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ADULT EDUCATION and LEARNING: SOME GLOBAL TRENDS

John A. Henschke, Ed. D.
—" “Associate Professor — Adult Education, University of Missouri-St. Louis

— Continuing Education Specialist, University of Missouri Extension
- P}z\\i\l\—gfﬁgll ent, American Association for Adult and Continuing Education
Past-Chair, Commission on International Adult Education {CIAE], of AAACE

During the forty-threc[43] years since 1964, when the Commission of Professors of
Adult Education {CPAE] was established, adult education scholars around the globe have
conducted extensive research about adult education and published many of those
achievements in the Field of Adult Education. Some of tﬁese findings have developed
into trends which had special significance for a historic occasion of the Commission on
International Adult Education [CIAE] Pre-Conference of the American Association for
Adult and Continuing Education [AAACE] Conference which included adult educators
from various countries around the world in late 2006. These trends emerged during the
opening years of the twenty-first (21™) century. A few of these trends are presented here.

i. Introduction of the current situation of adult education in some major
nations

Brazil: The exchanging projects with American adult educators: agricultural,
engineering technology, arts education, the prevention of family violence, management
education, preparation for educators of adults, professional development education for
teachers, re-education of computer and information education.

South Alrica: The re-orientation of traditional higher education system toward a
focus on lifelong learning; continuing education of administrators in primary, secondary
and higher education institutions; reconstruction of higher education system;
reconfiguration of preschool education and the future labor force.

Germany; Including the liberation from the needs of accepting adult education; the
interest in the arts and sciences which supporting adult education; organizing
international conferences on comparative adult education and history of adult education;
nominating numerous adult educators for induction into the International Adult and
Continuing 1lall of Fame [JACEHOFT; holding the first induction ceremony of the
JACEHOT outside the United States with fourteen | 14] inductees; local adult education
activitics in olk schools are very active,

Australia: A new national policy for the future of adult education; establishment and
development of ‘learning cities’, ‘learning towns’, and ‘learning communities’.

United Kingdom: Thorough involvement in the ‘Open University” Distance

Learning Program.
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Korea: International cultural interaction in teacher education with other countries
such as the LUSA.

Thailand: Non-formal education such as professional adult education, and the
participation of government officials in Doctoral Degree Program at major universities;
and, scholarly exchange of emerging adult learning research conducted by university
doctoral students in Thailand and the USA.

Taiwan: Workforce education and development / international human resource
development, intercultural effectiveness, managing expatriates, and organizational
change.

Italy: Rediscovery and exploration of Malcolm S. Knowles® contribuiion toward
andragogy and the [icld ol adult education; and, helping professional adult educators gain
the compelency of facilitating adult learning and taking responsibility for their own
continuing, lifelong learning,

The Netherlands: Development of human resources in university; the education
closely related to the construction of enterprises.

Yugoslavia: Slovenia, Croatia, Serbia, Montenegro, Macedonia, Bosia-Herzgovenia
(Names of Former Yugoslavia's constituent districts): Arts and science supporting adult
cducation; the most solid foundation of andragogy in the world.

Canada: Adult education associated with social problems; adult education involving
independence.

Russia: The art and scicnce supporting adult education is the basic research of adult
cducation; since the collapse of the former Soviet Union, women's leadership is
promoted; working with faculty in various universities to help them in facilitating adult
learning.

Saudi Arabia: Individual self-directed learning in college education is considered
very important to help prepare the workforce for doing the work previously given to
foreign workers, and it is considered as a prerequisite for loyalty to the King; in the art
and science supporling adult education [andragogy], the training for university professors
is organized and help them learn how to teach adults and help adults learn.

U.S.A: Modern adult education; international basic investment in adult education
and human resource development for the arts and science supporting adult education;
feminist adult education; international center of adult long-distance education of

university community; competency-based adult education.



Peoples’ Republic of China: Various adult education programs related with WTO
[World Trade Organization] accession; enterprises’ adult education emergence/high-
speed economic growth; international trade management and marketing; training for the
needs of the domestic auto manufacturing city — Chongqing city.

New Zealand: Adult [ducation dealing with marginal groups — related to social
issues/social justice; feminist; postmodernism; cultural changes.

[ndia: Providing telephone counscling service [or the enterprise’s products; all the
adult education is related to iL.

UNESCO: In 1997, the convening of the Fifth International Conference on Adult
Education [Confintca V| with 140 countries and 1.500 participants represented, and in
2003, the summarization of the work in the past six years; activities of Adult Learning
Week in 50 countries; and, preparation for the Sixth International Conference on Adult
Education [Confintea V1], which in all probability be held in Brazil in 2009..

South Pacific adult education institutions: The re-construction of adult education
infrastructure which was destroyed by the tsunamis in 2004 through the coordination of
ihe Asia South Pacific Bureau of Adult Education [ASPBAL}

2. The new platform for the realization of lifelong learning - online learning

Qver the past 10 years, distance education is now rising and is expanding extremely
rapidly. Closely related to this is: ‘e-mail’, ‘online training projects’, “a cenira system
which could transfer technology, voice and video at the same time’, and ‘educational
projects with different forms, for example, real-time online for all at the same time, and
the asynchronous manner for the participants relcasing information in the discussion
boards at any time (24 hours a day, 7days a week)’, ‘obtaining important information
from various websites®, ‘online exchanges with many people at the same time’, and other
ways 100 numerous to mention.

Now, no one knows what results future developments and possibilities might bring.
However, we need to grasp this innovation, and make the results consistent with adult
learning and education principles [andragogy}. In other words, we can not be controlled
by technology, on the contrary, we should have good, well-studied and positive adult
education principles to guide the using of technology, and help lifelong learners and all
our clients use them and choose their own way to improve their own life quality. Of
course there will be other educational technological innovations in the future. Ilowever,
as adult education and human resource development workers, if we can have a full
understanding of the outstanding education and skillful practice level, particularly know

how to use these technologies; it will benefit ourselves and our clients.



3. Aduli and Child Learning.

Malcolm S. Knowles, a pioneer in adult education, was a person that belicved in and
promoted the 'break-through' trend that there is a difference between how children learn
and how adults learn. In 1968, he made popular the idea of how a teacher could help
adults learn more effectively. Following is how he graphically explained it. And he
continues 1o be a standard-bearer on trends in adult%earning.

The Assumptions and Process Elements of the Pedagogical and Andragogical Models of

Learning
ASSUMPTIONS PROCESS
ELEMENTS
About Pedagogical Andrapogical Elements Pedagogical Andrapogical
Need to know | Do what the A reason that Preparation Wait 1o be told in | Gain insight
the reason for | teacher asks maokes sense 1o the class the purpose | understanding
learning learner of what is 10
something come
Climate Tense, low trust, Relaxed,
Coneept of Dependent Increasingly self- [ormal, cold, trusting
{carner personality directing alool, authorily- mutuatly
oriented, respectiul,
competitive, informal.
judgmental warm,
collaborative,
supportive
Role of To be built on A vich resource for Planning Prirnarily by Mutually by
learner more than used as | lcarning by sell teacher learns and
a Tesource and others fucilitators
Readiness 1o Uniform by age- Develops form life Diagnosis of | Primarily by By mutual
learn Jeve! and tasks and needs teacher assessment
curriculum problems
[ Orientation o | Subject-centered | Task- or problem- Setting of Primarily by By mutual
learning, centered objectives tgacher negoliation
Motivation By external By miternat Desipning Teachers” content | Learming
rewards and incentives, learning plans | plans, Course Contracts.
punishment curiosity sybiabus, Logical | Leaming
sequence projects,
Sequenced by
readiness
Learning Transmittal Inquiry
activitics lechniques. projects.
Assigned Independent
readings study,
Experiential
technigues
Evaluation By teacher. B3y learner-
Norm-referenced | collected
{on a curve), evidence
With grades validated by
pecrs,
facilitators,
experis.

criterion-
referenced




The body of theory and practice on which teacher-directed learning is based is often
given the label "pedagogy.” from the Greek words paid (meaning child) and agogus
(r;:_tfgnmg guide or leader) - thus being defined as "the art and science of teaching
children.”

The body and theory and practice on which sel{-directed learning is based is coming to be
labeled "andragogy,” from the Greek word aner (meaning adult) - thus being defined as
"the art and science of helping adults (or, even better, maturing human beings) learn,”

These two models do not represent bad/good or child/adult dichotomies, but rather a
continuum of assumptions to be checked out in terms of their rightness for particular
learners in particular situations. If a pedagogical assumption is realistic for a particular
situation, then pedagogical strategies are appropriate. For example, if a learner is entering
into a totally strange content area, he or she wéﬁ be dependent on a teacher until enough
content has been acquired to enable sell-directed inquiry to begun.

4. Self-Directed Learning.

One side of self-directed learning is a process in which learners (students) take
responsibility for their own learmng,_ including diagnosing needs, developing objectives,
designing learning experiences, finding resources, and evaluating learning outcomes.

On the onc band, characteristics of highly self-directed leamners are:

— Self-Confident,

— Inner-Directed.

