, Furthermore, the current and
growing trend of decentralisation in decision-making is not always matched by adequate financial
allocations at all levels, or by an appropriate delegation of budgetary authority. Adult learning and
education have not figured strongly in the aid strategies of international donors and have not been
subject to ongoing efforts in donor coordination and harmonisation. Debt relief has not, so far,
markedly benefited adult learning and education.

, 15 Although we are witnessing an 1ncreasmg variety of adult learning and education
"'programmes, the primary focus of such provision is now on vocational and professional education
and training. More integrated approaches to adult learning and education to address development
~in all its aspects (economic, sustainable, community and personal) are missing. Gender
mainstreaming initiatives have not always led to more relevant programmes for greater
participation by women. Similarly, adult learning and education programmes are rarely responsive
to indigenous people, rural populations and migrants. The diversity of learners, in terms of age,
gender, cultural background, economic status, unique needs - including disabilities — and
- language, is not reflected in programme content and practices. Few countries have -consistent
multilingual policies promoting mother tongues, yet this-is often crucial for creating a literate
environment, especially for indigenous and/or minority languages.

16. At best referred to only in the broadest terms, aduit learning and education feature sparingly
in many international education agendas and recommendations, and are often viewed as a
synonym for basic literacy acquisition. Yet literacy is indisputably of immense consequence, and
the persistently vast scale of the literacy challenge presents an indictment of the inadequate
adoption of the measures and initiatives launched in recent years. Consistently high illiteracy rates
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question whether enough has beén done politically and financially by governments and
. international agencies. '

17. The lack of professionalisation and training opportunities for educators has had a detrimental
impact on the quality of adult learning and education provision, as has the impoverished fabric of
the learning environment, in terms of equipment, materials and curricula. Only rarely are needs
assessment and research conducted on a systematic basis in the planning process to determine
appropriate content, pedagogy, mode of delivery and supporting infrastructure. Nor are monitoring,
evaluation and feedback mechanisms a consistent feature of the quality landscape in adult
learning and education. Where they do exist, their levels of sophistication are subject to the tension
of balancing quality against quantity of provision.

~18. This Statement of Evidence provides the underpinning rationale for the recommendations and
strategies as outlined above in the Belém Framework for Action.
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Bringing To getﬁer Personal Learning, Higher Education Institutional Elements, and
Global Support for a Re-Orientation toward a Focus on Lifelong Learning and Education

John A. Henschke, Lindenwood University, St. Charles, MO, USA.
Abstract

This extended research study focused on bringing together personal learning, higher educational
institutional elements to be considered for helping higher educational institutions and individual
learners in various countries to re-orient themselves toward a focus on lifelong learning, and
placing this within the support and context of lifelong learning and education around the globe.
Research is presented on the background and experiences of various higher educational
institutions and individual learners in this regard, developing a tentative policy statement and
identification of the elements of a re-orientation toward lifelong learning focus as products of
several worldwide conferences. In addition, the support of UNESCO in iis global reach

~ encourages this to move forward rapidly into the future,

Introduction

Higher education institutions around the world in the 21% century are being faced with
serving the educational and learning needs of a non-traditional population [older than the
traditional college age of 18-22]. This new population requires different approaches for fulfilling
their educational desires. Their individual abilities in lifelong learning influence how they enact
learning. They come into the higher education setting on a part time basis, study and take
courses for a period of time, and then drop out for a while. They return later, secking to ‘pick up’
their course of study again where they were when they were previously enrolled. The
institutions have to deal with shifting populations, learning needs, how to work in these
situations, and placing this within a global context of supporting lifelong learning and education,

 Background and Research Design

This extended research focused on bringing together personal learning, higher education
institutional elements to be considered for helping higher educational institutions and individual
learners in various countries to re-orient themselves toward & lifelong leaming focus, and placing
this within the support and context of lifelong learning and education around the globe. This
global support was especially prominent from the United Natlons Education, Scientific and
Cultural Organization (UNESCO), Some Adult Educators at the University of Missouri — St,
Louis (UMSL) were involved in researching the background of this topic on the North American
Continent and the Northern Hemisphere, Other Adult Educators at The University of The
Western Cape [UWC], Cape Town, South Africa were involved in researching the background
of this topic on the African Continent and the Southern Hemisphere (Flint, et al,, 1999; Serving
Adult Learners..., 2000; Wood, 2001; Walters, n.d.; Walters & Volbrecht, n.d.),

This information was shared as one backdrop for a worldwide conference on the topic of
“Lifelong Learning, Higher Education and Active Citizenship” held in Cape Town in Octaber,
2000. There were 95 Adult Educators from 19 countries at the conference, This was also a
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follow-up and continuation of the work begun at the UNESCO Fifth International Conferénce on
Adult Education [CONFINTEA V] in Hamburg, Germany, 1997 (Agenda..., 1997), continued at

the University of Mumbai, India in 1998 (Mumbai Statement..., 1998), and the UNESCO World
Conference on Higher Education in Paris in 1998,

These gatherings of adult educators resulted in the formulation of The Cape Town
Statement on Characteristic Elements of a Lifelong Learning Higher Education Institution
(2001). They named six major elements. The next step in the process saw the two schools from
South Africa and The University of Missouri, changing those six elements to seven major
elements, and developing measurable performance indicators [MPI] for the practice of lifelong
learning in higher education institutions.

