OCoO~NOOUIEWNPE

Principal #11

T: Good afternoon. I'm here with P11, | just want to remind you that the naturs of thi
study is just to explore principals as facilitators of professional develapwith

teachers as adult learners. What | would like for you to do is to just look at theedform
consent do you remember signing the informed consent.

P11: 1 do.

T. Okay. So, what | would like to do is to just start with a very broad question. What
has been your experience with school based professional development?

P11: I'm going to back up a little bit. | participated in quite a bit of developofent
teachers when | was still a teacher. | like professional developmenitimgyw
particularly, and also in MAP strategies when | was still a teachexs lalso an
instructional specialist. When | left the classrooms, | worked as aundtistral
specialist primarily in the literacy area, and then as a principal. Areskougavhat my
experience is and what kinds of professional development I've offered or?

T. Justin general. Your experience, your feelings, your thoughts as one who has
attended and facilitated professional development.

P11: Okay. I love professional development. | think that’s really the heart of'what |
supposed to do. | don’t necessarily think of it in terms of workshops. The way | think
about it is we're developing ourselves all the time and it might be in a verylfeettiag
where we actually are doing the workshop. We’'re doing the building orientatioe at
beginning of the school year, but it also might be something that is a little &t mor
informal. It might be just going to a grade level meeting and there’s dajutdsat

comes up that you really need to address and you start really trying tordelwdnat

kinds of resources we’re going to need to answer that question. What additional data
pieces we’re going to need to be able to answer the question. It also might come up as
part of an evaluation, as an observation of a teacher and there’s that piecertdaiywe
need to start talking about in terms of maybe some individualized professional
development for that staff member. When | have formal presentations | spend many
many hours getting ready for them. | try to involve the teachers as muchrasihes
summer, | actually have two leadership teams currently. | have a PBESdkgp team

and | have a PLC leadership team. In both cases we've gone through tie@geitngt. |
took a team to the PBIS training last summer and we've been working togethdufi
year. The beginning of this summer | took a team of teachers to the PhiGgia St.
Charles. We've been planning this summer for how we’re going to turn what wee be
doing in terms of collaborations into a more formal structure. | have a lgnagléeacher
for most grades. | actually have an instruction coach who is going to vitbrkvwo

grades that don’t have teachers who were able to go to training. So, we’ll coatinue t
work as a leadership team throughout the year to plan for what is going to be happening
at the smaller collaboration meetings.
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T: Okay. Having said that, what dimensions, incidents and people intimately connecte
to school based professional development stand out for you?

P11: You'll have to repeat the question. I'm not sure what you’re asking.

T. Okay. What dimensions and different facets of professional development, incidents
experiences you've had, and people intimately connected with school based staff
development stand out for you?

P11: Are you talking about things that I've presented, places, I've gone?

T. Any of that if it's had an impact on how you facilitate professional devedopia
acceptable.

P11: | would say that I've, you know, | try to, learn from everyone that | watchese t

are things that I've picked up from workshops and places I've gone whererbipgls

I've worked with, and some of those things are things you always want to makegure y
do in every workshop and there are things that you see that you never want to do at the
workshop. So, | think you learn something from everybody. | would say that in general
try to make sure that everyone is active and participating and some oftivat ac
participation comes from some pre-planning. You know, what is going to be very useful
for you during this time. That’s kind of why we started with leadership tearags/prst
going in and doing a PBIS presentation. So, we're spending a lot of time tryiggr fi

out what teachers already know, what they need to know, kind of trying to think through
how best to present the information to them and in what size and chunks. I think that
sometimes that’s a bigger issue than anything else. We don’t want to just throw tons of
information at people and not give them a chance to process, so we're ayttaily

ready to go into, kind of revisit PBIS, which we will do on August 28d then we're

going to be doing a preview of PLCs on August.1# both cases, at the end of about
every 10 minutes the teachers will be doing something. They will be talking to each
other. They will be doing some individual reflection. They may be moving around the
room, trying to process the information that we actually give them.

T. Okay. You mentioned PBIS a couple times, I'm a little bit familiar wjthut can
you give me more information about it?

P11: Sure. It's Positive Behavior Intervention and Supports. It's supposed togoe call
PBS and some refer to it as PBS instead of PBIS. It is a nationwide prograsorty.

It's a nationwide philosophy. It really isn’t a program. It really, yon cambine it with
anything else you'’re already doing. What it is, is it's a philosophy #yat that kids need

to learn behaviors. That their not necessarily going to come to us as we exgezt, so t
process for us has been to very clearly establish what our expectations are thNésgut
under four main categories. We also have the students, we teach respawgttrsl and

then underneath those broad categories we ask the teachers to teach, to defireywhat t
mean by those, but also define what they mean with a variety of areas withdbk so

we have a matrix that shows what we are expecting as a building in tekmdrodss in
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the hallway, kindness in the cafeteria, kindness on the playground. We have a matrix that
shows safety in all those places. After we determine what we regkgeaur goal is to

teach it to the students and to then recognize students who have done a really good job. If
students don't get it the first time the idea is to re-teach not to have a consgaqaeiio
discipline, so that’s kind of the basic philosophy of PBIS. It's a huge undertaking becaus
you have to become very explicit yourself before you can be explicit withidbeSo, |

would say two years ago before we really started down the PBIS routkeadyshad

some expectations in mind. | would say we were not doing a good job explicitynigac
those expectations and we were definitely not doing a good job of recognizing students
who were making good choices. That’s what | think we’ve made the biggess stride

last year. Our next piece is to make sure that all students are geffihg itlea is that
generally about 80% of your kids from that initial teaching will pick it up and tstar

pretty consistently follow those rules and expectations. There’s anotherl&is6ubhat

probably you're re-teaching. It's the group at the top that's going to need settye pr
serious intervention, and | would say we are definitely at the point where w@0ftvef

our students, at least 80% of our students, that are consistently following th&ajles

our next goal is to start looking at those kids who need the re-teaching and alseahat ar

of students who need some pretty serious interventions.

T. Okay. So, you've spent a lot of professional development time working through this
process and developing it.

P11: And can | tell you some of that time was with the leadership team and then the
leadership team would go back to the teachers.

T. Okay. Now, with PBIS how is it connected to the curriculum?

P11: You know, | would say that it probably isn’t except it can be connected to anything.
It's, because it's a philosophy, not a program. | would say, | was tryitgnta tast

year, you know, when we started to go into what we call the testing season,endidt w

is we kind of intensified our focus on the last parameter which is to be learners, and we
did lots and lots of things, we did lots and lots of recognition of kids who were doing
well, who were demonstrating positive behavior. It doesn’t mean that veegvering

the other things. Our focus for that time period was on PBS. So, | would say that it's
well it's not tied into any of the other curriculum necessarily. We've hathéza who

have done writing about PBIS kinds of issues. Sometimes in the community, the lower
grades, their social studies curriculum deals with the community and jobs and so
sometimes that comes into play there, but it's not totally related.

T. So, from the professional developments that you have facilitated what methods did
you use to really get the information across to teachers?

P11: Well, there’'s probably a lot of different things. We’ve done some sit and get where
we’ve actually talked about these are the things that we want to try to dee Aéeie

some small group work where we've asked teacher to do some defining of seltes a
bring them back to the group to talk about how they're really interpreting more of the
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parameters. Generally, we use some kind of visual aid. | might do a power point, but |
might not. Sometimes we use kind of big, what am | trying to say.

T: Like the smart boards?

P11: Well, we have used the smart boards. We have used the smart board. That's all |
was thinking. Kind of the big sticky paper and you have people come up and share
information.

T. The post-it...

P11: So that we can have people indicate some agreements. So, sometimes we use
consensus building model, particularly the PBS planning I'd say we’ve done the
consensus building because we want to make sure that we’re not just imposing this is
what | think, you know, being safe in the hallway is, so we've done a lot of those kinds of
things.

T. Well, outside of PBIS, have you facilitated any other like curriculumdoagming?

P11: 1did quite a bit of curriculum based training especially in middle schoaldgeca
that was my background and then when | moved into administration | got pulled into the
district wide curriculum, it's an interest that | had. | would, so you know, thi@utghe
last few years we’ve had a number of things we’ve done professional develapment
We’'ve gone over. For instance, there are policies and procedures we go oveaever y
There are very specific strategies, learning strategies that werked on. One

example is the idea of supporting detail. So, we actually did that through our
collaboration meetings last year. That was not a formal presentation. 8havevhad a
monthly meeting time for teachers and it's about an hour an a half. We were labking
student’s work. We were talking about realizing the student’s needs and theneve wer
talking about instructional strategies. So, again, | would not suggest the sit affdthget

is, I've got some strategies. What do you use, what have you found most efietttive
this type of child. So, | would say that that was certainly the best profelssiona
development we did last year was share and that doesn’t fall into the traditional
professional development.

T:. | guess my next question would be up to you. You talked about students’ needs and
really considering them heavily when you're looking at content. Is thereadirae when
the teachers’ needs are paramount?

P11: There is, but that's based on conversation | would say. We have done some need
surveys. | don’t normally find them very effective. | think that when you do a needs
survey often what you do is you kind of stack the deck. It's just in the way yoe tneat
qguestions, but it's been more in, you know, day to day conversations or conversations
that have come up during a faculty meeting, something that people clearly don’t
understand, we try to make sure that we do some divisions. Just an example, the PBIS
looks a little different in the primary grades and the intermediate grem@gen you're
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actually kind of laying things out with all staff, actually talk about isshasare specific.

| would say that the thing that we are worst about is providing really strong pootdss
development for our specialists, for PE, for art, for music, for our gifted andeidlent
teachers, for our counselors, for our social worker because what ends up happening a lot
of times is they end up getting kind of subsumed into some team and it's not very
meaningful for them. One thing that we're trying to do as a district this yéaugive

them more time to work with people who have similar curriculums. Now, when we do
PBIS, everybody in the building needs to be on board with that. That's one thing, when
you start talking about writing strategies or a MAP concept you'regityirget across,

that’s not really going to apply every place. So, then we’ve got to make Suee we
providing different opportunities for those teachers.