— Reflective,

—- Achievement Motivated,

— Accommeodating,

— Creative. Holistic Thinker, and,

— Not Dogmatic.
Which ones characterize you? Rate yourself on cach on a scale of 1 (lowest) to 10
(highest).

On the other band, skills of individuals with high levels of self-direction are:

— Strong Goal Setter,

— Good Decision Maker,

— Accurate Observer,

— Effective Listener, and

— High Reading Level. i
1~low};d0 your skills match these? Rate yourself on each on a scale of 1 (lowest) 10 10
(highest).

The other side of sel{-directed learning is being a facilitator of learning - the kind of
person who can help make self--directed learning happen in others. Facilitators of self-
directed learning must know the following:

" How adults acquire and use skills, knowledge, and attitudes,

—— How to apply different learning styles,

— How to heF lindividuals, and groups with personal needs, ethical issues, and

roblems,

— How tophelp people establish personal and work-related goals,

—- How to offer feedback on a timely basis,

- How to observe groups unobtrusively and gain information and insight,

—— How 1o influence people to accomplish tasks and learn continuously,

— How to manage conflict in work settings at the individual, group, and

orgamizational levels,



— How to negotiate so that all parties win,

— How social systems at work influence productivity and quality,

— How to communicate often and cffcctively in visual, oral, an written formats,

— How to gather information and stimulate insight in individuals, work teams, and
groups through the use of interviews and other techniques,

— How to usedquantitatwe and qualitative methods to analyze skill and leaning
needs,

— How to establish positive, workable- relationships across a broad spectrum of
people an groups,

—— How to gain others' short- and long-term commitment to learning,

— How to build cohesive, viable work teams and self-directed groups,

— How to model self-esteem and foster self-esteem in others,

—— How to apply workplace-learning and performance-improvement theories,

— How to develop and maintain learning environments that are conducive to
creativity,

— How to accept uncerlainty and get others Lo accept uncertainty.

— How 10 use positive interpersonal skills in various work settings,

— How to show concern and empathy for diverse learners and workers,

— How to use listening skills in different work settings,

— . How to understand nonverbal communication among diverse individuals and
groups,

— How to coach individuals and qu S,

— How to give appropriate verba anJJ behavioral responses in stressful work
situations, and,

— How to help reduce learners' stress in different work settings.

How do you score on these? Rate yourself on cach on a scale of'] [(_Jlowesl) te 10
(highest).

5. Learning Styles.

Learning styles - what are they? People are unique and learn in four (4) different ways,
contrary to the long standing idea that everyone learns the same way. A learning style is
made up of two (2) major component parts: Perceiving how we take in information; and,
Processing - how we make that information a part of ourselves.

First, Innovative Learners perceive information by sensing and feeling concrete reality;
but, they process information by watching what is happening and reflecting on it. Second.
Analytc Learners perceive information by abstract reasoning and thinking: but they

rocess information by waiching what is gappcning and reflecting on it. Third, Common
Sense Learners perceive information by abstract reasoning and thinking; but they process
information by actively experimenting with it through .|ump1n§, in and trying it. And,
fourth, Dynamic Learners perceive information by sensing an feeling concrete reality:
but, they process information by actively experimenting with it through jumping in and
trying it

Learning styles are somewhat similar to the trend in brain research and learning.

6. Brain Research and Learning.

One of the recent irends in brain research and learning takes us beyond the description of
the left brain being cognitive, technical or linear, and the right brain being emotional,
creative or global. The trend now is toward explaining how emotional intelligence

outweighs cognitive ability and technical skills as a contributor to constructive success in
the workplace or any other context.



On the emotional intelligence framework, Social Competence and Personal Competence
are the two major components. Social Compelence determines how we handle
relationships, and is comprised of Empathy - awareness of others' feelings, needs, and

concerns; and Social Skills - adepiness at mducinF desirable responses in others. Personal
v

Competence -- determines how we manage ourselves, and is comprised of Self-
Awareness - knowing one's internal states, preferences, resources, and intuitions; Self-
Regulation - managin one's internal states, impulses, and resources; and Motivation -
emotional tendencies that guide or facilitate reaching goals_

7. Application of Learning.

If the trend of lifelong education is to succeed as the heartbeat of the twenty-{irst (21st)
century. it must be organized around four (4) types of learnin and applied as the pillars
of knowledge interacting together throughout a person's life: Eearnin o to Know -
acgumng the instruments of understanding; Learning to Do - ability to do a job of work
and act creatively on onc's cnvironment; Learning to Live Together - to participate and
co-operate with other people in all human activities; Learning to Be - enabled to
determine for themselves what they belicve they should do in the different circumstances
of life: and, Leaming to Change ~ implementing the adaptations and adjustments human
beine need to make relating to interacting in the fluctuating environment of the world in
which we [ind ourselves.

All of this application will reveal the treasure within the learner and grows from each
person selecting out of their learning experience one or more Ideas they would like to try
out in their back-home situations. Then they identify the steps they would take in
applying the idea(s), and any obstacles or resistances they anticipate encountering m
putting the ideaés) into effect. Lastly, strategies may be suggested which will help in
dealing with and overcoming the obstacles and resistances For bringing about change.
Application of learning ultimately culminates with learning and worthy performance
going hand-in-hand as being two sides of the same coin_

8. Building Blocks of Adult Learning Experiences.

I have observed the trend that adult learning experiences need Lo have a structure -
Buildine Blocks are what I call those elements of structure. In general, these clements
may include our: Beliefs and Notions about Adults as Learners; Perceptions Concerning
the Qualities of Effcctive Teachers/Facilitators; Phases and Sequences of the Learning
Process (theory of how adult lcarning takes place); Teaching Tips and l.earning

Techniques, and, Implementation of the Prepared Plan.

This process structure (or any other design one may develop according to adult learning
%rmmples) when used, will help move adult learning experiences from concept fo reality.
ut to enhance the experience to a higher level, one last trend needs to be articulated:

modeling lifelong (adult) learning in our behavior and life.

9. Modeling Adult Learning,

As adult educators, we are models. Students learn more from our actions than our words.
They want 1o sec if our actions match our words. Congruence between theory and
practice are important. With this in mind, if we believe that adults learn in a certain way.
then it follows that we take it upon ourseives to model the conduct and attitude that
demonstrate and support what we're trying to teach them. In other words, the personality
of the adult educator is the teaching. For us, whose task is to help other adults learn, it
means risking being ourselves, trusting our feelings and actinF on them, thereby engaging
a like commiiment from our students. To be effective, an adult educator needs to have
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trust in the ability and potential of adult learners to understand the learning process and
make the right choices. The adult educator must initiate trust with the adu%t earners.
Those adult educators who care enough to exemplify trust in their adult learners are:

— Purposelully communicating to learners that they are each uniguely important:
Believing that learners know what their poals, dreams and realities are Fike B

— Expressing confidence that learners will develop the skills they need;

— Prizing the faith that the lcarners will learn what is needed:

Feeling learners' need to be aware of and communicate their thoughts and

feelings;

— Enabling Tearners to evaluate their own progress in learning;

— Hearing learners indicate what their learning needs arc;

— Engaging learners in clarifying their own aspirations;

— Developing a supportive relationship with learners;

— Experiencm% unconditional positive re%ard for learners; and,

— Respecting the dignity and integrity of learners.

How much do you exemplify these trust factors? Rate yourself on each on a scale of |
(lowest) to 10 (hi %hcsl). A lack of trust seriously hampers the learning process, However,
if trusted, the adult learners may learn something, which otherwise, they would have
learned less well, more slowly.or not at all. Trusting adult learners is a golden
opportunity to help them fulfill their enormous potential.

Conclusion

Itis a fact that we all know more about excelience than we put into ractice. However, |
wish to accept the challenge m{self and invite others to join me in allowing these trends
to transform us into more excellent adult educators. These trends — introduction of the
current situation of adult education is some maljor nations, the new platform of the
realization of lifelong learning through online learning, adult and child learning, self-
directed Icarning. learning styles, brain rescarch and learming, ap lication of learning,
building blocks of adult learning experiences, and modeling adult learning — may have a
huge impact upon us. Then, we will not only be talking about adult education and
learning jandrago '{J, but aiso we will be doing it and doing it better than we ever have
before now. It wil% ¢ like putting together the warp and the woof of an exquisitely
beautiful cloth weaving. 1t will be paying tribute to those who have given so much of
themselves in adult education to our geneﬁt. We will also be refining costly and precious

ems - adult learners. It will come together like the warp and the woof of an exquisitely
Ecautiful cloth weaving. Thus, we will create a better chimate with the adult learners for
nurturing their seeds o% adult learning into a glorious flower that flourishes and

contribuies to the communities, nations and world in which we live.



Conversations in Teaching and Technology
Thursday, March 13, 2003, 316 MSC

TEACHING ADULTS AND NON-TRADITIONAL STUDENTS
Dr. Mary K. Cooper; Dr. John A. Henschke; Dr. E. Paulette Isaac

Aduli Education
Conceptual Framework
ANDRAGOGY: The Art and Scicnce of Helping Adults Learn

Assumptions:

Concepi of the learner — As adulis. we Tiave a deep psychological need 1o be sei-directing—to
be perecived by others and ircated by others as able to take responsibility for ourselves. When we find
ourselves in situations where we feel others imposing their wills on us without our participation in
making decisions that affect us, we feel resentment and resistance. Educators of adult learners need to
know and use the strategies that have been developed for helping aduits to make a quick transition from
seeing themselves as being dependent learners to becoming self-directed learners.