A five member team from The University of Missouri [UM] weat to Cape Town to work
with personnel from The University of The Western Cape [UWC] in May, 2001. The aim and
task of this meeting was to address the issue of moving a higher education institution moving
from a traditional orientation toward a lifelong learning orientation. They developed Measurable
Performance Indicators [MP1] for tracking the progress of any educational institution in the
direction of Lifelong Leaning, This information also applies to the educational function of other
institutions as well. .This coming together of adult educators two different times resulted in the
formulation of the Cape Town Statement on Characteristic Elements of a Lifelong Learning
Higher Education Institution, and the MPL The six [and ultimately seven] elements included: [1]
Overarching Frameworks, [2] Strategic Partnerships, [3] Research, [4] Teaching and Learning
Processes, [5] Administration Policies and Mechanisms, [6] Decision Support Systems, and, [7]
Student Support Systems and Services. : B

An additional study adds some perspective on the responsibility of the learner in
developing and maintaining an orientation toward lifelong learning. Li [2005] presented her
findings on a system of lifelong learning at the Commission on International Adult Education
[CIAE] Pre-Conference of the American Association for Adult and Continuing Education,
Pittsburgh, PA. Her system is narrowly focused on the learner and does not take into account
what an educational institution may need to do to be supportive in the process of helping the
learner maintain a lifelong learning orientation. :

However, taken from the institutional perspective of moving toward supporting a
* comprehensive system of lifelong learning and education, United Nations Educational, Scientific
and Cultural Organization [UNESCO] Education Sector (Quality Education..., November, 2008)
organized four major conferences on education, with twenty regional and sub-regional
" conferences and meetings convened to prepare for these world conferences and the related
documents that resulted from them, The four conferences focused on & comprehensive vision of
quality education, equity and sustainable development, The four conferences included one in
higher education, and are as follows: (1) The 48" International Conference on Education —
Inclusive Education: the Way of the Future, 11/2008, Geneva, Switzerland; (2) The World ,
Conference on Education for Sustainable Development — Moving into the Second Half of the UN
Decade, 3-4/2009, Borm, Germany; (3) The 2009 World Conference in Higher Education — The
New Dynamics of Higher Education and Research for Societal Change and Development,
7/2009, Paris, France; and, (4) Sixth International Conference on Adult Education-CONFINTEA



V1 — Learning and Living for a Viable Future: the Power of Adult Learning, 12/2009, Belem,
Para, Brazil. _ :

Some of the important changes that occurred during the development of the process of the
higher education re-orientation toward lifelong learning are included. However, this is not
* limited to the following definition and good faculty practices.

Developing a Life Long Learning Definition

A master concept ot principle regarded as the continuous and never complete
development, changes, and adaptation in human consciousness that oceur partly through
deliberate action but even more as a result of the business of living, where leaming may be
intentional or unintentional that includes acquiring greater understanding of other people and the
world at large, based on six pillars of learning: learning to live together, learning to know,
learning to do, learning to be, learning to change, and learning for sustainable development
(Henschke, 2000, 2006, 2009a; Delors, 1998). ’ '

Faculty Development of Good Practices Oriented Toward Understanding and Helping
' Adults Learn

o Maehl (2000) developed a somewhat comprehensive perspective on faculty development
in this regard, He gamnered this from observing the practices and experiences of 34 higher
education institutions. There were six elements in his estimation, and they follow.

1. Determining learner needs
-« assessed carefully
o addressed
o fhirlly&
o equitably

2. Adult learning programs
¢ arise:from needs assessment
« - planned to accomplish learner outcomes

3. Adult learning experiences
» high quality
positive learning environment
flexibility .
adapiability
mutual respect between
= teacher &
. = learner
e adult learner~centered
o encouraging a positive psychological environment by leaming
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o allowing learner participation in the design of experiences
relating learning to learner’s
= prior experience &
= application
using varying types of learning techniques
recognizing & addressing different learning styles
providing continuous feedback to learners
- arranging appropriate physical settings

- Q

0000O0

4, Adult learning assessment
o outcome based
e (designed to evaluate participants’ previous leamning
o formalor .
o informal

5. Faculty and staff needing
= to be adequately prepared to work with adult learners by
o participating in faculty development learning experiences &
o keeping abreast with the current literature and research in how to help
adults learn
o to partlcxpate in ongoing evaluations and development of their own capabilities
in six major building blocks of
o beliefs and notions about adults learners
perceptions concerning qualities of effective teachers
ideas of the phases and sequences in the learning process
teaching tips and learning techniques
implementing the prepared plan
cultural and contextual awareness
s to articulate and clarify their own teaching philosophy regarding adult learners

., '0 0000

6. Programs for adult learners having
« cleatly stated missions :
« sufficient resources to carry out their missions
= rigorous financial administration that supports the adult, hfelong
learning mission
» pecessary services for
o learning &
s student support
. = policies governing
' e Jeamner confidentiality &
o other matters
' = ethical standards for
¢ learner recruitment &
» professional practice



7. Ydentifying Characteristics of Highly Effective Adult Learning Programs

Characteristics of Highly Effective Adult Learning Programs are clearly delineated by a
major piece of research (Billington, 1988, 2000; Henschke, 1987, 2000). It was as though this
research snapped multiple pictures of a barely visible phenomenon from various angles, and
when developed, all pictures revealed the same clear image. Results revealed that adults can and
do experience significant personal growth at midlife. However, adult students grew significantly
only in one type of learning environment; they tended not to grow or to regress in another type.
What was the difference? The seven key factors found in learning programs that stimulated
* adult development are: _ '

1) Anenvironment where students feel safe and supported, where individuals needs and
uniqueness are honored, and where abilities and life achievements are acknowledged and

~ respected. : ‘ : :

2) An environment that fosters intellectual freedom and encourages experimentation and
creativity. : v

3) An environment where faculty treats adult students as peers-accepled and respected as
intelligent experienced adults, whose opinions are listened to, honored, and appreciated.
Such faculty members often comment that they learn as much from their students as the
student learn:from them.