T: So, if you were facilitating a professional development, how would it be
implemented from beginning to end? If you could just kind of paint a visual for me.

P11: | can kind of take you back through kind of just what we have been doing. This
thing that we’re doing right now, the PLC, we started really trying to figurevbat

comfort level the teachers had in collaboration at the very beginning. Lastgasaent

every month in a collaboration setting, but we didn’t have a formal model we set up. We
did set up some protocols and procedures for all of those collaborations so that we could
be effective, but as the year went on it became very clear that there voerethegt were
missing. Pieces that were missing from teacher’s understanding, pidossrinanissing

in terms of our focus, so we were not as bad adrift as | thought. So, as a result of that
gathered this leadership team that | talked about and we all agreed thahted to go

to this PLC conference together and it's a three day conferendeeld’ yearly usually in

St. Charles. All the gurus of the PLC meeting are there. It's bbdeause they’re there.

We took every day as though there were a number of big group presentations and they
also had some breakout sessions and then at the end of everyday we gathered back
together to talk about what are our next steps. What do we do next? How do we make this
coherent for the teachers who will bring this back? So, we met at the end of eaciuday
then what we did was we went away for about a week. We each agreed to take one piece
to kind of think about in terms of how we wanted to present it to the other teachers, came
back together at my house. We spent about four hours hashing out some ideas. | actually
had a template of a power point and kind of started hashing out ideas of who was going to
talk about different topics. When were we going to be in whole group, when were we
going to be in small groups, what kinds of activities we might want the teachdes wor
through themselves because we had that opportunity to do that. With that meeting, and
I've been continuing to hash it out, I've got pretty much the plan for the dagwlréa

would tell you though that I'm a little bit, even though it sounds like I'm very planful,

I’'m also willing to fly by the seat of my pants. So, if we get into the middle sfathd

we find out that it’s, you know, not clicking we’ll take another direction and we’'vedad t

do that sometimes and that’s okay, and the teachers that | have on this team, they’re
prepared for that. They know that it's possible that if people are startind t@ifge
overwhelmed, if people are starting to, if it becomes clear that we're gt rea
communicating messages to teachers then we’ll take a step back. We alsplaave a

This is our, this is all we’re doing this year in terms of professional develapso the



229 PLC will really drive all of the learning that we do this year and thatbetome very

230 individual for the teachers. We'll start by doing, narrowing the curricuteally trying

231 to decide what'’s essential, and our literacy. We're not going to try to daliteréhere

232 this year. We will then next do smart goals based on what student data yoy biread

233 The teachers will be developing formal of assessments, we’ll be cojjetzdia from

234 those formal assessments and coming back through and trying to see whatitll we st
235 need to do. So, it's a recursive process, it's a long process. We're going thagive

236 teachers as much time as they need to get through each one of those steusudllye

237 laid out a timeline. With the help of my teachers we’ll see. | think it'snalpitaous

238 timeline. We may have to bump it a little bit, but | think it will get us off to a goatl sta

239

240 T: Now, as it relates to accountability, how do you assess teacher’s lgewle

241 acquisition? What would that look like?

242

243 P11: Ithink that's one of the biggest differences with the PLC. It's not one to be about a
244  survey of the teachers afterwards. It really isn’'t going to be about tezzbervation. It's

245 not going to be about evaluation. It's going to be about student achievement, so whether
246 or not this is working it's going to be determined by whether or not we see gains in

247  student achievement.

248

249 T:. Inthe past when you've facilitated professional development, how did yasasse

250 teacher’s knowledge?

251

252 P11: I'would say that was more informal. | occasionally did, well | take thit bac

253 There’s always the informal piece where you're standing there anceyalking and

254  you can tell which people are getting it and which people are not. There’s also, asd this i
255 adistrict wide thing, we have at the end of every professional developmes te

256 survey that teacher’s are asked to complete. It's on Survey Monkey and itly usual

257 pretty short. | don’t particularly like it. | think the questions are too gernEhnaly’'re not

258 questions I've developed. These are questions that are kind of general aboutoprafessi
259 development. There is an area for comments and sometimes | get a lot moréeut of t
260 comment section than from the other part. | kind of think when I've gone to myself to
261 workshops | feel like at the end the give you the workshop thing, you know, and there is
262 nothing really | can say that was really terribly good or terribly bad aborgszntation,

263 but | can actually talk about things that | maybe would have liked to have known more
264 about in the comments that it's not going to come out at all in those with those generic
265 questions. So, | use them. | occasionally send out my own forms and begged my teachers
266 to complete them because they're required to do the ones for the district, smldskte t

267 them to do another one, but sometimes | want to know, you know, how confident are you
268 feeling right now about your use of specific details. How confident are you and wha

269 more do you need to know? Those are the questions that | think are more helpful to me
270 and those don’t come out of the survey.

271

272 T: So, are your teachers ever reluctant to just tell you what areas tiepeed

273 assistance with?

274
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P11: Depending on the teacher, sure, but we ask you to send the surveys out anonymous,
but I think, you know, that they’re very, | shouldn’t say very, some teacherslactant

to say | don’t understand this. Some are. Some feel confident enough in evergding el
they're doing and | think that they’re willing to say that, you know, | don't gst thi

need more help in this area. I've had new teachers who have been very willing to say

you know, | need more help, | can’t do this. I've had new teachers who are not and who
are not open to the fact that there might be something that is not perfect in their own
teaching and then | would say the same thing with experienced teachers. You would think
that there would be a level of confidence, a level of comfort, but there isnitsalwa

T: What methods or strategies do you use to communicate to teachersitasd floere
to assist them?

P11: I don’'t know that there is a method. | mean I think it's about building relationships.
You know, | don’t know if that's a method, but it's about, you know, consistency, when
we sit down and have conversations whether it's been from an observation in the
classroom or if it's been after one of our collaboration meetings, you knowaysatry

to talk about the fact that I'm continuing to learn myself. | want to make lsatrevhat

we’re doing is really helpful to you and to your students. | kind of see youuggéing.

What can | do to help, but, you know, it's about the relationship. | could have, if | don’t
do all the other relationship building pieces, that one meeting isn’t going to do it.

T: In your opinion how do professional development and adult learning fit together?

P11: |think probably we are all a little guilty, I'm certainly a ligleilty of not taking

the learner engagement piece into account as much as | expect my teatdiershe
learning engagement piece into account with their students and | think itsakeniYou
know, we just finished a book study ourselves on working on the work this last year and
we were looking at all those parameters that will increase student eregagéekept
reflecting and thinking but that would also put all those parameters in place fer aahlilt
teachers. That would also increase their engagement. So, | think that’s dnategmain |

will be trying to make sure that I'm aware of.

T. What specifically caught your attention?

P11: Leadership. Well, and it’s really that at the end of the book there is just some
checklist kinds of things where it talks about ways that you can increase student
engagement and when | start thinking about this it has some questions. Questions like,
you know, | regularly assess the skills that students have in this area. | s&kaua

effort to cause the students to use what they are learning, to analyze praddessand
matters of concern to them. | could put the word teacher in almost any one of these
categories, and I think if you're asking those questions to yourself yousfessional
development is going to get better.



319 T: Thankyou. Okay. If you had the opportunity to mentor another principal, what
320 words of wisdom would you give that principal regarding facilitation of g@mal

321 development?

322

323 P11: Iwould say start with relationships. Build the relationships first and \@bayt all

324 the other things later. | would say certainly you want to try to figure out itvisathe

325 teachers need to know more about and there are variety of ways you can do that. You can
326 make sure to look at student data. You can look at your teacher observations that you did
327 in classrooms, but to try to ascertain really what is the teacher’s needeardvbuld

328 say just be very organized and with that organization be willing to be flexible because
329 I've been in too many sessions where I've gotten in the middle of it and rekatived

330 the wrong track and at that point you just stop and kind of refocus on what it is that the
331 teachers need.

332

333 T: What kind of feedback do you, as a facilitator of professional developmenpmet f
334 your teachers?

335

336 P11: Well, we have the surveys that we do and as | said we have the district andveys
337 sometimes | will send an additional survey and then there is the informal feedlpask of
338 looking across the room and you know your people and you know your faces and you can
339 tell when you've lost them, when they're with you, and | have one teacher who is

340 absolutely on it. I can tell when she’s, if she is starting to go down that path denare
341 We've got to stop because she is so consistently looking for more learning, aniif she
342 starting to look confused or she is starting to look bored or she is starting lomualll a
343 | know we'’re done. We need to stop. She’s just awesome. So.

344

345 T: In planning for this coming year, which is to happen soon, what area of emphasis
346 outside of PBIS and PLCs do you plan to focus on relating to curriculum?

347

348 P11: The PLC is literacy and that is going to be our main focus this year. Ri8ds

349 to be updates and it's going to be trying to get to that next kind of level of dealing wit
350 the re-teaching. It is not our major focus this year. It is the litenadyts literacy

351 through the PLC. So, there is no other and it's going to be, it's actually nice. They've
352 given us half days every month, so it's an early release time every montle and w

353 doing weekly grade level meetings and we’re taking at least two of theafmutyf

354 meetings each month where the teachers are actually going to be ablé wotmteir

355 collaboration team and continue to work through those pieces and I'm going to. This is
356 the part that is going to be really challenging. I'm going to be schmegduoiyself so that |

357 am available every Thursday for those collaboration meetings. Thendiagitg be

358 floating on Mondays. On our half days, as issues are coming that way it ithelketie

359 teachers need more knowledge we're going to be setting some time aside andyhopefull
360 we’ll be able to do more than one at a time. I'll give you one example. | thalight,

361 probably because of my own experience, that the difference between avieramat

362 summative assessment was very clear. It is not. Then | realized that. ashahen |

363 actually took my team to this conference. | picked the cream of the crop and I had
364 people coming out saying well | thought that when, you gave an assessmgaveard
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grade on it that meant it was a formative assessment. So, we've reabngoivork to
do in that area, because if | pulled the cream of the crop and there’s not a great
understanding of what formative assessment is, we’'ve got some work to do there.