Role of the learner’s experience — Adults enter into an educational activity with a greater
volume and a different quality of experience than youths. The greater volume is obvious—the longer we
live. the more experience we accumulate. The difference in quality of experience arises from the different
roles adults and young people perform.

This difference in experience affects the planning and conducting of an educational activity. It
means that adults are themselves the richest learning resource for one another for many kinds of learning.
Hence, the greater emphasis in adult education is on such techniques as group discussion, simulation
exercises, laboratory experiences, field experiences, problem-solving projects, and interactive media.

The differences in experience also assume greater heterogeneity in groups of adults. The range of
experience in a group of adults of various ages will be greater than with a group of same-aged youths.
Consequently, adult education emphasizes individualized learning plans, such as learning contracts.

Readiness to learn — Adults become ready to learn when they experience a need to know or be
able 1o do something to perform more effectively in some aspect of their lives. Amang the chief sources
of readiness are the developmental tasks associated with moving from one stage ol development to
another. Any change-—marriage. the birth of children, the loss of a job, divorce, the death of a friend or
relative, or a change of residence-—can trigger a readiness to fearn. But we don’t need to wait for
readiness to devetop naturally. We can induce readiness by exposing learners to more effective role
models, engaging them in career planning, and providing them with diagnostic experiences to assess the
gaps between where they are now and where they want and need (o be in terms of their personal
competencies.

Orientation to learning — Because adults are motivated to learn after they experience a need,
they enter an educational activity with a life-, task-, or problem-centered orientation to learning. The
chief implication of this assumption is the importance of organizing learning experiences (i.e., the
curriculum) around life situations, rather than according 1o subject-matter units. For example, instead of
calling courses Composition 1, 11111, they might be labeled as Writing Better Business Letters, Writing
for Pleasure and Profit, and Improving Your Professional Communications in an adult education program.
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Motivation to learn — Although the andragogical model acknowledges that adults will respond to
some external motivators—for example, a chance for promotion, a change of jobs, or a change in
technology—it proposes that the more potent motivators are internal—such benefits as self-esteem,
recognition by peers, better quality of life, greater self-confidence, self-actualization, and so on. Adults
may not be motivated to learn what
we have to teach them. Consequently, educators of adults need to focus their efforts around how their
subject matter relates to the internal motivators of adult learners that we just mentioned.

Why learn something — Adults have a need to know a reason that makes scnse to them, as to
why they should learn some particular thing—why they need to learn the subject matter the teacher has to
teach them. Adults will expend considerable time and energy exploring what the benefits may be of their
Jearning something, and what the costs may be of their not iearning it before they are willing to invesi
time and energy in learning it. Therefore one of the first tasks of the educator of adulis is to develop a
“need to know” in the leamers—to make a case for the value in their life performance of their learning
what we have to offer. At the minimum, this case should be made through testimony from the experience
of the teacher {who needs to become increasingly a facilitator of learning] or a successful practitioner; at
the maximum. by providing real or simulated experiences through which the learners experience the
benelits of knowing and the costs of not knowing. 1t is seldom convincing for them 10 be told by
someone |like the professor] that it would be good for them.

There is a growing body of knowledge about how adults learn and a body of technology for
facilitating learning, and this is changing the role of teacher/professor and requiring that he or she know
things few professors/teachers know and probably none of his or her associates knows, In working with
adult learners in educational contexts the professor must know, believe in and be skillful with
andragogy—the art and science of helping adults learn—and how it differs from pedagogy—the art and
science of teaching youth... This is the mark of a professional.

Teaching Technologies

Preparing the learners for the program/course — A most common introduction lo the participants is
sharing the purpose, objectives, meeting time and place, potential benefits, the participatory naturc of the
learning design so the adult learners develop some realistic expectations about how they will be involved,
and things to think about such as what special needs, questions, topics, and problems they hope will be
dealt with.

The first question an andragog asks in constructing a process design, therefore, is “What
procedures should 1 use to help prepare the adult learners to become actively involved in
this course and to meet their expectations?”

Sctting the climate — A climate conducive to learning is a prerequisite for effective learning.
T'wo aspects of climate are important: physical and psychological.

Physical climate - The typical classroom setup, with chairs in rows and a lectern in
front, is probably the one feast conducive to learning that the fertile human brain could invent. It
announces to anyone entering the room that the name of the game here is one-way transmission—the
proper role for the students is to sit and listen to the professor. The effective educator of adults makes a
point of getting to the classroom well before the learners arrive. If it is set up like a traditional classroom,
consider moving the lectern to a corner and rearrange the chairs in one large circle or several small
circles. 1f tables are available, place five or six at a table. A bright and cheerful classroom is a must.
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Psychological climate - Important as physical climate is, psychological climate is even
more important. The following characteristics create a psychological climate conducive to

learning:

A climate of mutual respect. Adults are more open to learning when they feel
respected. [f they feel that they are being talked down to, ignored, or regarded as
incapable, or that their experience is not being valued, then their energy is spent
dealing with these feelings at the expense of learning,

A climate of collaboration. Because of their earlier school experiences where
competition for grades and the professor’s / teacher’s favor was the norm, adults
tend to enter into any educational activity with rivalry toward fellow learners.
Because peers are often the richest resources for learning, this competitiveness
makes these resources inaceessible, There arc climate-setting cxcreises that cam
be used to open courses which put the learners in to a sharing relationship from
the beginning for this reason,

A climate of mutual trust, People leam more from those they trust than from
those they aren’t sure they can trust. And here

educators of adults [ones who seek to help adults learn] put in

a position of teacher of adults, are at a disadvantage. Students in

schools learn at an early age to regard teachers [and professors] with suspicion
until teachers / professors prove themselves to be trustworthy. Why? For one
thing, they have power over students; they are authorized to give grades, to
determine who passes or fails, and they hand out punishments and rewards. For
another thing, the institutions in which they work present them as authority
figures. Professors will do well to present themselves as a human being rather
than as an authority figure. to trust the people they work with and to gain their
trust.

A climate of support. People learn better when they feel supported rather than
judged or threatened. Teachers of adult learners try 1o convey their desire to be
supportive by demonstrating their acceptance of them with an unqualified
positive regard, empathizing with their problems or worries, and defining their
role as that of helper. It will help for professors to organize the learners into
peer-support groups and coach them on how to support one another.

A climate of openness and anthenticity. When people feel free to say what
they really think and feel, they are more willing to examine new ideas and risk
new behaviors than when they feel defensive. If professors demonstrate
openness and authenticity in their own behavior, this will be a model that the
adult learner will want to adopt.

A climate of pleasure / fun. Learning should be one of the most pleasant and
gratifying experiences in life; it is, after all, the way people can achieve their full
potential. Learning should be an adventure, spiced with the excitement of
discovery. It should be fun. Dullness is the unacceptable part of the adult
learners’ previous educational experience, and the professor will improve the
learning climate by making a lot ol use of spontaneous [not canned) humor,

A climatc of humanness. Learning is a very human activity. The more people
feel they are being treated as human beings, the more they are likely to fearn.
This means providing for human comfort——good lighting and ventilation,
comfortable chairs, availability of refreshments, frequent breaks, and the jike. Il
also means providing a caring, accepling, respecting, and helping social
atmosphere.
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The second question an andragog asks in constructing a process design is “What
procedures should | use with this particular group to bring these climatic conditions into
being?”

Involving learners in mutual planning — The andragogical process model emphasizes learners
sharing the responsibility for planning learning activities with the facilitator. There is a basic law of
human nature at work here: People tend to feel committed to any decision in proportion to the extent to
which they have participated in making it. The reverse is even more true: People tend to feel
uncommitied to the extent they feel that the decision or activity is being imposed on them without their
having a chance to influence it.

The professor will increase learner commitment if they make clear they are coming in with a
process plan—a set of procedures for involving them in determining the content of their siudy. Learners
need the security of knowing that the professor has a plan, but even this process plan is open to their
influence. 1t may be well to use teams of participants, with each team having responsibility for planning
one unit of the course.

The third question the andragog answers in developing a process model,
therefore, is “What procedures will 1 use to involve the learners in planning?”

Diagnosing their own learning needs — At the very simplest level, learners can share in small
oroups what they perceive their needs and interests to be regarding the acquisition of knowledge,
understanding, skill, attitude, vatue and interest in a given content arca ol the course. One member of
each group can volunteer to summarize the results of this discussion. This way, the learners will a1 least
enter into the learning experience with some awareness of what they would like to get out of it. A
learning need is not a need unless perceived so by the learner. It is possible o induce a deeper and more
specific level of awareness by having learners cngage in some of the new body of technology being
developed for facilitating this process, with emphasis on such self-diagnostic procedures as in simulation
exercises, assessment techniques, competency-based rating scales, and videotape feedback.

So the fourth set of questions the andrgog asks in constructing a process design is “What
procedures will F use in helping the participunts diagnose their own learning needs?”