_ 4) Self-directed learning, where students take responsibility for their own learning. They
work with faculty to design individual learning programs which address what each person
needs and wants to learn in order to function optimally in their profession.

5) Pacing or intellectual challenge. Optimal pacing is challenging people just beyond their
present level of ability. If challenged too far beyond, people give up. If challenged to
little, they become bored and learn little. Pacing can be compared to playing tennis with
a slightly better player; your game tends to improve. But if the other player is far better
and it's impossible to return a ball, you give up overwhelmed. If the other player is less
experienced and can’t retumn one of your balls, you learn little. Those adults who
reported experiencing high levels of intellectual stimulation — o the point of feeling
discomfort—grew more.

6) Active involvement in learning, as opposed to passively listening to lectures. Where

* students and instructors interact and dialogue, where students try out new ideas in the
- workplace, and where exercises and experiences are used to bolster fucts and theory,
~ adults grow more, ‘
7} Regular feedback mechenisms for students to tell faculty what works best for them and
_what they want and need to learn—and faculty who hear and make changes based on
student input,

8. Changing Faculty Roles _
Emphasis on changing faculty roles focused on moving according to the following
paradigm (Lexpkuhle, 2000; Henschke, 2000):

Away From : Towards
The Instructional Paradigm The Learning Paradigm



Leamning Theory

>Knowledge existing *out there’
>Know1edgé coming in “chunks’ & ‘bits’
delivered by instructors

> Learning as cumulative and linear
>Fits the ‘storehouse of knowledge’ inetaphor

>Learning as teacher-centered

> Learning as teacher controlled

>‘Live’ teacher, ‘live* students required

>The classroom and l_eaming are competitive
and individualistic

> Talent and ability are rare

>Knowledge existing in each person’s mind &
being shaped by individual experience

>Knowledge being constructed, created, and
internalized

~ >Leaming as a nesting & interacting of

frameworks

>Fits the ‘learning how to ride a bicycle’
metaphor

>Learning as student-centered
>I.l,earning as the students’ responsibility

>‘Proactive’ learner required with teaching
resources accessible

>Learning environments and learning are
cooperative, collaborative & supportive

> Talent and ability are abundant

mmmm@g

> Definition of productivity as instructing the
unlearned

>Cost per hour of mstructmn per student

>Fundmg for hours of mstructmn

> Definition of productmty as helping adults
learn

> Cost per unit of learning per student

> Funding for learning outcomes

Nature of Roles

>Faculty as authoritarian experts

>Faculty as primarily lecturers

>Faculty as models exemphfymg lifelong
learning

>Faculty as primarily designers &
implementers of adult learning techniques &
environments



>Faculty and students acting independently >Faculty and students working in teams with

and in isolation B each other and with other staff
>Teachers classifying and sorting students >Teachers helping develop every student’s
: _ competencies and talents
- >Staff scrving/supporting faculty and the >All staff as educators who help produce
process of instruction. student learning and success
>Any expert can teach ' >Empowering learning through challenging
' : and complex means
>Line governance; independent actors >Shared govemance, teamwork

The Measurable Performance Indicators

The background of research on Lifelong Learning (LLL) resulted in a practical
measurement system for indicating whether a higher educational institution is moving in that
direction. Oneof the major trends in LLL focuses on Performance Indicatprs (Pla that requires
the characteristic elements to be measurable and concrete in action (Henschke, 2 00; Taylor, et

al 2003). It is well to note that moving higher educational institutions toward servmg the needs
of all I elon%le,amer.s is a lifelong endeayor that will continue for many years. The discussions
between the University of Missouri [UM] Team and The Univessity of The Western Cape

C] Personnel modified the original six (6) “Characteristic Elements” into seven (7). The
~ seventh one that was added to the original six was “Decision Support Systems. A few
accompan g&%ﬂeasurable Performance Indicators® [MPI] are indicated in the list that follows.
The complete

jhenschke@lindenwood.edu

(1) Overarching Frameworks — provide the context that facilitates operation as a lifelong
learning institution. This would mean that all stakeholders relating to the institution have a
financial policy and implementation plan, the legal framework, and the cultural/social
sensitivit% as a foundation to operatm% the institution for serving lifelong learners,

(2) Strategic Partnerships & Linkages — form collaborative relationships internationally, with
other institutions nationally, and with other groups in society. The indicators needed will -
focus on increasing the institution wide concern with promoting and increasir;f the number
and quality of partnerships across multiple departmental, institutional, national, and
international boundaries. Decisions regarding choice of programmes, assessment of learning
outcomes, curriculum design and methods are a shared responsibility based on collaborative