T. So, they don't relate it to the formatives and the summative that they to admmist
the classroom?

P11: No. It was interesting.
T: I'm sure.

P11: You know, and I, | actually had a somewhat unique experience when | started
teaching. | was working at Pattonville and before | ever went to theabasecause |
couldn’t get into my classroom for months and months and months, | went to work in a
week long workshop run by Mike Fulton who is now a superintendent there. It was
performance based assessments. It was working and creating asgeskatarted there,

you know, and | was a writing teacher, so a lot of the pieces that | did vgevedsi

arching questions and projects that kids might work on for weeks. | just had a completely
different frame of reference. So, | worked in the middle school for maarg yeéhere |

taught reading and writing exclusively. | didn’t teach anything else. | haido@time to

focus on those areas and we did lots and lots of open ended response and lots of inquiry
and lots of, and that was my background and formative assessment is, | mean in my mind
everything was formative, you know. | really didn’t know it wasn’t formativel timdiy

left me on the last day of school. | guess, you know, the MAP test is not formative, but
everything else we did it was just to guide what we were going to do next. Sotlgave

that was my background there’s an assumption then that other people have that same
background. Well, they didn’t and so | think that was the piece that I, | had made some
assumptions all last year that people have an understanding and it finalyebelear

that they really didn’t. So, that's okay. It's a place to start.

T: Okay. Well, my last and final question is, in a professional developmentasituati
which you are facilitating professional development, what structureswase to
govern interactions with the teachers?

P11: We use some consensus building things. We do fist of 5. We've done the thumbs
up for agree and disagree. We’ve done some pieces where | have the teach®es do s
personal reflection and being able to actually share with a small group versaslange
group and the large group shares out. Sometimes we do where they can actually post
some comments anonymously, so we can still kind of get those questions and comments
out. | always use a parking lot. | learned that pretty early on in my cheg¢étr's good to
have a place to put issues that you don’t want to get sidetracked on, but want to and it's
respectful and it's to say | understand you have a question. | don’t want tdejesicked
today. | will come back to this. That's why we’re putting it on the parking lot. 8o, |

use that pretty consistently. I'm trying to think what else. Can you répeguestion

one more time?
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T: What structures do you use to govern?

P11: | have usually an outline for myself and/or a power point. Now | use a power point.
| normally give the teachers something that they can look at visuallyiiyiblflexible.

Even though | set that up, but there are times | realize we need to go off thatreser

little bit and there is a question that comes up or there’s a concern that comesng tha
really do need to deal with and so then we kind of veer off of that path. So, I'm actually
pretty organized. I'm a little compulsive, but | find that the more I've thotlgbugh an

issue that it actually makes it easier for me if we have to go off betaan't feel like

I’'m getting lost. | know there is going to be a place that we can come back ® wer

need to be. The more | know about something, the more I've thought through what
message will we be getting through, the more comfortable | am and don’t end up needing
to take a break for that and come back. So, it's my own way of dealing with my own
anxiety. So.

T. Well, do you have any questions for me or do you have any last words about
professional development?

P11: No. | guess | don't.

T: Okay. Well, thank you so much and | look forward to observing one of your
professional developments. I'm actually excited about that.

P11: Good. That sounds great.
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Principal #12

T: Good morning P#12. We are going to start by just reviewing the purpose of this
interview, which is just to explore the principle of the facilitator of professiona
development with teachers as learners. | would like to start by askinig yook at the
informed consent form. Do you remember signing stating that you e gne

permission to conduct this interview and use the information that you give in my study

P12: Yes.

T: Okay. So, I'm going to keep a copy, | will let you keep those and you can make a
copy for yourself at the end of the interview. We’re going to start off withmabread
guestion. What has been your experience with professional development?

P12: Professional development basically, the experience from my centerdnlag

has to be wide and broad enough to cover my special education staff. As for my general
education teachers, most likely it is a general subject. Our latest venea areaare
exploring is behavior intervention support. So of course when you’re setting pasameter
for learning for children and thinking of their social/emotional growth thatsubject

that is applicable to all of the teachers and the staff in the building. So, basically
professional development certainly has to be broad enough to encompass every person
involved.

T: Okay. So, with your experience in mind, how would you define professional
development?

P12: Professional development really is looking at a subject from a collegdpsint.
So, that each participant can bring their contributions to the table, as well dsrbtioair
understanding. Then hopefully develop some type of initiative for improving their
instruction.

T:. Okay. And what do you view to be your role in this whole process?

P12: My role in the process is to keep everybody focused on the children and the
families, particularly the growth of the child, the entire developmentalngictvhich
follows each of the domains. It's the mental growth, it's the social growth, itindier
growth, its’ the language in particular. So, my focus as an instructionat ledade
always keep the child at the center of everything that we do, and to make sulleothat a
our practices align with the growth of that child and what'’s best for the family.

T: Okay. What are some techniques that you use to make sure their focus s¢&ys the

P12: Basically, one of the techniques that | use is role playing. | found that when I
role playing with an agenda, when | have a clear presentation: comjoetd &mes

with power points, just the entire presentation. If it's very clear cut, ifrésly know
what you're expecting them to do, I've always found that doing my presentdtlons i
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project whatever | want them to look at it keeps them from flipping through handouts, but
| think also studying parameters of the meeting as well is huge bebausgot don’t

have to stop interrupt and say, you know, does anybody have anything to share for the
benefit of the whole group or, because you get the murmurs, you get the side
conversations and | think the structure of the meeting is key because it has to be
conducive to everybody. It's almost like a dinner table, so it has to be a gathbéare
everybody around is going to get a little piece of something and hopefully plég a litt
piece of something back on the plate as well and if it's not, if everybody isrsstff

then it's more detrimental to the process. So, | think just having the organizatign there
the presentation intact, and keeping everybody as a participant and we do that in a
number of ways.

T: So, taking into consideration those participants, and dimensions, intimatelgisahne
with professional development, which really stand out for you?

P12: Well, I think, I'm going to try to phrase this very carefully. | have kind of &-mul
generation staff. | have seasoned, but | also have brand new teachersysthigy

been in this building for a short time. Then | also have some that have been in a number
of other places, so if you've taught somewhere else then you can bring a peedpecti

the other places. You can bring the experiences from how things were done ineatdiffe
way. If you're brand new, you can bring the most recent collegiate erpeiie the

table. A lot of times we will put ideas out into the room and for some of us that have been
in education for awhile it's that oh here we go again, now they're callingjtahd that

in itself also has some value. People bring some type of humor to it. Recently
,differentiated instructions that’s what we do. We’re working with children. Yeu a
constantly changing, constantly adapting because of the young age lifdheSo, when

| think of individuals that stand out one of the things that | do, sometimes they don’t
stand out, so | have to make my connection or my knowledge of that teacher meaningful
enough to bring it into the room, into topic of conversation without becoming overly
personal or feeling like I'm doing something against that individual. Does tia m

sense?

T: That makes sense. That makes sense. So, when you take into considerationghe peopl
involved in the professional development process, what connection do you see between
professional development and adult education?

P12: | have to think on that one, and the reason that I'm saying that is a lot of Bmes w
as adults act in manners that we don’t want our children to act, you know, because of the
presentation. It's almost, as adults, we want to know what is professionabplaesl

going to be? | mean we get ready. We get hyped and we start formiogioions

because we know a day is coming on the calendar. We just want to know what we're
doing. So, it's that anticipation, but depending on the experience with professional
development and what was covered in the past and particularly if anything caofie out
their professional development experience it is going to impact the adokrisar

willingness. | call it wantingism and trust, participation or even, just ovattetlide as to
whether they're going to decide to be an adult learner. Now, the way you kind of go
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around that is of course you do your survey. You ask them what their needs are and then
you frame what you’re doing to that. One of the things that | do, | involve my adult
learners more if | say as you might recall we as a team have decibéromve did this
particular survey one of the things that kept coming out of it was that we needed to do
more study or training in this particular area. So, | tie it back into maknegisat they
know we’re doing this because we as adults said this is what our needs are. §0, sayin
that you want to make an educational experience relevant to a child’s needsméle

the professional development relevant to the adult learners needs, then theytevill
They will be close. Otherwise, they're not going to connect because as aleachdt if

| don’t have any need at all to learn about, I'll say to pick up geometry again, lo&ayl, t
have no connection with that particularly if | see no relevance or | never had the
experience of using it. So, overall no matter what area of professional deeatopm
experience it has to tie into the needs of the adult learner and definitelgdmage
application with what they’re going to do even if that application means I'reasirg

my awareness of what you’re experience might be about.

T: So, where does curriculum fit in all of that?

P12: Curriculum is the key particularly, and | keep going back to our level. W#en w
look at our early learning standards that are set by the state it is ciedehtd our

project construct curriculum, so curriculum really is the substance of taesgbject, the

core skills that children need to know and more than just gaining the knowledge it's why
they need to know it. It's the application of what will help that child be able to do in the
long run. It impacts the socialization and everything, so the curriculum piece and the
professional development have to be very closely tied because how else dotgaihege
curriculum. If you don’t do the training and you don’t say hey, this is what you need to
know about your children, this is what you need to know about the families, this is what
you need to know about teaching and this is what you need to teach them the foundation
they will be missing. It might look like this on this scale, but as the child moves up the
educational ladder, look at the base level which is where we are, it’s just going to
compound and it's going to expand. So, you hit that curriculum and you tie into
everything now so you are able to build on it. Otherwise, if you take out chunks of the
curriculum you’ll have those missing blocks that later show up in your testing and just
overall child performance.