Translating the learning nceds into objectives - Having diagnosed their learning needs,
participants now face the task of translating them into learning objectives——positive statements of
directions of growth. Some kinds of learning {such as identifying criteria for various steps in
accomplishing a particular task] lend themselves (o objectives stated as terminal behaviors that can be
observed and measured. Others [such as decision-making ability] are so complex that they are better
stated in terms of direction of improvement.

The fifth question the andragog asks is “What procedures can | use for
helping involve the adult learner in translating their learning needs into learning
objectives?”

Designing a pattern of learning experiences — Having formulated the learning objectives, the
professor and the adult leamer then have the mutual task of designing a plan for achieving them. This
plan will include identifying the resources most relevant to each objective and the most effective
strategies for utilizing these resources. Such a plan is likely to include a mix of total group experiences
[including input by the professor], and subgroup [learning-teaching team] cxperiences, and individual
learning projects. A key criterion for assessing the excellence of such a design is, “how deeply are the
learners involved in the mutual process of designing a pattern of learning experiences?
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So the sixth question the andragog asks is “What procedures can 1 use for involving the
learners with me in designing a pattern of learning expcriences?”

Helping adult Jearners manage and carry out their learning plans —~ Learning contracts are a
most effective way to help learners structure and conduct their learning. Students [adult learners] contracl
with the professor 1o meet the requirements of the university courses in which they are enrolled.
[Incidentally, even though there may be a number of nonnegotiable requirements in university courses,
the means by which learners accomplish the required objectives can be highly individualized.] Students
going out on a field experience, such as a practicum or internship, will contract with the professor and the
field supervisor, Contracts may also be specify how the learner is going to continue to learn on their own.
Learning contracts are also used for continuing personal and professional development.

The seventh question that andragog asks is “What procedures can | use to make certain the
learners are full engaged and involved with me in managing and carrying out their learning
plan?”

Evaluating the extent to which the learners have achicved their objectives — In many
situations institttional policics require some sort of “objective”™ (quantitative) measure of learning
outcomes. However, the recent trend in evaluation research has been to place increasing emphasis on
“subjective” (qualitative) evaluation—finding out what is really happening inside the learners and how
differently they are performing in life. inany case, the andragogical model requires that the learners be
actively involved in the process of evaluating their learning outcomes.

The eighth question, therefore, that the androgog asks is “What procedures can I use to
involve the learners responsibly in evaluating the accomplishment of their learning
objectives and meeting the course requirements?”

By answering these cight sets of questions, the professor [the facilitator of adult learning| emerges
with a process design—a set of procedures for facilitating the acquisition of the course content by
the adult learner.
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The adult continuing education literature and popular beliel suggest that
compelence in subject matter has traditionally served as a suffjcient qualifica-
tion for individuals who teach adults. For most educators and trainers in pro-
grams serving adults, neither adult [eaching experience nor formal preparation
for teaching Lhie adult learner is a requirement (or obtaining a posifion, Many
of the institutions conducling aduit education programs have no requirement
for teachers other than knowledge of the content of the subject 1o be laught.
It is assumed by many that if one knows the content or subject mat(er, com-
pelence in teaching it to oiher adulls is automatically included in that knowing,.

Results of this process of teacher assignment has often led (o dropouis in a
wide variety of programs. While it cannot be assumed that everything lacking
in a learning experience points to the teacher, teacher performance obviously
has some responsibility.

The number of adults invoived in learning experiences of one kind or arother
has recently risen exponentially: currently, 23 million Americans — 10 miltion
more than 15 years ago. 1L is also known that adults as consumers of education
or learning have beceme increasingly sophisticated in their knowledge of what
constilules good teachers. Furthermore, adults are for the most parl voiuniary
learners and will disappear il their needs as determined by Lhemselves, are nol
mel in that educational or training program. In addition, even those adulis who
are required by some boss or employer to remain for whatever reason, will have
psychologically “checked out™ of the learning experience if their perceived learn-
ing needs are not met. Today's rapidly changing, technologically oriented sociely
has created a need for teachers and trainers whase cutlock reflects undersiand-
ing and concern for the unique needs of the adull learner.

Many institutions have not been willing to insist that a teacher musl become
equipped [or teaching adults by participating in a systemalic training program,
nor have they provided the opporiunity for those teachers who would become
involved -willingly. This chapter is designed primarily to assisi the non-
experienced leacher of adults and, also, will be useful to thase wha have some
experieace and training in the field.

There are five important building blocks of a systematic (raining program
for non-experienced teachers of adulls:
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Delicis and notions aboul adult learners.

. Perceptions concerning qualities of elfective teachers.
. Phases and sequences of the learning process.

. Teaching tips and learning techniques.

. Implementing the prepaied plan.

The bes' resuils wiil be atlained ty making improveme:is on each building
block as il appiics (o a specific teaching situation. Each step 1aken will lead to
some improvenient. The more steps that are laken, the more improvement will
resulr.

Ln Bolb P

I BELIEFS AND NOTIONS ABOUT ADULT LEARNERS

The first building block seems 1o be a reflective starting point far the teacher.
Who is Lis lear ner we call an adult? Many definitions are in current usage. The
following descripicrs adapted [rom (he works of Malcolm S. Knowles® and
Frank Hoflman® would seem to characterize the notion of the adulf as a learner.

First, Uve adult learner has a concept of self that has the potential and desire
for increasing self-direcliveness which is interdependent and not in isolation. This
means that in (he learning situatior. the adult:

1. Accepis and loves responsibility.
2. Orieals toward the future. 5. Salves probliems
3 Valuag initiatwve. 6. Is creative.

The ey {or the teacher is to design programs (0 lake advantage of the learner’s
potential and desire for increasing interdependent self-direction.

Second, as an adult learns, grows, and develops, hie or she buiids an increasing
reservoir of experience. This experience becomes a vast resource 10 draw an for
helpmg others 16 learn as well as advancing one's own learniig. Thus, struclur-
mg the learning situation to (ake advantage of those resources should at least
help to:

1. Crealc pasitive attituces in the learner toward the instructor, one's seif
as a learner, (he subject and learning situation, expeciancy for success.
2. Relate the instruction o the learner’s needs.
3 Increase stimulation of the learner's attention, awakeness, awareness,
interest, involvement, and interaction.
4. Encourage, oplimize and integrate learner emotion.
. Achieve the learner's progress toward self-chosen goals.
_ Reinforce learner parlicipation, positive changes and continuous
Jearning.

4. Opens to apportupities.

o en

II. PERCEPTIONS CONCERNING QUALITIES OF
EFFECTIYE TEACHERS
The sccond building block focuses upon the teacher. 1t is seif-diagnostic. Whal
are qualilies of elTective teachers? How do I measure up? Where do I need im-
provement? How witl 1 accomplish that improvement? From David W. Cochran'
and many other sources comnes an overall piclure of the abilities and qualities
teachers Leed 1o help assure satsfactory Jearning by the lzarners

.Context
8. Idealogy
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QUALITIES OF AN EFFECTIVE TEACHER

1. Interest in the Students and fhe Subject Being Studied. Students are quick
at deterrining how interested teachers are in them and the subject being
taught. You can’t have one to the exclusion of the other. Effective leachers
demonstrate sincere concern and interest in their students’ progress and
well-being.

2. Ability t6 Communicste Well. Communication is the act of helping others
learn concepls, skills and attitudes. Teachers communicate by speaking,
listening and writing. Communicalion ineludes presenting material in a clear
and séraightforward manner using language and written materials geared
to learners’ comprehension levels. Since learning is an active process, COM-
munication methods used must actively engage students.

.'3. Good Knowledge of the Subject. Successfui teachers and trainers have a
thorough and comprehensive knowledge of the subject they arg teaching.

, The expectation of students is that the leacher will be able to respond to
their questions and help them develop their areas of inlerest. However, when
challenged by a question, the ieacher of adults nesds 10 admit 1¢ not know-
ing the answer as well as expressing willingness to work with the student

. o find the answer. -

3. Prepared to Teach the Lessori. Good teaching ang good ptanning go hand
in hapd. Planning requires an investment of time. It should be a joint ven-
ture done with students so that their needs are addressed. The basic ingre-
dienls of planning are establishing goals, selecting techniques and materials

., 10 achicve these goals, and evaluating to see if the gozls have been met.

L4 Enthusiastic. Enthusiasm is catching. II ore is deeply in(erested in a group
. of ideas, & set of Facts, or a type of work, one is also mare likely Lo gel
others interested. Enthusiasm is the natura] celebraiion of the joy of learn-
ing a new bit of knowledge or 4 new skill. Students love enthusiastic leachers,
and will as a result get *‘stearned up™* about learning. 14 affords them the
opportunity to explore new ideas and expand themselves in new directions

" with the support of a knowledgeable and excitmg leacher.

Other qualities of an e!'fecti\ie'.teacher would ceriainty inctude: Desire te
Instruct, A Sense of Humor, Being Flexible, Tact, Patience, Using & Variety
of Teaching Techniques, Sensitivity and Courtesy.