. processes among academic staff, service staff and learners. o

3) ﬁesearch — includes working across disciplines, institutions, investigating what kinds of

institutional adjustments need to be made to help the institution better serve lifelong learners:

i.e. convenience, transportation, child care services, locations of offerings, libr.
accessibility, computer and website services, etc, In addition, targets are set for increasing
anﬁil:ncouraging a broader range of research paradigms: action research, case studies, story
telling, ete, :

) Teacﬁfng & Learning Processes — Educatorg will need to move their teaching and learning
processes away from the “instructional paradigm” toward the “leaming paradigm,” thus
encouraging self-directed learning, ex;g:gmg with the knowledges, interests and life
situations which learners bring to their education, and using open and resource based
learning approaches. They will need to use different teaching methods that respond to the
diverse learning:styles of lifelong learners, including CO-learning, interactive learning, and
continuous learning while integrating appropriate technologg. The leamers and faculty will
need to mutually design individual léarning programs that address what each learner needs

7
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and wants to learn in order to function optimally in their B fession. This all means that the

institution plans to employ and develop Taculty who see their primary roles as facilitators of

the learning process as opposed to dispensers of information, g:us moving their development

toward: knowing as a dialogical process; a dmlog;cal relationship to oneself; being 2

continuous learner; self-agency and self-authorship; and connecgon with others,

(5) Administration Policies & Mechanisms — service to learners is the top priority of the
administration. The mission statement and allocation of resources, including s g is
increaséd to reflect the institutional commitment for operating a lifelong learning institution,
The operational system in imbued with a belief that demonstrates active and systematic
listening turned into responsiveness to meet needs of lifelong learners. Registration, class
times, and courses — including modular choices and academics support — are available at
times and in formats geared to the convenience of learners.

(6) Decision Support Systems — provide within the institution and community an atmosphere
that is people-centered, caring, warm, informal, intimate and trusting, It also maintains a
demographic profile on programs aimed at increasing the numbers of: students served,
courses offered, locations of offerings, and contracts for educational programs with different
organizations, ) ) R .

(7) Student Support Systems & Services — provides learner-friendliness, convenient schedules,
and in various ways encourages independent learning. Obligations and responsibilities of the
learners, educational providers and administration service are made clear from the beginning,
A more extensive explanation of number four [4] above is included on the topic above, 1t is
on the teaching and learning process.

The Teaching and Leamning Process _ -

v Educators encourage seif-directed learning; engage with the knowledges, interests and
life situations which learners bring to their education and use open and resource
based learning approaches.

» The institution provides a central infrastructure in the form of Libraries services,
informational support and personnel necessary for lifelong learners,

s Self-directed. learnin% L) Is one of the highly effective characteristics of Lifelong

. Learning (LL. z SDL is where students take responsibility for their own learning
They work with faculty to design individual learning programs that address what
eac}z person needs and wants (o learn in order to function optimally in their

rofession..

o Active involvement in learning — opposed ttzipassively listening to lectures, where
students and instructors interact and dialogue, where students try out new ideas
in the workplace, where exercises and experiences are used to bolster facts and
theory — helps adults grow more..

Institution role — Plans exist to employ and develop faculty who see their primary roles as
Jacilitators of the learning process as opposed to dispensers ajlzqnformation

1. The institution employs faculty who do not limit themselvesto the traditional role of
lecturer in the classroom, and may perform in blended roles that include .~
edministrative duties, advising, teaching and facilitating, [Council for Adult &
Experiential Learning (CAEL)] .

2, The institution engages all learners in a thorough process of education and career
planning to determine their level of educational development upon entry, their
educ%t%onal and career goals, and a plan for reaching these goals as efficiently as

ossible,

3. Number of credits awarded for Recognition of Prior Leamning (RPL) / Altemative
missions and life experiences are increased by a certain percentage within a
specified time period. '

4. The institution is supportive of staff development.

5. The institution supports on-going summative evaluations at the end of the modules
for the improvement of instruction and for the benefit of learners.

6. Up-to-date records are kept of enrollment and throughput of adult learners.
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7. Content of the lecturer development needs to be oriented toward facilitation of LLL.
8, The institution approves and certifies a variety of instructional delivery systems.
9. The institution provides an atmosphere that is people-centered, caring, warm,
informal, intimate, and trusting,
Educator role ‘
o  The educator should understand and reflect the values of the mission in curriculum
design and delivery, -
o Educators will respond to the needs of students who enter alternative admissions policy.
o An environment is needed where faculty treats adult students as peers — acceptea'}z,md
respected as intelligent, experienced adults whose opinions are listened to,
honored, and appreciated. _
o The educators are encouraged to use different tedaching methods and techniques to
respond to the diverse learning styles of LLLs including co-learning, inactive
learning, and continuous learning while also integrating appropriate technology.

10. Educators and tutors demonsirate competencies as lifelong learners’ effective learner-
centered instruction,

11. An environment is provided where faculty treats adult students as peers—accepted
and respected as intelligent experienced adults whose opinion are listened to,
honored, and appreciated.

12. Bducators will improve their own competencies in LLL.

13, Educators will ofter themselves to the students as exemplifying a model of LLL.

14, The curriculum is developed so that traditionally marginalized social groups inside
and outside the institution can be full participants,

15. Ass'essiufﬁt is conducted in various forms and used to improve the quality of learning
in LLLs.

16. Educators oFﬁmally pace and challenge the learners’ intelligence just beyond their
present learning abilities.

Learner role . .