T: Okay. You mentioned that you use surveys to determine the emphasis of your
professional development. What methods or techniques do you need or do you use to
meet the individual needs or the unigue needs of the adult learners that yatdacilit
professional development for?

P12: Well, one of the things we did this year, which was more comprehensive than
general surveys, particularly with our PBIS, we had to find a program.isTihie other

thing about professional development, because of our level, we're dealingowith

children, three, four, and five year old, mostly your professional developsgeaied

K-12, so there is very seldom something that has a spoken sequence with it that would go
pre K. So, as a staff we’ve had to, as an instructional leader I've had to adjustatdwnw



137 and then say this is the focus of the district and this is what it looks like for us.aAfter
138 while it's uncomfortable unless you can get the staff to kind of help you say wisist
139 looks like at this level, which you have to keep carrying through and implement it and
140 expecting that it's being used. What was the question?

141

142  T: About making accommodations for their unique or individual needs.

143

144 P12: Okay. Aside from that, getting back to the social inventory, it is more

145 comprehensiveFor instance, when I'm talking about the surveys, they'll tell me upfront
146  what the needs are, but once after you've had the experience those to mesaren’t a
147 valuable because depending how long the day was, those can skew the results, but when
148 we did_the social inventorgnd._it broke it down in different facetso like you might

149 have had a topic and then like five areas up under that topic may have been broken down.
150 So, whereas you may not have needed the umbrella view of the professional

151 development, one teacher might have needed a little bit more A and another needed a
152 little bit more B and, you know, so what we would do is work backwards so that we
153 would hit the most individual needs first and then touch on the othéraside from that
154 in a large group setting, many times when I'm working with professiovalalement as
155 far as performance based teacher evalugtisaswill work together and say okay let's

156 start up front with a self evaluatiowhat areas up front in the beginning of the year do
157 you feel like you want to impact at the end of the Yaathat kind of resources do you

158 need? | will often ask them what do you see as your strengths. What areathinare

159 you feel like you might need more supffolre there any areas that you feel comfortable
160 with? Are there any areas that you wouldn’t mind ment@rivigu know, something to

161 that effect and you get different results depending on the comfort level, buigh@ss

162 those individual strengths usually in a back wagause if you can do it in a more

163 intimate way without the threat of a job target, again, going strength badedhae

164 areas do you need help in, then you can address those needs. Another thing is when
165 working with a staff member who just seems to, can’t get over a hurdle, then Mest ha
166 verbal discussion’’ll say what is it you're trying to get accomplished? How do you know
167 you “gotit” or how do you need help and then I'll say well tell me everything goodta
168 the job. | mean, sometimes there’s a, disconnect between the verbal andtémeandt

169 so what I'm thinking is in particular when | get into a specific. | hacelter that |

170 consistently, picked up a disconnect, but the more | would meet with her and talk with
171 her and engage with her, she knew it. | had to find another way that she was really
172 succeeding and | had to keep saying you got it, you got it. Now, how do we get you to
173 transfer over to prove that you got it and it took a while, but it kept coming back to that
174 and then all of a sudden she hit the ground running and all of us went wow. She did it. It
175 wasn’t me because she worked on it for a long time. That light came on and shé “did it
176

177 T: Okay. Well, consider a professional development situation where you tadilga

178 professional development regarding a curriculum issue or a newly adoptedloanror

179 something like that, how do you assess your staff’'s acquisition of knowledge?

180

181 P12: That's a hard one because we don’t test them, but | think what you do is you

182 develop some type of it's a number of things. | said you don’t test them, but thare are
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couple of instruments. During observations you can, I'm still old fashioned. lksilid
script everything. | know that’s really old, but I think in scripting what the &rashid,

what the child said, what the teacher did, you know, type of thing that when I look at it
later on then I’'m not being judgmental because I'm looking at straight fagtsti$nk

the good old fashioned observation is one way. | think another way is developing
monitoring, like a monitoring form. Like we all use MSIP forms. We weliadthhow to

use the MSIP forms. This is what the MSIP form observation checklist lixekstlthe

early childhood development. Anything that comes out of professional development that
we agree on, we can use that, and then just check off. One thing I do, | do an observation
checklist. 1 haven’'t been as faithful to it as | was initially and | hawadmit that but at

the time it was, this is what | expect to see. Well, | can word that thé wayt. | might
want to see class meetings taking place, an exchange of ideas betwees teathe
children, literacy rich environment, a privileged environment etc. or somethinipéike

you can go through and you can check off if you are doing it, but also if we’re speaking
in terms of the language that you develop, particularly like let’s tBk® Rgain. If we're
saying we’re going to frame everything as to what we want children to dolandltéhe
negativity out of our speech, their acquisition is they will start to speak thevevagid

we’re going to start speaking with the children and they will start resporalihg t

children that way. So, if some of that, like | said it's purely observation.diésta be
documented, so in that way you can tell whether or not they've acquired what they’ve
needed to do. Some of the other, and it’s a little different here, | think too youtlisee i
your observation. If they required to do it | think you’ll see some success dfilithec

if they’'ve acquired it and applied it. So, | can require everything, but if | dpply at

I’'m not going to get any results.

T: Will you paint a picture of just, of what professional development might lookflike
observed you? From beginning to end explain how you’d introduce it and work through
a professional development situation.

P12: Now that we've gone through this process, professional development is going to be
stellar because you really heightened my awareness of how importantirstsof &ll, if

you were to watch me now | would clearly, when | paint the picture of profetsiona
development | would make it a team effort. | would tie in the results of the surveys
recently that we’ve done of the needs. Most importantly, | would tie in the resolts of

most recent MSIP review and the key component that is really driving thietdistto

which areas we have to improve in. You know, there’s some have tos. There’'s some need
tos and sometimes want to, but the needs to and the have to ties into our state
performance over the paramount. So, | would bring everybody, everything into that
picture. | would also, when I talk about the needs surveys and the results, | would bring i
all the components of that. There are certain things that happen at the buildiniguevel

we also have representatives from out building who are at the district lewel w
communicate, so | think what | would have to do is show the scaffolding of the need and
the fairness of the communication and the collaboration as to show where aiege g
because when you do those surveys you have to show that this is an ongoing part of a
district effort. It can’t be P12’'s agenda. It can’t be Clinton’s agenda. tbhaes a

community, the stakeholders had determined that this was important for the education of
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the children. So, | think that would be the first thing. Some other key things would be
norms of the meeting, you know, the expectations of the meeting. Now, | have to share
with you because of what we’ve been going through as an instructional leadeashj@t

lot of this is really fresh to me, so what | do is, what you’ll see me do is whaekas

shown to me. So, if it's been presented to me from the masters, like a classroom
instruction as I'm out of their professional development piece because thesenting

to the key administrators of the building. So, therefore, again | can take algthase
strategies, the notes from the meetings, the organization of the meetirgignifieant
handouts, the activities as you go so that there is some application, there’s@é&me w
actually being done so it’s not set and get. So, those type of things and then building in
the brakes. This is all fresh because we just went through a whole series ©atidng

then we have to come back and we have to implement it in our building. So even down
to staff meetings their going to be professional meetings. We stditie lait of that last
year. | had more teachers doing it because they had the knowledge. For instance, if
worked in the conference you had all the power because you got all of the stuff and you
got to come back. So when you do that you give up some of your reign or power to being
the leader, but by the time you step back in they're like oh it’s her. You know, so | think
if you were to watch me at least you'll get a feel that they’re used toeserging,

which will be as it is this year, but | hope that | painted that you would sort of see
something that would mirror from building to building in a district collectivelyalee

of the instruction that we’ve been given, the direction that we’ve been given in
professional development.

T:. So you pretty much take the district focus and you collaborate with yohetsdo
determine what you’re building level focus will be?

P12: Mmhm. Actually just seeing where we can start. But, make no mistakieciteat

are some particular issues here that have to be dealt with, that have to be focused on,
which sets us apart. You know, as much as we are apart of, there’s a lot thatsats us a
So, what I'm saying is your framework would be similar to what you would see
somewhere else, but the content and maybe some of the implementation would be
different. | think you probably have a whole lot more discussion here of perspectives
views, and you have to let that air out and then you have to tie it back, you know, in order
to gain perspective. Then get back to this.

T: Well, we've explored all of the key points that | wanted to hit on that relates to
professional development and your experience as a facilitator. Do yourhyaweras of
wisdom or ahas that you want to share as it relates to professional devdltpahenay
to help further the research?

P12: Some of the ahas that | would have, and they’re common sense. As an
administrator, | feel like I'm a building manager, an excellent buildingagar, but as an
instructional leader, | have to each day embrace that. That’s whatricheaeh day |
come in and make sure that | allot the time that an instructional leader shoutiteothen
views of an instructional leader and an understanding that we’re here to dguahgp
minds and bodies. That is the overall theme of what we do as well as providing our
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services to families. With that being said, | can’t have days where wweguo's feel like
adhering to that. You know, it has to be communicated and it has to be modeled, and
with that | have to always acknowledge the importance of adult learninglaSad

have to model that I'm learning. They have to see me reading. They have te gee m
the ball to keep on in that particular way. Then | have to respect it and notice when
they're doing it. | have to acknowledge that. | think when you do that you kind of build
people up and make them want to participate. In a sense you kind of reel them in because
you don’t get everybody, but you have to run with the ones you get. But, I think this
interchange with you has really made me see how important it in support ofttle¢ dis
and with demands of the district now, we have recently gone to our MSIP review, they
shed a light. I think the state now by narrowing the focus and giving us feedback is
making it a little bit easier for us to achieve some things. So, | feel exbibed that. |
guess my a’ha moment is things should never be so unmanageable that they cloud
productivity, you know. So, with that being said I've gradually watched oveptirse

of time the big school improvement plans get a little smaller, so theyier éas
implement. So, as an instruction coordinator | think you will appreciate that.