Using Figure 1, *“map oul’’ plans to make the improvements needed in your
teaching practice. e

]II. PHASES AND SEQUENCES OF THE LEARNING PROCESS.

The third building biock for equipping non-experienced teachers of adults is
to focus on the various phases and sequential steps in the learning process. When
learning i§ viewed as a learner merely absorbing a body of information, then
teaching becomes the vehicle far ‘throwing” or “spraying’’ as much informa-
tion as possible at the learner. However, when learning is unde;slood as 2 pro-
cess which has a number of manageable steps in which the learner becomes deeply
involved, Lhen teaching becomes the vehicle and road map for helping the

Training Teachers of Adulls 417

e —

! To What Extent, in my teaching, do U Whal Will [ Do To Make

the Improvements [ Want?
Scale

[
-
o
w
IS

Show 1nicrest

Communicale well

Lo Hi

g {+ 2 3 4

| Dossess Knowledge o o o
' Lo Hi

Prepare Plans

i Lo Hi
i 6 1 1 3 4
{  Exhibir Enthusiasm

: Lo Hi

)
i

1 Place a “P" indicating presem level on each ilem;

2 Place a "D indicating desired level of periormance on each item; and,

1 Develop 2 professianal development plan on wha: you will do to move yoursell from
preseni level 10 desired level on each item. {List in space provided ai right above)

FIGURE 1

learner internatize, develop, practice, and refine proficiency in the application and
use af that knowledge

An interesting model which Cochran' has suggested is thal the feacher keep

the learners yearning, earning, carning, and returning, This means that the teacher
needs to be a guide and:

1. Provide that for which the learner’s Yearn, such as: new and advanced
parts of Lhe subject; developing a spirit of inquiry; another expert resource
on the topic: reading and studying putside; being helped to find oul answers
1o their questions.

3 Provide that which will help the learner's Learn, such as: incremental parts
of (he subject; using time well; classroom group involvement; being well

prepared.
4. Provide that which wili help the learners Earn.
Success Confidence
Praise Interesi.
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4. Provide that which will cause the learners tc Relurn.
For enthusiasm. For finding sincere feacher inlerest.
For moving forward. For experiencing affirmation.
For sharing their learnings and progress.
Another way (o look at the legriting process may be portrayed through an
adaptation of Gene Custer.?
}. Determire the content to be included.
Identify specific knowledge and skills 1o be taught.
Know who will be in the program.
Determine present tevel of performance.
. Establish objectives.
| Design per{formance test.
' Determine learning points.
2. Determine learning techniques to be used.
Look at the task and the way 1esulls are achieved.
Determmine learner's orientation — visual, auditory/verbal or physical.
Delermine whether information 1s processed, learned, and applied,
systematically or intuitively. )
Delermine whether learner motivation is low or high.
Select media and technigues.
Determine how to use the media and technigues.
3. Qrganize and develop the training presentalion.
Organize and sequence condent.
Design and develop handouls.
Develop plan for delivery.
4. Deliver the presentation.
Practice and time your presentagion.
Do & pilot presentation.
Evaluate oulcomes.
Save final materials for later use

IV. TEACHING TIPS AND LEARNING TECHNIQUES.

The fourth building block for equipping non-experienced teachers is 1o make
them aware that there are a multiplicity of teaching 1echniques and tips thal wiil
breathe life into a learning experience for participants. Some of the mors famikiar
presentation lechniques would be the Jecture, reading, slides, audiocasselte, motion
picture, and demonstration. Certainly each of these approaches could be enhapced
given a little thought. The lecture is the most frequently used technigue for
disserninaling knowiedge. 1t is 2 one-way organized communication of informa-
tion by a resource persen. To increase the interaction and enrich theinternalizing
of the information preseated, Listening groups could be formed before the
lecture. Their purpose would be to listen to the lecture for things: {1} they wish
clarified, [2) they want to take issue with, (3) they want to have elaborated, and
(4) problems of practical application. After the lecture each group gets togeiher
io develop their questions. Then the lecturer responds 10 each question raised.
Buzz groups of four (o six people could also be formed to discuss particular issues
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or ideas raised in a lecture by a resource person. Lectures could also be accom-
panied by overhead visuals, flip charts, filmstrips of newsprint lo help ledrners
grasp the informaiion. -

A mation picture 2ad slides present inlormation to participants through the
ear and cye. [ts message and purpose can be advanced by discussing in small BIOUPS
of four ar five people the meaning, application, 2nd use in various situations
and then sharing insights with the Jarger group. Another approach would be for
the leachicr Lo prepare specific questions to be discussed in small groups fpllow—
ing the film.

Assigned or suggested reading malerial that is essential (¢ developing upderslan-
ding of an idea must be accessible and at a reading level ghc learner 15 a})lc Lo
comprehend. It 1§ unrealistic 10 expect that the material will be read outsxc]e of
class. Hence, a crisp printed cutline of the main ideas o1 a series of questions,
for which tiiis matenial may provide answers, could improve the process of learning.

Audiocasselies have the advantage of being able to be listened to many times
for 2 lecture message. [T one has a casselle player, time that is otherwise spent
listening to the radio or just in silence could be used to listen. As with thf: reading
material suggestions above, 2 COpY of the outline or appropriate probing ques-
tions should be advantageous (o the learner. .

A demensiration has the instrucior verbally explaining and performing step-
by-siep, an act, procedure DT Process. Cine cantion is that the instructor should
make sure the participauts can see as well as hear all that goes on.

Other techniques are group discussion which wouid have len Lo twenly peaple
discussing a probiem for a filteen o twenty minute period. Huddle groups of
twa or Lhree people could discuss for 3 few minutes an issue raised.

A case study brings a small group of pecple together to analyze and‘solve a
problem or a case situstion. A simulation has the learners acquire skiils in a set-
ting that simulates the real selting where skills are required. A role play bec_omes
an imprompty dramatization of a problem or a situation, followed by disc.us-
sion. A leaching/learning lezm is a group of three 1O 5iX peoglc-, working
cooperatively o (each and help others develep knowledge andiskllls.

Many more techniques are available and explaned in the expanding agult educa-
tion literature Jn designing a learning expetience, & variety of techniques need
to be included that will enhance the interest and excitement of the adult learners
as well as improve their knowledge, skill and attitude. _ ' ;

A quick way to determine the usefulness of any techniques for use in ones
leaching practice would be to use Figure 2.

v, IMPLEMENTING THE FREPARED PLAN )

The fifth building block for eguipping non-experienced teachers of adulls 1s
the final step of conducting a program.

This is 2 most crucial part of the process. 1t seems that Lhis step cannol be
directly taught. It is not readily artizulated, openly expressed- or stated. ]'k 1s
unspeciliable. Tt is what Dirk? refers to as “The Tacit Dimension of Practical
Knowledge!
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Techniques T Would
Like o Use "1 Yes | No

Purpose For Which 1 Would
Use This Technique

. Lecture i

2. Lisiening Groups

3. Buzz Groups

4. Motion Picture and Shdes

S, Reading

6. Audiocasseiles

7. Demonslration

§. Group Discussion

9 Huddle Group

-

0. Case Study —{

L1. Simulation

12, Teaching/Learning Team

FIGURE 2

This is like an integration of the explicit and objective subject matter knowledge
of one's practice into the personal copstructions and performances of one’s work
1L is the developing of an inluition of what needs to be done in this specific situa-
tion Lo take the next step which wiil carry the learning forward. It is as though
attitude is of utmost impariance — attitude toward one’s self, ioward the great
polential of adults as learners, the opportunily of being involved in turning Lthe
light on in their eyes:

An attitude of being open (o ideas that are different from those in the design.
An attitude of caring and showing it.

An atlitude of treating adults as individual adulis who are ynique.

An attitude of supportiveness toward learpers.

An altitude of considering the learning process as important.

Implementation is the creation of a climate which nurtures the seeds of adull
fearning into a glorious flower that flourishes. I s practical intelligence, prac-
tical reasoning, practice of the art of teaching adults which is different from talk-
ing about the rules of adult education. It is not just talking about adult educa-
tion. it is doing adult education and doing it well. This comes from [ollowing
our inner sense, honing the skill, and practice, practice, practice, until it 1s refined
like 2 costly and precrous gem.
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Training Model lor Teachers af Aduits

1
\

Process For Eguipping lhe Non- Conducting
Experienced Teacher of Aduils The Adull
{ac frairing €f expeience) > Learning
{ 1 tncreased | Losk Al Belels and Notons About Experience
1 Preparalion | Adull learners
iof more (Liltle prega-atior] . - =
Effective [ ——

of Adults | Quaivties of Eflective Teachers

I
| Teaching Ciarilying Perceplions Concerning
k {Some preparalion) »

| -
| Considering Phases and Sequences
o lhe Learning Process

{minimally adeguala preparation) ___

and Learning Techiques

Identitying and Usng Teaching Tips
(adequale preparation) _. -

impiementing the Prepared Plan
(excellent preparation) .