17. Learners provide the faculty with relevant information so they can assess educational
development and convey credit where appropriate.

18. Learners engage actively in the process of learning,

19. Learners;perceive that their individual needs and uniqueness are respected.

20. Learners perceive that their abilities and life achievements have been acknowledged
and respected in the classroom. : i

21, Learners'are engaged in a self-assessment process for determining readiness for self-
direction in carrying out their LLL, . :

22. Learners. will engage in Self-Directed Learning (SDL),

23. Learners will seek Intellectual challenge.

24. Learners will engage actively with the lecturer and other students.

25. Learnersiwill pursue intellectual freedom, experimentation and creativity,

- 26. Learner expects to be treated as an intelligent adults whose opinions are listened to,
: honored, and appreciated. S '

It is obvious that the internal structure of this educatjonal sysiem on re-orientation toward
lifelong learning is focused on the interaction between the institution and the learner. Each
has a part in me&dng the system work and accomplishing the goals of the system,

All of the above within the Measureable Performance Indicators comes very close to
what Knowles (1990, 1995) and Henschke (2009b, 2010) explained as the element of andragogy
which means ‘the art and science of helping adults learn”. Although much of what is referred to

ertains to adults, this foundation adds extensively to what may be seen as relating to human
Eeings in general regarding their learning. This also is reflective of Kohl's (2000) and Smith’s
(1998) wotk in lifelong learning, and Taylor, et al. (2000), on the competency requirements for
educators of adults. :



Another Indicator System of Lifelong Learning

An additional study adds some perspective on the responsibility of the learner in
developing and maintaining an orientation toward lifelong learning. Li[2005] presented her
findings on a system of lifelong learning at the Commission on International Adult Education
[CIAE] Pre-Conference of the American Association for Adult and Continuing Education,
~ Pittsburgh, PA. Lifelong learning literacy in her study is defined as having the skills/abilities to
continue learning throughout the lifespan—knowledge, skills and attitudes we need to be
developing from childhood. It seldom finds the term llfelong learning literacy in the literature,
However, being aware of lifelong learning and possessmg the competence of lifelong learning
are keys to future success. Therefore, the term is meaningful and deserves full attention. The
research looked at lifelong learning literacy from the perspectives of lifelong learning
abilities/competences, the characteristics of lifelong learners, and self-directed learning to
formulate the research framework, -

This research was intended to find out the contents of lifelong learning. The Delphi
Method was used with 30 research targets who are either scholars who have had in-depth
researches on lifelong learning, people who actually work in the field of lifelong or exemplary
lifelong learners. In the contents of the indicator system, the input-process-output (IPO) model
was applied to cover the three aspects of cognition, skill/knowledge and attitudes and to establish
a system of lifelong learning literacy

Li’s (2005) system is narrowly focused on the learner and does not take into account what
an educational institution may need to do to be supportive in the process of helping the learner
maintain a lifelong learning orientation, The structure of her indicator system is composed of
three tiers: domains, dimensions and indicators, There are three domains, including leamning
input [LI], learning process [LP], and learning output [LO]. The LI consists of three dimensions:
self-awareness, learning awareness, and basic cognitive concepts. The LP includes four
dimensions: learning strategies and methods, pursuit and integration of learning resources,
learning time planning / management, and team learning, The LO takes into account the final
" two dimensions: learning evaluation, and learning transfer, The paper provides the definitions
of the domains, and fully describes and explains as the indicators, the meaning of each
dimension which are the labels of very specific indicators. Details of the three tiers of this
indicator system [domains, dimensions, and indicators] are provided below.

Planning Structure of the Indicator System
Three [3] Tiers: -
o Domains
o Dimensions
o Indicators

First Tier: Domsins ~ 3 . Definitions
1. Learning Input [L1] ~ means the correct understanding about lifelong:
learning and the readiness for lifelong learning. Only when an individual has
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a positive attitude toward learning and is ready for learning, is he or she
willing to invest time in learning continuously.

2. Learning Process [LP] ~in the learning process an individual acquires the
ability of lifelong learning, including learning strategies and methods, pursuit
and integration of learning resources, learning time planning/management,
and team learning, -

3. Learning Qutput [LO] — an individual enjoys lifelong learning and is able to
self-evaluate learning status, including learning evaluation and learning
transfer.

Second Tier: Dimensions —9
0. LI-Learning Input -
' 1) Seli-Awareness
2) Learning Awareness
. 3) Basic Concepts
o LP-Learning Process
4) Learning Strategies and Methods
5) Pursuit and Integration of Learning Resources
6) Learning Time / Planning and Management
' 7} Teaming Learning
o LO -Learning Output
: 8) Learning Evaluation
9) Learning Transfer

Third Tier: Indicators —9
Provides Further Descriptions of Each Specific Indicator in
Each Dimension

(A) LEARNING INPUT
1. Self-Awareness — the ability to know one’s

Interests
Attitndes
Abilities
Needs - . »

~ " and appreciate the importance of -

» Self-Recognition

s Self-Realization

- also (in the Learning Process) of great importance is
= Persona! Recognition of Subjectivity

five indicators ‘

: understanding his/her own interests, attitudes or abilities
awareness of the importance of self-recognition and self-achievement
understanding his/her potential and developing suitable habits
positive self-recognition and self-discipline
having high persistence
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2. Learning Awareness - the ability tp