T: Well, okay. The last question | have relates to the observation that I'm Ho@eg at
the beginning of the year that will be the last step in this process. | wid coand
actually observe you facilitating professional development. So, have yomaretdr
what your emphasis is going to?

P12: Well, in the past our outside sources would be some things that we would need
particular to the age group. Like we would need CPR training etc., so then of course |
would have outside presentation. I've had a consultant working with us over the course of
the year. She was working with us with literacy. That fit very well whemvere doing
reading. This year, though each building has to have a leadership team whapivegre

to be doing is, we already know basically this is what the children need to cakier isr
what we need to cover with the children, what the expectations are and the starelards
etc., but the key piece to this is that the PBIS team meets every week fhat. I'm

leading that. The leadership team made up of teachers will meet evé&ryWMebave an
accountability team, which is our larger scope, will meet monthly. They’'regdoibe

looking at early childhood reform or where we want to go as far as early childhood
several times over the course of the year, because of feedback thaewed¢hrough in

the community engagement piece. So, with that being said, a lot of the presentation wi
be in house. | think also we may be putting a little bit more observational fieldtime i
The staff has expressed a desire for that. Okay, we’re doing PBIS daddisd jumped

on the bandwagon with that one, went outside the district, got out resources, but we really
want to go somewhere that is really doing it well. So, we all want to go and view
Kirkwood’s Early Childhood Center and see what it looks like over there, which is
always good to get another perspective. So, | think that when you come in and observe
you may see me presenting or you may see one of our teachers or you might see a
number of things, but one thing | will say, when we were talking about the ahas or
whatever, one thing | learned the hard way is you have to model, model, model. | allow
my teachers to have meetings without me for expected being instructicieaklead |

was so frustrated because sometimes it was like well I don’t know, this étlsogithat
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you can incorporate if you like. This is what | do and | said so that's my pagiserdand
these were excellent teachers and later on | was sharing this with, shedarmassistant
superintendent and I'm just fascinated by what her model was. She said, “Didgiou tea
them how to at the meeting,” and | said no and she said, “That’s why they didn"t do it
But, the key thing is I'm not sure if | know how to do a meeting, which gets back to you
research. You know, | didn’t have, it’s hit or miss. You know, if you feel good about a
topic you get up there and you can present it. It's like when you're doing your senior
thesis or something because you're trained. Okay, this is my paperelthisoand | got

to present this, so then you really look good, but then later you wonder why am | not
coming across this way because you haven’t had enough of that formal trainingab be t
great implementer. So, one of my teachers said to me one time and | ppadigiated

this because she was a senior teacher and she has a lot of experience ans she just
humble and just is sweet. One day she says, well she kept calling me. She says okay
fearless leader, okay instructional leader, and periodically she would sanpdhia

would just make me think, you know, and she says, you know, | really like it when you
lead the staff meetings. Well, what that said to me was there is a needrtat ggecipal

as leading that building instructionally and with professional development arsivihat
when | light up about what I’'m going through with the district I'm learning lezause

I’'m watching and seeing how to do it. They are doing such a good job of inundating us,
but by the time | get it, if | do nothing but mimic that process | can lead...

*TALKING OVER ONE ANOTHER*
P12: That'’s right.

T: All right. Well, 1 appreciate all of the information you passed on to me anda kKmext
if I need to call you to...

P12: I'm here. I'm here.

T: Thank you.



OCoO~NOOUIEWNPE

Principal #13

T: Good afternoon P13. As you know the topic of this interview is principles as
facilitators of professional development with teachers as adult Isatrveant you to
take a look at these two documents. It’s just the informed consent or copy of the
informed consent that you signed. Do you agree that you signed giving me the
permission to use the information that you give me in my study?

P13: Sure.

T: Okay. We're going to start off with a very broad question related to professi
development. What has been your experience with professional development?

P13: | have had a good experience with professional development. dit®atihow

it's done, implemented. Finding a common thread with professional development in
terms of the curriculum what you bring to the table as the educator and how you
implement it.

T: What dimensions, incidents and people intimately connected with school based
professional development stand out to you?

P13: Well I've been at this game for 30 years and so I've seen it all irhape er
another. 1 like to use analogies so I'll use this analogy. Henry Ford invented a ca
right. Do you know that the car still basically uses the pistons, the engireeis dy

the pistons. Some cars have luxury seats and all that, but the basic components is
done. It needs the pistons to operate the engine. They haven’t been imptoved ye
So | use that to say this, we’ve gone in various directions and the basicH tire sti
same whole language at one point. Then we separated reading and writing and
spelling. We did it that way, so now the move is to bring it all back together. So,
we’ve tried various ways to enhance learning, but it the best approach is to have a
little of this and a little of that - whatever you find that works is what you doreThe

a program called Step Up To Writing and Step Up To Writing uses color codes.
There’s a code for letting a student know when he needs to use more verbiage in his
piece that he’s writing. It might say, and | can’t remember all the cttésolors. If

| say pink it up, that means you need to use more adjectives to describe what you're
doing. So, what I'm saying to you is, and this is an old man talking. What I'm saying
to you is we packaged, and | know we're talking about professional development. We
package it in different ways, but it’s still basically the same. Also, yioedase

about dimensions of professional development and | was thinking about that, but |
went off on a little tangent there. 1 think the thing that is most important irs tefrm
dimension of professional development, now | hope | understood you, | hope | heard
what you said correctly. The dimensions that are most important are those that
facilitate learning for children. It's not done for improvement of learnimghddren

and it's not done for monetary reasons, and that’s why | started talking abpud st

To Writing. That's a gimmicky thing to me. Teachers already do that. Theyiga
name. So, professional development is a business. It's a very big business | was
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the city of St. Louis and they used, they were doing, what is that program called. It
was a program that was scripted. | can’t remember what it is called. | bieyplspent

a lot of money for it and they took the creativity out of teaching, or reading and
writing. | can’t remember what the program was called, but...It was adbrm

Corrective Reading, but it had a name. | can’t remember what it was talted,

anyway they took the creativity from the teacher and they just read a sctifhtea

children responded to the script, and so you had to have professional development in
order to do the script. So, to me that was not a very program and they no longer used
it.

T: How were the teacher professional development needs met during the
implementation of the program.

P13: They received professional development and had all these people come in and
teach these teachers how to do this program and it only lasted for aglear. |

received professional development to evaluate teachers. We receivedlthis rea
beautiful kit and the program was really involved. They were talking about making
teachers have a larger part in their own evaluation or having these meetingsewit
teachers and letting them know exactly what you want to look at, which yodyalrea

do that. You already do that, so they spent, we got a certificate at the end of the
professional development that said we are now certified to use this program and they
spent all that money on that program and guess what, they never used it. So, | think
the key to professional development is brining that professional development back to
the classroom and being able to use it. If you go out and get professional development
and you never use it what good is it. So, making professional development useful to
teachers, something that they can enrich what they already do or givingdhem
strategies that give them another way of reaching children.

T: How do you do that? How do you make it useful?

P13: First of all you have to understand the people who are in charge. To do that
would involve the department of curriculum and instruction, they’re in charge of
professional development with the district. Now the principal who is in the building
with the teachers who is evaluating the teachers, see what they needqrafess
development in. Therefore, he has a very good gauge on what he needs to get the star
teachers to come in and help the teacher with. For example, classroommeamage

give her some ideas about how she could better manage her class itaneads

help with balance literacy. Let's get someone who can help her with balanaey.

Right now in our district, we just went through a mock MSIP. We share what was
said to us and we kind of held a discussion with them. They shared that the teachers
were teaching at a level 1 and a level 2. This doesn’t mean that they nekheatteac

level 3, but when they were observed they were teaching level 1 and 2. So, with that
in mind | went around and found that indeed they are most of the time because they
are very comfortable. Now, as a principal of the school knowing that the MSIP and
the MAP, forget the MSIP, but the MAP, they have some level 1 questions and level
2 questions, but most questions are level 3, so it's known that if teachers are not
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teaching at level 3, they're not preparing the students properly for the MAFStest.

it's up to me to find a way to get them to teach at level 3 and what | have detkrmine
is that most don’t understand. They don’t understand so therefore they can’t sustain
teaching at level 3. They are comfortable. They don’t want to go outside of their
comfort zone. So anyway, back to professional development. You have to know
what’s needed. You have to be able to come up with a tool that indicates to you what
you need to do with building or with seeing that instrument in order to have pertinent
professional development. I'm not rambling here am 1?

T: No. | understand exactly what you're saying. You said you have to bevable t
assess the needs. What tool or tools do you find yourself using more often to gauge?

P13: Classroom observations. | do what | call status conferences and that's&/ays

of saying, just like you and | are engaged in dialogue, | call my teachansl we

have dialogue and | have a list of questions. | give it to them previously and then they
fill the sheet out and when they come in to sit down and talk to me | read how they
responded to the various questions. If they haven’t responded properly then that's my
opportunity to say, it's interesting. | never tell them you don’t know this. I'm not

being negative like that, but it's an interesting response. Can you elaboriiat

and then they elaborate on what the response is and | have the opportunity, that’s a
teachable moment like the classroom. | have an opportunity to say well vérgt's
interesting. | would perceive whatever answer is needed to be given angettnter

like that. I talk to every teacher in the building and while I'm talking to tHem

taking notes too. I'm taking these notes and at the end of all my status conférences
go back to my notes. If there’s an overlapping problem of understanding then | know
who needs professional development in these areas, so we need to move with that.

T: That's a good way to do that. So, you mentioned star teachers and | know that they
often facilitate professional development as their job. Do you ever fezilita
professional development?