Recycling {re Preparation of the
Learning Process

TFIGURE 3

SUMMARY )

The expansive growth of adu t and continuing education has brought with
it many teachers who Lave subject matter expertise but have not background,
training or expetience in teaching adu.ts. Although there are many of these people
who are naturally successful in teaching adults, others may need assistance in
becoming equipped for effective teaching in an adult learning setting. Five
important building blocks for beginning Lo tquip non-experienced teachers of
adulis. {1) looking at befiefs and notions about aduit learners; (2) clanfying
perceplions conceming quelities of effective teachers; {3) considering phases and
sequences of the learning process; (4] identifying and using good teaching tips and
learning fechniques; and, {5) implementing the prepared plan. Certainly there is
not only one way Lo accomplish Lhis task, however, this is an outline of one way to
begin this imporian( work.

22
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OUESTIONS AND EXERCGISES

1. When you begin your next aguit ecucation €iass what proceaures wil yo. Use . estabush
a climale of mulual respac!, coaperalicn rather than comoetilicn, inferma'ity, supper
tiveness. warmlh of relationsnip witn you, €17

2

Prepare for your next adult learning program an oulline of haw you wl

Engage sludenls in examining, clarifying, and inlluercing the obpclves of
the course.

Acquain! them wilh your plan of work for 1he course ana their responsitufiies i
Heip (hem prepare 1g carry ihe responsiofilies ycu expecl of them

Make theml awarg o the material ard human resources avalatle o7 accomplith-
ing their objectives
3. 1t has been suggesled tnat ninely-five percent of the [eaches's presaralion tor leachmg

a course should be devoted 1o the pracedures and only five percerl en the conlzit
of lhe coyrse Do you agree or disagree? Explain why you agrée of G'Sagree Reler
ie Figure 3.
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53 THETRAINING
OF ADULT EDUCATORS

John A, Henschke i pust-
“lent of AAACE and asso-
+ professor of Educalion
al the University of Missour!-
S, Lo,

Modeling the
Preparation of Adult
Educators

By John A. Henschke

her wee sy dult eduetons,”
we puwy indici L brosder
rnrewe of individunis than one
woul think apon first censid-
eration. 1 adult educnors e people who “help adulls
learn. then their ranks mustinclude: (1) Teaders in
yoluntary assuciations; (2) executives, trajning offi-
cess, supervisors and foremen in comorations; (3
reachers, administraors and group leaders in varous
educational institutions; and (4) progeam direciors,
writers and editors in educanional areus of mass
medin. as well as (3) professional adult educators who
have been prepared specifically for this vocation and
make it their permiinent carcer

Other than those in the last group. mast of the
“adull educators’” mentioned above have had tittle or
o formal instruction to prepare them 10 “help adulls
learn.” Some may have attended a preparatory work-
shop designed to help them understand how 1o ieach
adults. Others may lave studied a book such as Rohin-
son's introduction (o Helping Adulis Learn and
Change or Reniner's fstructor’s Surt foerd Kit, or any
of 2 number of quick learn-as-you-ge gu iddes.

avattable to all “adult educators™ are graduale
courses and formal master's and doctoral programs in
adull education. There are also programs of preservice

g lor scnlt edveaions. g lor part-tme
wstrnctional sl paezprofessional nstuicions of
Adnlts ek veinateers: and continuing cdacabog m
the professions: There is traning in DRI,
tpanining of consuliunts: teuning iy business and
yndustey: annd Wraising of huniin resotees develop-
ment specalists Allof these approsches leatire one or
more persars who conduct preparatory activiics with
emerging educators of adults.

The Modeling Principle

Faach of the above mientioned approaches e dudt
education has 2 unigue validity, Yet 1 have ubserved. in
almost a quarter of 4 century ol preparing dult et
cators 1o help adults learn, that the validity of waching
ultimately derives from a single element: modeling,

Modeling, accerding to the dictionary, means pro-
wding an example worthy of imitation. 2 standazd by
which a thing can be meusured. For an educxior, that
means exemplifying the lessons being taught [t
means waiking what vou ialk, not “Do s T say, not as
do”

1] we look 1o ancient times, we may find Moses 1
model propliat and law giver. Confucius as 2 model
thinker, Abraham as a model of faith, Socrales as 2
model questioner, Jesus Chiist us a mode] ol forgiving
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love, and Tullius Cicero as u muodel of elo-
quent oratory. Their pessonal inftuence is
still pervasive in our time.

1F we review e history of our nation, we
may find George Washington 1o be a model
of prudence, integeity and patriotisim:
Thones Jefferson 1 be o nicded of learned-
ress. Teddy Rossovelt zo be a mode! of
courdge. and Abraham Lincoin o be
mede! of honesty and justice. And we can
see how their modeling of tese virtues has
helped shape the world we live in—zs clear-
15 we can we thelr images carved into ML
Rushmore.

Ao ault educators, we are niodels. St
dents learn more from our sctions than owr
words, They wanl 1o see if our actions mateh
our words. With this by mesd f we beliove
thant st Tz i eertain win. then
follows il we Gike it upesy ourseles to
medel the conduict ad e that demon-
strate e supporb i we e tng o wach
then.

A suiding pringiple and sienent sn the
Uiniversity of Missourt-SL Louis, School of
teduesion is: 171 s not madeling what |
am teaching, Lany ieaching something
glse.” One conll ztlso say: 1f i modeling
whal L am teiching, T am weaching whad i
am msadeling ™ This principle is much lhe
Uit of the Zadilik Rabli, who says the per-
sonadity of the teacher takes the plice ol the
weaching—she or he is the teachiag, For us,
whose tsk s 10 help other sdults leam, il
means risking heing purse lves, trusting our
feelings and acting on them, thereby engag-
ing a like commitment from our students.

An Outline for Modeling

There are certain ingredients that go irto
the making of a model. Understanding cach
of these inprecients can help s in our prac-
tice of modehing in the preparation of adult
educalors

Andragogy. One ingredient is the theory
of andragogy—Lhe art and science of help-
ing, adults learn. }is primary principle is the
desire, potential and ability for self-directed-
ness on the part of the learner. Other princi-
ples include: pereciving the learner's

12/ Adult Leaming

experience s & resource for leamning seeing
developmental tasks of social roles as cru-
cial in activating the need and readiness for
learning, learners need 4 sitwation-centered
or probles-centered orientition to learming,
umlerstanding thad motivation of adult
fearners is intermil rsher than merely
external. and Jearness weed u valid reason
why they need 1 lears something to appre
cite ils importince,

As adult educators, we are models.
Students learn more from our
actions than eur words. They want to
see if our actions match our words.

Fexperienced these principhes of e
wy m iy studdies st Boston University willy
Aol Kisowles. who poprdirnaad the the-
ore in the Uaited States and his now pussed
e woreh of leadership (madeling) i adult
cducation o our generation. V've heard pec-
ple sa that Malcolnt provided st of
inunctiens from wineh we will gain benelit
i we Tellow ther, and that il ieacher has
some notien of what Knowles is uatking
about, both leamer and teacher will greatly
henefit 1 o leaming sitation

] have ienplemented these principles of
andragogry in my own teaching of adul
education and in working with mster's and
doctoral students a1 L niversity of Missouri-
§1 Louis. Teaching the way Twas taught has
worked well for me, as | have seen many
adult educators Mossor and fleurish n
their research ard practice.

Eduard Lindemnan said that andragogy is
the true method by which adults keep them-
selves intelligent aboul the modern worid,
and that its use would make a qualiative
difference in the life of our time. He further

asserled Lhe practical nature of anidragogy:

theory becornes [act, and words hecome

responsibie zcts and accountable deeds.
Atfituele. A second ingredient is sllitude,

Someone said that if andragesy s usel valy

as a methed for conducting keprming activ-

ties, it muy become mechanical and lose its
dvnamism. Andriagogy is inore Uan mere
method: it is an stitade of mnd ad heart
and 1t brcomes zt trsiorming power und
positive nfiuence in modeling the peepir-
tion of adudt edticatos. W witude of caring
for the lesrmier s s vliade, unigue persn,

o of hielmng the lewener W secomplish his

ur her educatioral wals. 1s essentizl for

adult edugtor: s like e wap amd woot

of un exguisitedy heavtilul clotweas g,

Cosrgrtrence A mgiadient s oon-
graence. I maihenyues, A man pmbiers

ope e saime eecinder whien dhvujer b

siven vz ey are s o e congraent.

T aulutt edvcation_ il s gpply our e

gomeal praogiples consistenihy, se ol

achite congriege with lerners i e

T of g motued agreeient ol voalantin

canformity. For U o happen, we nuist

T conggrrence henween twory and prag-

e, even) thiigh we may tinek thats ool

very scholarly, Congrenee of theory and

practice el Lo be like Bao grometime Dy
ures exactly superiniposed on one another,
or ike - arehiteetird plan Tora building
and the aews buikding

Trust. A fourth ngredient is trust. To be
effective, an aditll edugator sieeds 10 ave
wrust in the ability and potential of Jeagmers

(emerging aduil educiors? to understand

the learning process and make (he right

choices. Trust takes e form of:

o Pumpesefully communiciing o learn-
ers that thew are each uniguely impor-
tant,

o Believing leamers know what their
aoals. dreams and realities e like:

o Expressing confidence that learners
will develop the skills they need:

s Prozing the leamers 1o Jewn what is
needed;

o Feeling learners’ need Lo be aviare of
and communicate their thoughis and
feelings,




= Enabling learners to evaluite their
OWR progress in learning:

e Heusing learners indicate what their
learng needs are.

o Engaving leamer in clurifing ter
DI BPICLIoNS:

= Deseloping a sapportive ndationship
with leamers:

o Expenencing unconditional posine
reward for learners; and

s Ruspecting the dignity and integrity of
leamers.

e sdult educator must initizte trast
with fearners. 1 e or she etfectively models
bie procciples ol sdutt edugazon, lewners
“aive o uplifen opportins o beeome great
v eceeatons hensehes, I rusted. the

lesrnsees e R seniething, which other-

wste, ey souhl hase eamed less well,
e slow b or notat all A lack of trust
seriously hampers the leaming process.