» Recognize the meaning and xmpnrtance of lifeling learning abilities

»  Set learnng goals

»  Further develop learning plans based on personal needs

six indicators
: = gble to find motivations for participation and learning

understanding the necessity of participating in learning activities
strong awareness of the connections between lifelong and dmly life
understanding his/her own personal learning type
able to make learning plans based on his/her own needs
able to set his/her learning objectives

3. _Basic Cognitive Coneepts — the basic abilities of
listening
speaking
reading
writing
concept formation
abstract thinking
- these are basic personal cognitive ablhhes for learning actmty
. participation.
three indicators:
» having basic proﬁclencles of / abilities of
‘ o listening

o speaking

o reading

o writing

having the abilities to apply mathematic
o concepts
: o skills
having the abilities of
- o concept formation
o abstract thmkmg

(B LEARNIN G PROCES

4. Learning strategics and methods - an individual can use effectively in learning activities
W methods used to promote understanding

B learning and memorizing new knowledge to fulfill personal learning goals
eight indicators — inclnding able to
detect and distinguish the emotions, intentions, motivations and feelings of others
effectively use all kinds of resources to make learning plans -

_select suitable information and services to facilitate the implementation of learning plans
use memory strategies
use creativity and imagination to solve problems

12



M achieve learmng objectives through the process of self-decision-making, problem solving
and planning

B systematically analyze the known and unknown parts of problems

N adapt to différent environments and use different learning skills,

5, Pursuit and integration of learning resources — abilities of individual learners to

M collect and analyze information

X make critical judgments

M use and integrate resources in the process of learning

In this society of information explosion, each individual should learn how 1o

¢ collect data ‘
» analyze information
¢ to find out helpful data
o further used and organize the data

Many scholars also regard information literacy as one of the abilities required for
development of

, - life-long learning skills.

¢ collect and analyze data

e to use IT tools and technologies

» useresources to make analysis and Judgment and to integration learning
information

» use the information searching functions of different kinds of medla
able to find, select, evaluate, organize, use and create information

» overcome learning difficulties based on personal learning resources.

6. Learning time planning/management
M the skills of time management of a learner
M in the ledming process
M in order to guide and arrange his/her personal learning acuvmes
M to use free time reasonably and effectively
four indicators — including able to
W do effective time management and use it in daily life
M keep regular learning activities and good physical conditions
M filly use learning skills to arrange leaming plans,
‘M plan learnmg participation early and implement personal Ieammg plans

7. Team learning -
R the sharing of learning results

m collaboration of individual learners with others
W to fulfill tasks in the learning process
In the society of life-long learning, team learning w:ll be
M an imreversible trend
W an important ability for learners to learn
»  how to work with others in a team
= accept the common goals of the team
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. = in order to complete the common learning tasks
three indicators -- including able to
* communicate and cooperate with others
v clearly express himself or herself and share experiences with others
» discuss learning objectives and cooperate with others to complete the tasks

(C) LEARNING QUTPUT

8. Learning evaluation -- the ability to effectively evaluate one’s performance in learning
activities. : ’ ,

four indicators — including able to

self-evaluate learning efficiency

design creative learning activities in the future

use learning results to improve future learning quality

have reflective learning and thinking on this learning event.

9, Learning transfér — the ability to effectively apply what one has learned to related
pontexts in daily life. :

five indicators -- including able to
use what he or she has learned in future planning

use what he or she has learned in future planning

use the learned skills and knowledge at work :

use the leaned knowledge to promote family harmony ,

use the learned knowledge to help community building developmen:

In this system, the sole responsibility is upon the learner. In addition, it is much more
detailed, than the previous system, on the perspective of the learner regarding what the

- learner needs o do, and the learners® responsibility in the leamning process. It is not
related to anything that an educational institution would have to do with the leamning
process. . . o '

Updates and Follow-Through on The Cape Town Statement and Implementing the

“Measurable Performance Indicators” into Various Institutions

In 2002, John A, Henschke was instrumental in enlisting two people he knew and had
worked with to translate the Cape Town Statement into two other languages beside English. Dr.
Eihab Abou-Rokbah, a Saudi Arabian Ph, D, graduate from the University of Missouri - St.
Louis, translated it into the Arabic language, Ms. Wang Yan, Director of the International
Educational Programs at the Beijing [Peoples® Republic of China] Academy of Educational
Sciences translated it into the Mandarin Chinese language. These are being used in the couniries
where these langunges are spoken in conjunction with the efforts of the UNESCO Institute of
Education [UIE]. o

In September, 2003, a six-year review on the UNESCO Institute of Education [UIE] 1997
Hamburg, Germany CONFINTEA V Conference was held in Bangkok, Thailand. The
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“measurable performance indicators™ [MPI] for characteristic elements of a llfelong learning
higher education institution were distributed and discussed among the eighteen [18]
representatives of the participating institutions. The MPI kave also been shared and presented at
numerous adult education conferences in the USA and mtematmnally

In addition, Barnes, Jewish, Christian [BJC] Health System in St. Louis, MO [the fourth
largest health care system in the USA] adopted the MPI as the standard toward which the
institution will move itself in re-orienting their focus. In 2004, Dr, Susan Isenberg, a Ph. D.
graduate from University of Missouri - St, Louis, and Director of the Center for Training and
Development, a BIC Center for Lifelong Learning at Christian Hospitel, implemented adult
learning principles [andragogical] and the MPI into their institutional operation, They developed
“Strategic Plan 2004 with the vision to be recognized as a magnet lifelong learning center by
2009. The Strategic Plan includes four [4] major components: Demonstrate Excellent Customer
Service, Demonstrate Teamwork to Earn Each Other's Trust, Create a Change Welcoming
Healthy Work Culture, and Be Financially Responsible (Strategic Plan..., 2004).