P13: Sure | do. Sure I do. I've been at this for a while. When | first camédsngov,
everyone wants to say that they are grades that informs the instruction, butdsoth, w
of course you have that data, but there are other data too. The pre-assessment data,
post-assessment, you know, not just grades, attendance data, all kinds of data you
use. So, what | did was | gave a presentation and this happened to be on MAP. | gave
a presentation on MAP data, taking a MAP test and breaking the MAP test down to
points, okay. There are various points you get, so | broke it down and gave them the
charts. This question is worth two points, this question is worth one, this question is
worth a point. It was successful, so | broke it down and | gave them a chart. ntve we
through each, there is a sheet the Individualized assessment or the MAP test and we
went through each one of those and we tallied the points that each student got and
from there we came up with a list of the types of questions that the students failed on.
For example, literary elements. It's a very, very, very hard piecgddents to get

literary elements, fiction and non-fiction is very hard for the studentssaetrel to
understand and grasp. Okay. So, since we know this, now we come up with a list,
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that’s one of the things that’s on the list, we call it “must see” skills. Wesfon

those must see skills as they relate to the MAP test and as they relatectduwuaras
well and we work and work and work and work. We have improved greatly since
I've been here using that measure. Now, the other thing that came on the list is the
individualized academic plan. | always use it, so individualized acadeamnipg.

It's kind of like...

T: The IEP.

P13: Yes and that's where we got the idea from, so every child has an individualized
plan.

T: That's something like the 504 plan.

P13: And you also come up with an intervention for those folks who are on the
bottom tier. Now, let’s be realistic. They say in 2014 everybody is supposed to be
proficient, but being realistic we know not everybody is going to be proficient, but we
have tools in place, we have strategies in place and an intervention plan thatgwe brin
we bring in now. When they progress they give you credit for moving those students
whereas they didn’t do it before. So, you have an intervention plan in place. This kid
is in third grade, but they're reading at a first grade level and you bringupdo

second grade. You've done a great job, you know, but that needs to continue. So, we
have portfolios and in those portfolios, and | have to do professional development on
portfolios too and how to use them, so the portfolios pass from one grade level to the
next to see what strategies the teachers put in place to help this child grow. 8o, not t
get off topic here because | want to start talking about this professional degatopm

So these are all new. When | came in they did not use them, any of these things. They
had not been implemented because before me they had some success as well, but
we’'ve had more success by me implementing what | did when | camenlaetteadiis

the portfolios, using portfolios, individualized academic plans, intervention plans and
showing them actually how to be done in terms of the MAP testing, in terms of any
data in the classrooms and the district is moving towards, moving back to it. It is
common knowledge as a teacher you give a pre-assessment. You come up with
instructional strategies. You give a post-assessment. You look at the dataidad dec
whether you need to go back and teach or whether this person has mastered it and you
move on with them. So then you start talking about the classroom instruction and
that’s group instruction to individual. So, that’s just another example of data. My
school has a better grasp on it.

T: Okay. So, bearing in mind the district emphasis, what will be your emdiasts
you've practically been doing this all along anyway, how will you deternvimes
your focus will be?

P13: The only thing we have to do now is, whereas before they were doing it and we
didn’t have to any artifacts, now you have to have artifacts. You're going todave t
have a chart. You're going to have to, we have collaboration. That’s another thing
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we’re moving towards doing, becoming more cohesive in terms of professional
learning. So, now you need artifacts. You can’t tell what you did, you have to show it
and when we sit down and you sit down with your team, you’re going to have to have
those artifacts about the lesson that went on. What GLE are you going to teach or
what must need skill are you going to teach together. Well, not together, Ihait at t
same time. What strategies did you use? How successful were you? \keathbe
people on your team? Then we come back together and saying well, | had success
doing this. Well, 1 didn’t do so well with this. Well, let’s all try this, so now yeu'’r

have to have artifacts. You're going to have to have minutes from the meeting talki
about what you did and what you didn’t do. That’s the only thing we really have to
do here is we need to have the artifacts to show what we’ve done.

T: Okay. And | can imagine as a teacher you're thinking oh goodness as soon as the
principal says there is more work to do. So, how will you appeal to those adult
learners that you’re responsible for?

P13: What | always said to them, and it’s true, when | talked to you edntiat a
individualized academic plans, you already do that in your head. When you assess a
child, a pre-test, you give a child a pre-test and say Johnny needs more subtraction.
He’s not getting that, you just came up with that individualized academic plan. Now
all you got to do is put it on paper. No, you're writing it down instead of having it in
your head and knowing that you, everybody knows you’re doing it because here it is
right here in his portfolio and if something should happen to you or you're absent
look, Johnny needs some more subtraction, let's help Johnny with subtraction or
Johnny doesn’t understand literary elements, you know, and so on and so forth. So
my thing that | do is | try to find a way to let them know if you’re not doing it you've
done it before because | go back to that whole thing. There is nothing new under the
sun. When | was in school, which was, you know, when Heckter was a puppy, we had
cooperative learning group. They didn’t call it corporative learning groups, but we
learned in groups. Now, they refined it and said you're the leader and yotiall ge
grade for it and all that, so it's nothing that you haven’t don’t already. Think about it.
You've done this before, but now we can bring it to a point where, take it to a level
where it's more effective and it's more cohesive, as you said, as a grougktwitbor

T: Now, so you have your approach. Once you start facilitating those professional
developments you mentioned cooperative groups as it relates to students, what
methods do you typically use in a professional development situation to make sure
the teachers are grasping the content?

P13: The teachers have to give a presentation. They do book studies. They have to
give a presentation on the chapter they read or some chapter they've reathaviehey
to give a lesson. They teach the lesson to the rest of the staff. | assessaheil

the teachers are excited to do it for their peers and just wonderful, wondeidul less
and it's better than me standing there going well | know it all and let me give y
some of this that | know and you need to be doing this, you need to be doing this.
Look at this slide presentation for you. You know, that's good sometimes, but it
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works better when they are more involved in giving the professional development and
that gets back too. That's the learning community again. That’s what we’re supposed
to be about.

T: Now, you gave an extreme example of what it might look like if you were the
center of attention all the time and you had to facilitate it and you took control. Ca
you paint me a picture, allow me to use my imagination here, of what professional
development would look like if you were facilitating it?

P13: It would be engaging. It would be interesting. It would be what they need. You
know, | would be honest with them. Doing my observations, classroom observations,
I've noticed that the majority of people don’t, as we talked about before, don'’t
understand level 3 questions, so you know what we’re going to do today and there is
nothing wrong with not understanding. But, | don’t think | should use that language.
| wouldn't tell them you don’t understand it.

T: I understand. There's a sidebar.

P13: Yeah, a sidebar, but | would say you know what I’'m noticing, level 3 is not
present in your instructions, it's not being sustained. You're not sustaining it. We

need to sustain level 3. So | want to use these examples of level 3 teaching and so as
we talked before, and | thought about that, we can take level 1 and then we can build
to level 2 and then we can build to level 3 using the same process we had before that
was working and then by expanding that gives them a better understanding of what
they’re doing. So, it would be interactive. | would have vote volunteering. You know,
well this week, and one thing | learned about professional development, the more
movement you have the better off they are because how long is the adult attention
span.

T. One minute per year.

P13: So, it has to be engaging and there has to be movement and you want to change
groups and you want them to be able to report out and you want them to have time
together in the group to elaborate, to contemplate, to strategize. You want them
working together as a group and they have to feel comfortable and | think myg staff
very comfortable. They don't feel threatened. They know I’'m serious about w&hat w
talked about, but they don't feel threatened. You can’t be afraid to make mistakes, so
| try to give them the freedom to know it's okay to make a mistake. We all learn, we
all get better and that’s why we're all about this. That's why welnm ahis

professional development to get better. I'm learning just like you'raileaand so |

learn how to present it better next time. What | got across and what | daétin’'t g

across. How do you feel about it today? What do you understand? What do you
understand at the end of this that you didn’t understand when we started? | guess |
painted it for you. | hope | did.

T: Yeah. You did. So, you use groups a lot. How do you feel about lecturing?
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P13: Lecturing is just like the classroom. Who wants to hear lecturing? Nobody
wants to hear lecturing. | think asking questions and having people respond to
guestions and then answering them is a better way of doing it than staying with
lecturing because you put folks to sleep. I've been in professional developments
where, you know, I'm sitting there going oh lord, how long is he going to talk. You
know, and something else, | don’t know if | said this, you have to build in breaks. |
always say you talk no longer than 15 minutes at a time and you build in a 5 minute
break and you talk 15 minutes more after you give them the 5 minute break. If you're
going to go longer, you got to give them a longer break, you know, because the more
breaks they have they can, you know, because you can get overloaded. You know,
there are a lot of times you get overloaded with all the information thgiyirey you

and it's confusing and all that. So, | would say build in breaks and make it fun. You
have to make it fun for them. Even if it's serious, you know, all of it is serious, but
you want to make it fun and interesting. Just like the classroom. Do you know the
teachers are a lot like the kids in the classroom.

T. Oh yeah.
P13: So, when you teach this class...
T: You can see all them the similarities and differences.

P13: Right. And you teach, the way, the way | approach being an administrator, a
principal is this one big classroom, but | have teachers in my classroom, | have
children in my classroom and | treat the teachers and the children pre¢tyatbe

same. There is a difference, but it's pretty close to the same. Teachgwray to be
struggling too. Mrs. J, you didn’t a wonderful job. | really appreciate that. Thank
you. That'’s part of her job, so I'm saying that to say when | taught in theratan

I’'m the same way as | am as a principal. | was not a lecturer. | teogiht studies.

We did projects. We talked about the discovery of, let me just use a part of what goes
on in 7" grade social studies. We talked about the discovery of the Americas and
North America in particular. We talked about how it was colonized. We talked about
the Indians who lived here, and we needed to do a project. Let’s do a project. You
can do a project on the Spanish, do one on the English. You can do one on the
French. Whoever you want to do it on, a particular person that you find interesting
and you can do a project, you can do a report or a project and it's worth more, and
what | found was the kids really wanted to get involved. So, point being, you want to
make it interesting and by whatever means you make it interesting flobsause

that’s important.