The adult educator must
initiate trust with learners,

Building blocks

I like to encourage emerging adult edu-
cators to focus on five building blocks: 11
beliels and notions :hott adulls s fearens:
£2) perceptions copeer:iing te cuithies of
Afectne teachesAaglittens: () phases 1id
seguenees of letrmung process Cheon ol
how Tesrine takes places. G caching tps
amil Jearnmg rechnigues: and. 031 miple-
wentation of G preparetl plae. Model-

g —-td gy, e, congruence, and
st —winle using these bl blocks,
(yelps e tove the prepavation of ulult edn-
ctors full creche Trom concept s realily

Summary

Your inay wish to incosporate olher ingre-
dients as part of modeling the preparation
of adull edneators—dased on your expen-
Cnice. sumeone else’s experience. or an inler-
esting theor vouve heard In oy ese. my
abservations el me it the aworemen.
tioned ingredients—andragogy. attittde,
congruence, and trust—re busic consider-
ations. 1 have found that itis possible o be
voursell and 10 e congruent in a university
selting without sacrificing scademic guality
or rigor. T hase Townd this 1o he rue in vary-
ing time- frames sithin non-acudemic set-
tunes s el meznine i all poople who

Lelp sadubs feam™ —nnt ust profesionad
adull vlucitor — < an use e modeing,
pringiple in the prepaation of adalt eduga-
s

[aeree wilinan adult eicator Trierd of
e who st that il we model this thing,
wetre talking ahoul, wesire going 1o petil
right vet.

43 half-hour video programs

designed e help adults prepare
for the GED exam. Also available

in Basic Skills format for high

schoo! graduates whao need skills

brush-up.

mid-level reader. Helps prepare
adults for more technical
concepts.

Pre-GED Math: Math Basics
15 video programs of up to 30
minutes each, teaching real-life
math that adults need at home
and on the job.
Helps prepare
adults for more

Pre-GED Reading: Ancther Page
I5 half-hour video pregrams of
practical life-skills reading for the

KET__

technical concepts.  The Kantucky
Network

From basic reading through GED preparation,
KET videos help adult students prepare for the future.

The KET/GED Series (GED ON TV)

Learn To Recd

30 half-hour video pregrams for
adult new readers. introductory
reading plus life skifls. Also helpful
for ESL students practicing
pronunciation.

Cail (800) 354-2067 to
request a cataiog or a free
preview, or find out more
at our Web site:
http:/iwww.ket.orgladulted!

“When assessing the state of the
ort of adult literscy instruction,
oll the rouds Jead to KET”

from TELEVISION AND ADULT LITERACY,
1 Ford Foundation repor
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: . achiewed by bringing representatives of the audience o0 - e dirbndvaiia iy |
‘ ha_w_;dgepmmmaumpplylng w the plaform v serve a3 *reaction” o “waschdog” iull-'u-uid«nﬁ-ompo_muin 5
., principles of adult leaming in every: teams. A reaction team is ssked simply 10 Jistent o the it design. which L hink &f 2 "arkchome
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by John A. Henschke

INTRODUCTION

The MoR FPOBIARCOUS rEsPORSE DOE MIght give Upon
secing the above titke may bs “DONTI DON'T une
fecture ay & Jeaming/ teaching tochnigue with adultst™
However, that may be an exsy “dodpe.” u bit
presumpluous, and unrealisiic sinoe 1t almost goes
withoul saying thai the Jeciure repssins and, fos
sometimne Lo come, probably will remain 8 mos)
important Jesroing/Leacking techai joadult .
education (in the chyrch w3 well as ix other aduli/
cducstion programs). In fact, the leclure Ii oie of the
oidest and mast direct keaming/teachisg lachaiques.
Thus tioe kas made it so haliowed (hat maay people
have confused the kectute and leamning/teaching 23
being tynohymsus.
tn the midst of its Jong-standing history and
acceptance, 33 well &3 the mystique and confusion
which sutround it, the lecrure can be wred to great
advantage if: (1) one has some gmsp of what the
leaming/leaching process i; (2) it is clearly
understood what the leciure can sccomplish and what
" it cannot sccomplish in the leaming/teaching process;
(3) the same guidelines sre applied to the choioe snd

w.nm..mdwmmlm.mdmﬂu

use of the lectare s are applied in choosing und yain
the wide varizty of learning/teaching Wachuiques (ot(‘l
sod acw) in 1he karning siuation; and (4) strong
consideration Is given to nsing othes Lechaiques ke
audience participstion, discussion, and simulatiors 1o
enhance the vz of the leciure.

This artick Ir not devoted 10 the how of developing
and giving a lecture. The public ibracies, as well astwo
sources ' fisted here, sbound with such discourves.

Most of these resources would agree wilh one
writer? that » good lectere must: (1) molivale group
interest; (2) be well organized and clear; {3) be
developed well; and (4) be presented well,

10 Jecture preparstion, the following steps would be
suggested by that same writer: (1) analyze the kearning
group; (2) dctermine the eaact purpose 1o be
sccomplished; (3) determine Ihe tsin points and do
necesiary recesrch; (4) organize (he points and
materials; 20d (5) develop and support the points.
Good lecture presentation would be natural,
convectational, direct, animated, enthusiastic, with
sulficicnt voice projecdon and emphasis 1o be heard,
ngm"i‘#ls-ﬁm sducaton Preowdass (Gl Conn: Sashary
S Dt N T

cisld, pu. -V



supported by appropriate gestures and visual axds, aud
with constant swacencss and conzzmm (or listewer
accepiance and understanding.

This arick &5 devosed ta consideriag in turn each of
the [oor propositions mentioned above oa how 1o
improve the yie of the lectore, with sccompanying
suggestions, Slace volumes could be written
claborasing 6n each proposition, it is cbvious thar only
2 “skiraming of the purfsce”™ and not “coverage In
depths” will be possible hers, Ths, it Is boped that this
artiole will belp the reader diink through and enswer
some questionsin regard 1o impeoviaghis or berwse of
the Jectore as & kaming/ teaching technigqee, It is
further hoped that this article will also raite some
questions snd curiosities in the reader’s ming tha wik
stimulste further inquiry. 1t it not axked thai the reader
agres with what iz said and defined fnthis ardcle, butis

isasked thaithe reader what is said and defincd
{or purposts of underata 3 the author™s tne of
thinking.

THE LEARNING/TEACHING PROCESS

This wmhiwmpkahhmfwmm
withan casy Youtand dried™ sarwer of one, Lwo, lhros.
Learning is s human process and accordingly docs ol
attemyx (o axplata that which isatiributed to grace. It
iz 40 interaal process with the person, controlled by the
icaraey and engaging his whols being—intelloctual,
cmotional, sud physicsl. It b tased oo s growiag
body of reacarch which that sdulis cen learn,
coolrary lothe rnotion that “you can't teach an
pld dog new ~ .

Teaching (ormulatcs the oihr side ol the
tearning/tcaching process. Here i how one aGull
cducator staley the casc:

The tsuly ariistic teaclwr of ndulus perceives (he
locus of responsibility far kearning to be in the
carner; he ously suppresses his own
compaision to teach what he knows his
students ought 1o learm in [avor of helping his
studeats earn for themselves whal they want to
Learn, | have described this faithin the ability of
\ke individeal 1o leam o7 himeell as e
sthcological foundstion® of adult eduestion
and 1 believe that without this {aith, ateackerof
dults Is nove likely 1o hinder than to facilitate
learning ¢

DEFINITIONS
=Furmst” or*Method™ is the organization of persont
for purpones of 8 kaming expericnce.

“Techniqne™ mvolves the varicty of ways that the
lmnln;experi:mismundwutoudhm
lcwrming.

wsmm odess Prcsion of Adul Ifucdea Plow Vork:
s R, HOR, B P

"Lecture™ s refecred (o hexe ay 2 wchnique, not a

Lo‘:utonmho:im fecture 5 carelully prepaced
pistion of & sub, theme,

qutlm:‘per ject, theme, or problem by s

son. 1t may slso be labeled as » speech
sermon, or

ASSUMITIONS

Assumptions about the chamcieristics of aduk
learners are also crucial components of the
learniag/ieaching process. A growing body of

hd_y Indicates that adult lcarncry are different
from child learmers. These are not so much real
dilferenons a3 they xre Sillerences In assumpdons that
are made in traditiona) education (Cheisdan education
=3 well &y secutar edueation).