. The reflection of this BJC Strategic Plan moving forward is depicted in additional
documents entitled: “Operational Plan,” “GAP Plan,” and “Action Plan.” Results from the first
year of implementing the Strategic Plan included the following new things: Place, name,
responsibilities, programs, partnerships, and attitude, The second year | resnlts instituted: An e-
learning center, online registration, Wound Center, Diabetes Center, six [6] promotions to
leadership positions of the original twelve [12] staff. In addition, Dr. Isenberg has been promoted
to a new staff position [reporting to the President], that will oversee the development of the
Christian Hospital in accordance with the adult learning [andragogical] principles and the
Measurable Performance Indicators [MPI], thus connecting these with Corporate Profitability
(Action Plan..., 2004; Gap Plan..., 2004; Operational Plan..., 2004).

In the 2002 annual report of the Division of Lifelong Learning (2002) at The University
of The Western Cape [UWC] in South Africa, they posted their progress regarding key
performance areas of lifelong learning: Recognition of Prior Learning [RPL], advocacy for a
lifelong learning orientation, workplace learning and continuing education, part-time studies, and
lifelong learning research and teaching. By 2003 the UWC Senate decided to adopt a thematic
approach to monitoring the lifelong learning mission at UWC., '

v ‘The theme for 2004 at UWC (Momtormg . 2001) was on accredited part-time studies, in
~ which they also developed the substantially rewsed fourth edition of “Juggling {o Learn” (2005), °
which is a handbook for students, educators and administrators in the UWC part-time
programme. The aim of this document is to improve the quality and success of part-time
provision at UWC by: [1] Prowdmg suggestions for getting started in the programme; [2] Giving
information on useful services; [3] Giving tips on leamning and teaching; and, [4] Communicating
the protocol and encouraging its implementation. In 2005, progress on lifelong learning had
- materialized to the point that UWC made reports on recognizing prior learning (The
University..., 2005), equity and access for adult learners and workers (Equity, access..., 2005),
and, profiles of success (Profiles of Success..., 2005).
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Helping to Reorient Higher Education in the First Decade of the 21* Century

Strategic support from UNESCO was forthcoming. Through the numerous conferences
they convened, national reports they received upon request, and action documents they facilitated
in helping produce, the strong emphasis was to encourage the shift of higher education
institutions away from a traditional educational approach and toward an orientation of lifelong
learning and education (Boucouvalas, 2009; GRALE, 2009; Harnessing the power.,., 2009;
Quality education...,2008), _ . :

Since 1949, UNESCO has convened Six International World Conferences in Adult
Education (named CONFINTEA): one conference every 12 years [1949 — Elsinore, Denmark;
1960 — Tokyo, Japan; 1972 — Montreal, Canada; 1985 — Paris, France; 1997 — Hamburg,
Germany; 2009 — Belem, Para, Brazil], Each of them in one way or another made a contribution
toward what is now & worldwide concern with lifelong learning and education.

During 2008 and 2009 there were 23 telated and preparatory conferences and meetings
leading up to the Belem CONFINTEA VI (Quality education..., 2008). UNESCO’s Medium
Term Strategy 2008-2013 reads on lifelong learning as follows:

Development and economic prosperity depend on the ability of countries to educate
all members of their societies and offer them lifelong leaming. An innovative
society prepares its people not only to embrace and adapt to change but also to
manage and influence it. Education enriches cultures, creates mutual understanding
and underpins peaceful societies. (p.3) ‘

At the 2009 World Conference in Higher Education, emphasis was placed on Higher
Education promoting ethical values and attitudes among students that solidifies learning
throughout life in fulfilling their responsibility toward society and their sensitivity to local,
national and global realities. Following the conference title ‘The new dynamics of higher
education and reseatch for societal change and development’ the major themes were on:
internationalization, regionalization and globalization, equity, access and quality, Jeaming,
research and innovation, Very clearly articulated was higher education’s role in addressing
major global challeniges like sustainable development, education for all, and poverty eradication,
which will require them to be in a mode of lifelong learning and education (Quality education...,
2008. ‘ '

Boucouvalas (2009) in reporting her reflections about the UNESCO World Conference
on Higher Education [WCHE], indicated that there appeared to be a movement of higher
education toward resonance with the theory and practice that adult education has embraced for
decades. This included concepts of lifelong learning, learner-centered approaches, leamning how
to learn, critical consciousness, recognition of non-formal and informal learning, participatory
research, marginalized and disadvantaged groups, self-managed learning, and transformational
learning. She offered the observation that it may be meaningful to build bridges between higher

_education and adult:education,
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The WCHE adopted a Communique at the final plenary session which was included in
Boucouvalas’ (2009) report, There were two major statements [items 18 and 21, both on page 18
of her report] pertaining to hlgher education’s responsibility relating to lifelong leamning, The
first item is regarding the training offered by higher education. :

- ~The treining offered by institutions of higher education should both respond to
and anticipate societal needs. This includes promoting research for the
development and use of new technologies and ensuring the provision of
technical and vocational training, entreprensurship education and programmes

. for lifelong learning, (Item # 18)

The second item in the WCHE Communique iegarding higher education’s responsibility
for lifelong learning is on the topic of the quality of overall objectives.