T: Well, you talked about reading and you gave me some examples of soced studi
that you've used in your classroom. What is the connection between curriculum and
professional development in your view?
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P13: Professional development enables you to execute the curriculum. If you don’t
understand what the curriculum is and become comfortable with it then professional
development is ineffective. It helps you execute it.

T: And so curriculum is a big deal as it relates to professional development and
professional development is used to teach us how to manipulate and use the
curriculum. So what is the connection between professional development and adult
learning?

P13: The connection between professional development and, I'm trying to make sure
| heard you right. The connection between professional development and adult
learning. Is that what you asked me?

T: yes.

P13: How can you teach something when you don’t understand it yourself?
Professional development is finding a better way to get what you're tyiget

across to your students. If | know that | am not clear on whatever areg litenaad

well 'm stagnant. | have a certain way that | do this and | don’t know any other w

to do it then | go through professional development and | discover a new wag. It's
light bulb moment. | can use this method in my classroom. | can use this strategy
my classroom to better the life of my kids, to help them learn, to help them develop,
let me use this thing. It's like sports. | used to play ball and | use mgsaif a

example a lot. | used to play ball and what | found is that the people that d pléie
they were better than me and | used that. | picked up things from them. | picked up, |
might approach a shot or a scenario or situation differently than this guy did, but |
found out he approached it this way and it worked. So, then the next time that
situation came up that | was in, | thought about what | saw him do and then I tried it
and it worked. So, it's the same thing. It's all about teaching adult learnerssaand i
continuous thing. This learning thing is continuous. Teaching adult learners that they
are continuous learners and the more they learn the more proficient they become in
that field. Did | answer your question?

T: Yeah, you did. Well, how do you accommodate for the different learning styles of
the staff that you have?

P13: Ithink | do pretty well because there are those who learn from, likéf,nhyse

learn from listening. | love to hear things that are narrated. At homwitisithe

History Channel and they narrate. I'm listening. | got it. So, there’s atigpthat

that goes on here at school and then there are those who are hands on. So, by letting
them present, doing research, doing work, they'’re learning that way and then those
who are sitting there listening to them are learning as well and | try vetydsawe

talked about earlier, not to lecture, but there are those who learn that way. tThe las
time you said, for example, when you and | talked before we talked about there are
verbs that are used with the depth of knowledge and just because you're using the
verb someone is recalling, they're recalling a level 1 and not a level 3, okay.d5o, | g
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to that example because about three years ago | had some star teaclzard tiere
depth of knowledge was, it was not new, but it wasn't old and they were talking about
we can’t rely on the verb, but people didn’'t understand that they were saying what
you and | just said. They say you can’t rely on the verb. What does that mean now
because in the past that was a big thing. You used the verb. If you are having them
describe and you are having them analyze and you’re having them synthasize the
you know, they'’re at the level. Well, that’s not true, but you need to be clear on what
you’re saying and my point about all that is when you're lecturing you need to make
sure you're clear on what you’re explaining to the teachers and you need to ask
guestions. Can you give me an example of synthesizing or analyzing and make it at
the appropriate level.

T: Okay. Well, | think that our interview has come to a close. That was pret qui
You gave me a lot of information, but what | want to ask you is do you have any final
words about professional development, words of wisdom, as it relates to you being a
facilitator of professional development and that master teacher?

P13: Words of wisdom about professional development. It's a must. There is no way
of getting around it. It's a must. In order to keep teachers abreast of whedtsand

the twist they put on things, you have to have professional development. It keeps
them sharp. Do you realize that some teachers only have bachelor degrees¥&hey ha
never gone to a university to take any other courses for anything. Theoengre s
teachers like that. What are you going to do for those teachers when thegoengpt

to a university taking the courses they should take? The only other option is some
form of professional development and you know those teachers who are not
successful in their classrooms. Before you can guide them or before you can steer
them out of this fear. You have to try to help them and that’s the way of helping,
professional development. That entails getting peers to go help them. That entails
having special development for them where the whole staff is involved. It entails
finding articles for them to read. It entails getting materials for ttf@mwithout
professional development we might as well just give up because we have become,
and | understand now doctors have to go back to school all time because new things
come out and they have to become proficient in those things and as teachers we're
just like doctors, but our patients are the students and it's up to us to make sure that
they get the right diagnosis so that we can help them learn and so we can fix svhat it i
they don’t know.

T: Okay. Well thank you P13 and that concludes our interview.
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Principal #14

T: Good morning P14, | just wanted to review with you the consent form that you signed
stating that | have your permission to use the information that you give intdmngew

in my dissertation. This is a copy of that informed consent. Do you agree that you
signed this form giving me permission?

P14: Correct.

T: Okay. The purpose of this interview is to gain knowledge about the principle as a
facilitator of professional development with teachers as learners. | vkl Istart off
with a very broad question to give you the opportunity to express how you feel about
professional development. What has been your experience with professional
development?

P14: We've had greater success in different areas throughout the yearsnanpdiny

trying to think of the best way to put it. We’ve been able to identify an area of vesakne

or deficiency and stay on that with professional development for some duration and have
greater success than from just jumping from one topic to another. Teachers ggmetim
think when you start trying to address an area or do something that they cantjitst wai

out long enough till it will pass or move onto something else.

T: Okay. And as the facilitator of professional development, what are ymona
feelings regarding professional development?

P14: From my point of view it certainly is kind of a large responsibility. The school
district itself has the responsibility and duty to provide professional devettponell
the schools and then within the building kind of mirco in a sense. The professional
development, that best meets and is tailored to our needs and | guess, | hatgediw
asked me about, say that again.

T. What are your feelings about professional development as a facilitator?

P14: | think that, I've been around awhile. Some I've seen, that I've listenaed to a

thought okay that's great and then when it's time to come back in my building I've done
what we’ve needed to accomplish in order to address our area of weaknesses. So, it's
been a mix. | think that it can be obviously great when you have the right things in place
and you have people who are on board toward a common goal, but I'm also seeing some
other things that had had no real rhyme or reason and it just floundered, has to have
support from the administrators and from the staff as well. Sometimes werggethat

come in, somebody is able to present an idea or concept and everybody wants to jump on
it without thinking it through as to how it's going to best meet our needs.

T: As the principal, how do you determine what needs to be met in a professional
development situation?



45
46
47
48
49
50
51
52
53
54
55
56
57
58
59
60
61
62
63
64
65
66
67
68
69
70
71
72
73
74
75
76
77
78
79
80
81
82
83
84
85
86
87
88
89
90

P14: Obviously, there’s a couple ways. | think that as the building principle | know
exactly where we stand in the sense of academic performance andijpgbseae and

tenor for the requirement of the building itself and in my mind | know the direction |

want it to go. | share with the staff and we’re all kind of on the same page of what we
want to accomplish, but I also then, so I'll implement certain things. iftrssiis a

scenario that we’re going to need to work on then we’ll do that, but | also come back and
| ask the staff what areas that they see because | don’t see the sam¢hid they

always see and they have different thoughts and ideas and | value and hespect t
opinions and suggestions and whatever ideas that they have and I'll say well wbat do
guys want to do, what do you feel you need help in and what are your areas of strengths
and weaknesses and then we address those needs as well whether that’s in house or
brining in resources and I'll just give you a quick example. One of the things we’re
behind in is technology and that’'s an area that we’ve been trying to incorporate and
implement. We’'ve had some professional development in that area.

T: Okay. What changes do you associate with the professional developmgotthat
facilitated or arranged this past year?

P14: I've seen improvement in the implementation and effectively using techraridg
also just some basic things. This is going back a little bit. Teachers warng ha
difficulty with implementing guided reading, really weren’t coheswasn’t calibrated
among grade level to grade level or even teacher to teacher in the samewghde |

one of the things that we did was that we had professional development on a regular
monthly basis and resources to come in and work with the teachers for the day in the
building, in the classroom, and that was something that the staff wanted rather than
having a three day shot at the beginning of the year or the middle of the yearasait
ongoing process and as a result of that we've seen improvement in teachelencenti
implementing guided reading and guided writing. We've also seen improvement in
children’s performance as a result of that.

T: Have you yourself ever facilitated training related to guided reaxiagy other area
of reading curriculum?

P14: | have not facilitated other than arranged. | did not come in and teachhbat. T
did not do.

T: How did you arranged those professional development exactly?