The assumptions sbout the charsctaristics of adull
Jeamners are that, a1 & person matures: (1) Ws/ her sclf-
concept maves from being & dependent personnlity
woward one of being & sclf-directing kiuman belayg (2)
o /tha accumulates & growing reservoir of cxperience
that becoaws 20 y valuabic resource for
karning; (3) bis/ber readiness Lo kkam becomet
oricated fucreasingly 1o the developmwntal Lasks af
one's social roicy; (4) bls/ber me pervpoctlve chisnges
from one of pos application of knowledge 1o
immediacy of appheation; and nccordingly (3) bis/ber
vrientation toward leaming shifts from oas of -
ccnterednass Lo problem/sitvalion-centeredaess.?

IMPLICATIONS
Since “participation,” “ego-involvement,” and
' weraction” are boldlaced wordain the lexicon of the
aduit sducator, the sssumption is often made that the
mars sctive the karner's role Is in the process, the morg
heshe is probably lawrning. It is acknowledged and
scccpled {hat some penons way wish not 10 be
iovolved actively inthe lcam‘.;tlprm Thus, uxof
the leciare b3 a logming/ieaching technique needs to
e daslpaed mnd implemented 1o not only maximize the
opporiunity for intersction, vgo-involvement, and
;participation 1o the suient the participanis dealre it
' but alsa Lo iserenss the adah laarner’s compelencs in
scli-direction and the other characteristics of adult
lesracrs oentioned abave.

WHAT THE LECTURE CAN AND
CANNOT ACCOMPLISH

In any cducational expericnce, Objectives rve Lo
indicate what that particular activity is sceling to
weeomplish, including content cotmponenis us well as
behavioral aspecis, _
The locturs is suggested as one of the most appropnate
leaming/teaching (echaiques for Uhe behavioral
outcomes of knowledge and valuey, Otber more
appropeiate (eehaiques may need (o be chosen for the

sibdd . p



behavioral outcomes of undecstanding, skill, attitude,
and inlerest.

There is 3lso some avidence in sducation that straight
(actus), descriptiva, or explanatoty raaterisl sy be
Rarned by direct absorplion throwgh (b lecturs,
whutupdnc{plnamwmwhbelhmd
by group-periicipation learning/teaching techniques.

GUIDELINES FOR CHOOSING
THE LECTURE AND OTHER LEARNING/
TEACHING TECHNIQUES

QUESTIONS

Thmnidiuqvwio.mubumd-huehomin;
the lecture m & lunqlx[md:in; techaique are; (1)
How docs your selection and uss of the lecture it into
your enderstanding of the way poople changs and
grow (larning theoty)? @) Whast position docs thia
Jecrure bold in the context of the goab toward which
youmworﬁn;inth:lcuuinﬁmﬂuamﬁw?m
‘What immediate and objervable needs, sl thiy time,
wilhlbmm.douthﬁbm:mﬂ? ‘

CRITERIA FOR DECIDING
Additioual fectats which Influence Lhe decusion of
whether or-not to use the lecture inchude:

1)) ncmumalmwhnuammeubjm
slhandandie Jess the participants knowaboul iy, the
more _-[ﬁropdm the ledture would be.

(2) The more knowledjge and expericnce ik group
has with the subject, the mote & group pasticipation
technigque should be considesed in place of the lecturs.

§)] lﬂheslno{thutonphmlvm:pamfw
any one aclivity and nownalles groupings can beused,
the lacturs should be considered. '

mmmmwm ors (acts in & shorer
dme than any other Lechniqus,

PURPOSES
The Welure may jactude any or all of (he following
Pv?“bl:w’ informption in Ay organized way,
(2) Wentifying or clarifying problecs of {ssuer;
(%) motivatlng, stimuls i
infivencing sltivud
(4) analyzing & controversial issus;
(5) inspiring the auditocs;
(6} encouraging further study of jnguiry$
LECTURE ENHANCED B8Y
OTHER TECHNIQUES

PROCESSING INFORMATION
Onue problem of todays world iy that we have what
Usiversity of Miasoud Proleasor Daryl Hobds called
an “information overlosd.” This meant we hive more
information than we knaw how 10 handk snd how Lo
process, Soms of the information averload comes
{rom leciurel.
One wayto procest solee of our real concernsarising
o byrpaid n&mu.pw.wuwhﬂw:

AMERICAN BAPTIST CHURCHES / USA
a F. 0. Box 851 Valley Forge,

A
oul of the “overload™ it Lo eigage existing church and @
communily groups in problem salviag? Here is one
wiy (e lecture can be used in combination wilh and
snhanced by another \echnique—prablem 3olving.

LECTURER CALLED A SYMBOLIC HEALER

Mout peaple ar¢ involved in some aspect of the
compefilive business community,

Tt is suggested that » speaker may also 3crve as s
*symbolic healer 10 teduce the tensions, {rustralion,
and possible feeliags of guilt ariaing loevitably from
the structare of & highly organiaed, highly spec
and competilive buzines commuuity.”

The suggestion that usc of the lectuwe cas be sniwnced
by using it with other techniques 3s bascd 3 y o8
ib¢ nolion thai guatity in adulk education is in direst
proportion to the qualily and extent of intcreciion,
sgo-involvement, and participation of the persont
involved.

I this autbor were charged with the practical
respousibility for « onc-hour educstional meeting on
aoy thewae, sublecs, or problem which required use of
the lecture, here are (bee ways he wonld consider
designing the program.

A locturer wha s knowiedgeabic on U theme,

joct, oF prodlem 1o be considered would beinvited,
He should also be willing 10 “roll with the poaches™ or
“Treewhsel.”

1. Belors the speakes gave his lecture, the

ricipants woold be divided jnto palts, threes, of
pnmortourtotix.‘rhcywduubeuhdm lrumc
questions or Wenlify problems Uiey would Jiks the
Jecturer to talk dboul, thus outlining ki speech-—an

Cindosve Jetue ™o
ore & kecture, (he audiencs could be divided

into four sections to serve as “Rstenlng teams.” One
sectian could listen 10 the Yecture for points requiring
elarification, one for points of disagreament, another
forpeintafor slaboration, and another for problems of
practical application. Alier the lactiire, sections would
*buar” for a short lim¢ to pool 1heir thicking sbout
poloisthey want nised and 10 whka aspokapennonto
present ihe ixsucs to the ¥ r.

. Followinga lecture, of the audience
could be asked to form buzz proups (& discuss Bow
they plsa to apply the information 0 their own
sitaations. Then » spokesperion would be asked to
repost [yom each group.?

CONCLUSION

svowed purpose,
mx—wmmwar o, W,

r“ﬁnmwm-qmmmm:mﬂ.p
shobploghe I, Kppuies, & 04, PP -y

Educational Ministries
Pennsylvania 194820851 g 1y eader, Fobruary, 1975
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24. LISTENING TEAMS @ ' . -

(2) before 2 presentation the
audience can be asked to serve as "listening
teamps” accoeding to'the section of the room
they are sitting in—one section (0 listen to the
presentation for points requining clarification

*(the clarification team), another forpoints
with whicki they disagree (the rebuttal team),
another for points they wish to have elaborat-
" ed on (the elaboration team), and a fourth fot
‘problems of peactical application they wish the
speaker to address (the application tearn).
~ After the presentation the tearns are asked to
* “buzz” in grotps of fout or five 1o pool their:
thinking about the points they want raised.
following which one mermber of each group
~ gives a summary of its deliberations and the

1'“ ']ﬂds toEﬂCh_item in fum, unu-1
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mlmaddu‘-compommm
':thedes which [ think of as “back-horme
: @phmxm, but which in the literanre is
_{ usually referved 10 25 “trarsfer of training.” |
; nskdupamdpan_t_storeﬁeq&}rﬁsemmpls
on their experience 5o {r and to Select one or
. | two tdeas they have picked Up that they think
' theywould like totry out in thieir back-home-
sititatios. After five minutes [ ask them o -
j;foun of four oc five apd take tums
o other members theirgtoup
(!)theidea woutld fike to

o ﬁ’E{v’/PTS

A (1 (=L M.
o Applying Pnnctpg
of Aduit Leatning

in Conference

SepernbaCatoner 1582 T g e .
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BACK-HOME APPLICATION
— TRANSFER OF LEARNING --

1. Reflect for five (5) minutes on your experience during this Workshop
and select one (1) or two (2) ideas you have picked up that you
think you would like to try out in your back-home situation:

[1] What idea would you like to experiment with?

|2] What steps would you take in applying it?

|3] What obstacles or resistances do you anticipate
encountering in putting the idea into effect?
B Obstacles

M Resistances
2. Now form groups of four or five and take turns describing your idea,

steps, obstacles & resistances to other members of your group.

3. After ample time for the groups to discuss, the leader will call all of
the small groups back to the attention in the total group.

4. The leader invites volunteers to present their plans to the total
audience - one group at a time as long as time permits.

5. After each plan is presented, the leader then invites members of the
total audience to react to each plan and, particularly, to suggest
strategies for dealing with the obstacles and resistances.

6. At the last, the leader will add his/her own ideas about strategies for
bringing about change.
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