Quality criteria must reflect the overall objectives of higher education, notably
hhe aim of cultivating in students critical and independent thought and the
capacity of learing throughout life. They should encourage innovation and
diversity. Assuring quality in higher education requires recognition of the
importance of attracting and retaining qualified, talented and committed
teaching and'research staff. (Item # 21)

The Global Report on Adult Learning and Educanun [GRALE] (2009) was generated by
UNESCO based on the requested national reports which they received from 154 UNESCO
Member States on the state of adult learning and education, and five Regional Synthesis Reports
and secondary literature. These reports were provided preparatory to CONFINTEA VI, held
December 1-4, 2009, in Belem, Para, Brazil. GRALE indicates the need to situate adult
education within a lifelong learning perspective and a capability approach. This underscores and
reiterates what eachiof the previous five CONFINTEA. Conferences has also emphasized,

The Belem Framework for Action is the Official Document that resulted from
CONFINTEA VI 1tis entitled: Harnessing the power and potential of adult learning and
education for a viable future (Harnessing the power..., 2009). It was adopted by the Member
Nations at the final plenary session of UNESCO CONFINTEA VI, December 4, 2009, It will
help guide adult leaming and education [including higher education] in the next 12 years around
the globe. . It is appropriate to include a final quote from that document on lifelong learning,

The role of lifelong learning is critical in addressing global and educational
issues and cliallenges. Lifelong learning “from cradle to grave” is a philosophy,
conceptual framework and an organizing principle of all education, based on
inclusive, emancipatory, humanistic, democratic values, afl-encompassing and
with the vision of a knowledge-based society. We reaffirm the four pillars of
learning as recommended by the International Commission of Education for the
21* Century; namely learning to know, learning to do, learning to be, learning to
live together. (p 2)
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Conclusion

Research on the movement of Higher Education away from a traditional educational
approach toward a lifelong learning orientation has been transpiring over a period of more than
12 years, Much of the original impetus came as a result of the collegial working relationship
between The University of The Western Cape (UWC) in Cape Town, South Africa, and The
University of Missouri System in the USA, A foundation was laid bétween the Northern
Hemisphere and the Southern Hemisphere, represented by these two institutions and their
connections with wider bodies of literature and the United Nations Education, Scientific and
Cultural Organization (UNESCO). A definition of lifelong learning was developed, and then
best practices of faculty for helping adults learn were identified. This was implemented into
indicators for performance to most helpful to realize lifelong learning in the constituents,
Another lifelong learning system was identified that focused mainly on the adult learner. As
time progress, updates and follow-through activities were exemplifying how lifelong leaming
was being used in higher education as well as other institutional systems. During the last two
years of the first decade of the 21* Century, UNESCO became very prominent in consolidating
the research and practice of lifelong learing in adult and higher education and strategically
encouraging its implementation, The promise for the future appears to be in moving from
thetoric to action in the many years that are ahead of us.
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Key, Ternis and Difinitions

Collaborative —good willed, team up, supportive, side with, form an alliance with, pult together, éoupemﬂve
Comprehensive — complete, all-embracing, integral, whole, lacking nothing, conclusive
Effective — vital, influential, momentous, siguiﬁcént, consequential, strong, firm, vigarous, energetiv, guiding
EmpoWer - energize, sﬁgngthen, electrify, enable, endow with power
Ethical - virtuous, pure as the driven ﬁnow, principled, just, loving, j:rudent, faithful, impeceable
Interactive — working together, foint, mutusl relationship, compatibility, interpenetration, reciprocate,
Léarnlng — finding out, inquiring, self-instruction, ascertaining, Mumination, acquiring wisdom,
Lifelong — abiding, continuous, durable, lasting, enduring, from cradle to grave
Model - epitomize, exeinplify, setan example, personify

Pillar — that on which some superstructure rests, supporting member, foundation
Proactwe ~undertake, get one’s mind Into, initiative, seli-direct, take in hand, assume responslbility

Re—Orientatiun —move in another direction, reformulate, refashioning, reformulation
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Back-Home Application

--- Transfer of Learning ---

1. Reflect on-- If your group were assigned the responsibility at a university to
implement lifelong learning throughout the university system, how would you
proceed:

[1] What idea would you like to experiment with?
[2] What steps would you take in applying it?

[3]What obstacles or resistances do you anticipate
encountering in putting the idea into effect?
» Obstacles:

=  Resistances:

[4] How do you seek to overcome or deal with those
obstacles and resistances?

2. Gef together in groups and discusé your idea, steps, obstacles & resistances.

3. After ample time for the groups to discuss, the leader will call all of the
small groups back to the attention in the total group.

4. The leader invites volunteers to present their plans to the total audience
— one group at a time as long as time permits.

5. After each plan is presented, the leader then invites members of the
total audience to react to each plan and, particularly, to suggest
strategies for dealing with the obstacles and resistances.

6. At the last, the leader will add his/her own ideas about strategies for
bringing about change.



* As a result of this workshop session,
Iwill........ |



‘“Thank You for Your Attention”

- An.drago,qv‘WebSites:

o httpj://www.]indenw.ood.edu/education/ andragogy.cfm
B http://www.umsl.edu/~henschke
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