P14: | spoke with the teachers as to just what they were having difficultyandt

wanted, | didn’t want somebody to just say look | understand how to do it and then have
them be confused because | wanted them to be honest because | wanted them to be honest
because | can't provide support, they don’t have to be afraid to tell me that they're not

sure how to do something because if they’re not sure then | can see to it thathee get t
necessary help and resources and so conversations with them, they just sezlliyba

told me what it was that they needed in order to feel more secure or more confident i
delivering the instruction. So, we tailored professional development around those needs



91 That was also with the help and input from our lead reading teacher as well. | think m
92 end of it really was to find out, just through probing and conversation what is, what will
93 be helpful for them and the elementary or the lower elementary were difigtlent than
94 the upper grades. So, they wanted kind of different things so | made the necessary
95 arrangements to bring in the resources and just provide an opportunity for it to happen.
96
97 T: After professional development what are some techniques that you use to support
98 teachers?
99
100 P14: 1think, I think it goes back really, a strategy or a technique other thdrayiisg a
101 good relationship with the staff. | want them to feel as if they can come ardvabiar
102 me whatever it is that they need. | had the, in my perspective at leastdtatioaship
103 that if they have difficulty in an area and they want to get better in soméftainthey
104 can ask me without me viewing them as, | don’t have the attitude like what, you don’t
105 know how to do that, why do | have you here then, that's the whole point. | don’'t have
106 that type of a relationship. | understand and | share with them that I'mhe terdtto
107 happens to be a principle, but | understand. There has been a whole bunch of things and |
108 deal with many decisions each hour and, you know, students, they're all over the place
109 and now with differentiated instruction being a big part of these things | undersénd t
110 they have great difficulty. The last thing | want them to do is have to worry atimg te
111 me as a principle that they need help in something. My real, you know, my position is
112 being able to help teachers hone their craft better so that translates et@dteatation
113 for the children.
114
115 T: Now, you gave the example of the reading curriculum and how teachers needed more
116 instruction in direct reading. Outside of that, how do you view curriculum in connection
117 to professional development?
118
119 P14: Some of these things I think, these questions I'm having difficulty onryling to
120 think about it. We do things, they all kind of blend together. We know, and again | think
121 it comes back. Everything we do here is this purpose for or there is a reason to do it and
122 we have a clear direction in which we’re going based on, | think we’'ve done quite a bit
123 on looking at our achievement levels and we always know exactly where our sardents
124 in line with achieving and we look for patterns that have been strong, we look for patterns
125 that haven't been so strong and from there that kind of guides what we’re going to be
126 doing as far as professional development. So, | guess, you know, by having theaability
127 answer a short question and a good way to get there is that it's not really lewit, vi
128 it's just what we do. It’s not a, it just blends into what we do. It's not like a a&par
129 entity. We don’t all of a sudden say okay we’ve got professional development this year.
130 It kind of melds together fluently as to what we’re doing the whole time.
131
132 T: You mentioned several people who are key to professional development. You
133 mentioned the reading specialist, the teachers, you also mentioneddimtyainers.
134 What dimensions, incident and people ,inclusive of those that you mentioned previously,
135 do you view as intimately connected with school based professional development?
136



137
138
139
140
141
142
143
144
145
146
147
148
149
150
151
152
153
154
155
156
157
158
159
160
161
162
163
164
165
166
167
168
169
170
171
172
173
174
175
176
177
178
179
180
181
182

P14: Every staff member. Every staff member’s voice is important. peespn that

needs some extra assistance or some support, I'm open to seeing that tkieythrecei
support and help, but collectively there are areas as a school in it's eht@teetsee

that we need more help and more support and that is full front and focus, but there are
some people that need, there are some people that are very knowledgeable in technology
and they'’re already kind of sharing and doing something with other staff, but Wwe mig
have a whole other class that is at square one and I'll provide support to them or see to it
that they get the support as needed where other staff members don’t need it. | dbn’'t wa
to waste, | want to maximize our time. | don’t want to waste people’s timettserdéf are

some people that are very secure in an area, they might not have to, there is no point in
them participating unless they want to. So, even though we have professional
development we might not have to hit every single staff member.

T: Okay.

P14: We try to target the needs, but we do go to the masses. We also haveia &ader
given area, and that could be anybody in the building. But, it also has to go back, our
professional development, it has to be aligned with our SIP, our school improvement plan
or we’re not getting the training in the fields or areas that don’t pertain towera

doing and basically our heavy emphasis is we want our children to be able to read. We
want our children to be able to perform confidently in mathematics. So, those are kind of
our two big areas. The one area that has always been here that alwaysa$ anor

struggle is our reading and writing. That's where we’ve put a lot of emphasasning.

T: Okay. Now, since you've been here have you facilitated any professional
development?

P14: | have and | guess, they've been in different areas on just diffeygondeon
designing lessons on backward design on what that lesson looks like, presentihg act
lessons. I've done many. I'm just trying to think and | can’t think off the top of ragl.he

| can share with you what I'm working right now on; I'm going to do some work an bra
research. Why we think, or how we think the importance that has, memory impact on
performance in school, so I'm in the process of putting together a workshop, if you wil
for my staff with that and I'm also going to put in a dose of effectively usisgsaments

in order to improve testing.

T: All right. You told me about your feelings about professional development and the
purpose of professional development and some of the methods that you use to reach your
teachers and make them feel comfortable. What is your view of the connecti@etetw

adult education and professional development?

P14: | think it needs to be continuous. It needs to be continuous. You realize things that
you didn’t know before or it also, continuing education reaffirms things that you have
been doing. Those two things are key and important. So, even if it's something you
already know, but reaffirms, that's a positive, or you might learn things you #itmwv

before and it's another positive, but teachers have to continuously be thinking about the



183 work that they're doing and they have to continuously be thinking as to how they can
184 improve or what they would do differently or what they’ll continue to do the sarsea, It’

185 it's not a one time, I've got my degree, I'm done and it doesn’t matter whethereyou’

186 been teaching 25 years, you still don’t know because you could have been teabking it t
187 same way for 25 yeas straight, which makes you a first year teachesbgou’ve been

188 doing the same thing, so everybody’s voice and everybody’s, | don’t care ifetlheyfre

189 building and they've only been teaching for six months, they might have an idea and it's
190 important that they share and kind of going back to professional development, we have
191 meetings where periodically we'll set time where teachers just sheir best practices

192 as to what they've been doing in the classroom and talk about and show examples and
193 demonstrate and have some type of artifacts because that’'s important foethetadt

194 members to be able to see and to be able to hear from their peers and colleagues.

195

196 T: That's true.

197

198 P14: And | also try to combine, and | guess this is part of professional developfoent is
199 our teachers in our building to get out and see what other teachers are doing because
200 they're often just in their own room and they don’t have any idea as to what is taking
201 place in the grades beneath or above them, so | try to make a point for them to go visit
202 grades beneath them and grades above them and have conversations about what they see
203 and observation without a value judgment - not trying to find somebody doing something
204 wrong, trying to help people to see different ways to doing things and just because

205 somebody has one style doesn’t mean it's going to work for somebody else.

206

207 T: That leads into my next question. As principal, what’s your role in professional

208 development?

209

210 P14: I want to make sure that teachers are receiving help and support it air &aey

211 have identified that they need the support and help, but again it has to go back to, it has to
212 be the mission of our school. | see my role as an instructional leader in the binédihg t
213 should be able to walk in any classroom, and I've done it and | don’t care if it's

214 kindergarten or fifth grade, | should be able to go in there and take over and teach a
215 lesson and do a good job at teaching the lesson. | want them to see that | camdteach a
216 not just tell them that | can teach. | don’t go back and say well, when | acsrtg this

217 iswhat | did. | won't do that because | didn't like that as a teacher, but I'll go ifilland

218 demonstrate and I'll teach classes somewhat regularly throughouhtiw gear, not

219 only so they can see, but so | can see if | can still do it and so that the kids can see, but
220 my job is to really make sure that, as far as professional development, thahdisethit

221 we're doing has value and has a positive impact. If there’s no value or it's nog laavi

222 positive impact then we don’'t need to do something just for the sake of saying that we're
223 doingit. We don't, a program is only as good as implementing it. It doesn’tr watié

224 names are attached to it. It has to be effective, so I'll measure wkietkerare being

225 effective or not based on certain parameters. If it's talking about professional

226 development and the building of school wide discipline, I'll work, I'll work with the

227 numbers of referrals. If it's talking about, if we’re doing something matheatist

228 professional development wise then | look at the assessments from our studenthand ea
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thing that we implement we want to measure to see if it's effective. S, tiyatole as

far as professional development | think is to make sure teachers aréngetig@vsupport

and help and also myself staying abreast of the latest in education and bkérda fi
things that are good and things that really just aren’t that good. A lot of thasgsy.

They come and they go and you don’t want to get caught up in that, but | want to share
with the teachers those things that | feel are going to be beneficial foveraitlanission.

T: What process do you follow to ensure that information presented in PD is being
implemented?

P14: | guess as far as monitoring, I'm in classrooms everyday, scskeeavhat is taking

place in the classroom. | can also have conversations with the students and | knew what
taking place in the classroom and just some of the most productive time is just having
informal conversations walking down the hallway with the teacher as to walaitig

place in the classroom. Getting a lot of insight that way, but again being asible

being in the classroom as a principle | know what is happening and what’s not happening
and teachers like students are always at different levels. We're not a cotikre Not

every teacher is comfortable. Not every teacher is excited about doing thotherssare

in the building and so to answer the question, sure, there have been teachers that have not
at times implemented something right away and I'll have a conversation aredl sag t

about it, this is what | noticed. Is there a reason why and they might say ohadyastt

gotten to it or blah, blah, blah and then it comes back to well, this what we want, it's not
negotiable, what can | do to help you to make sure it happens and we go on from there,
and then I've had other people that have come to me and said oh, this is wonderful, what
suggestions do you have. We'll stay after school, sit down and we’ll work on putting a
plan or two together. And everything is continued progress, it's just making incréementa
gains and that’s all | ask of my teachers as well. | don’t expect them't ledpect, just

like | don’t expect students to be introduced to a concept and then have it mastered that
year. You can’t introduce something brand new to the students and have it all mastered
that year. It takes a little bit of time and same way with the teadhess want them

moving in the right direction.

T: That makes sense.

P14: And if somebody does a really good job of hiring and then those things are
happening quicker.

T: You mentioned that your area of emphasis in the past has been reading. For this
coming year, where does the emphasis lie in regards to professional devefopment

P14: It really running, district wise with professional learning commgant we’ve been
doing that within our building. We haven't had the formal title and | know that PLC’s
have a particular way of doing things. | don’t know that we fall directly into dbings
exactly like they have, but, and this is a big portion, a big emphasis this yeat dise

and we’re going to make sure we do it this year in the building as well tasrtrgke sure
that we’re not working in isolation. That we do have time for conversations becaise it i
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important that teachers share their thoughts, ideas, and what they see is tlay best w
make improvement with the students, so that will be one big emphasis of professional
development and that will come from out central office and it will also come fricmmw

a leadership team in our building and again reading will also be an emphasis. A lot of our
students have transferred in and out and a lot of our students, it's not uncommon a child
in fourth grade to have already been in two or three schools and so they don’t always
seem to get a good footing on reading and that’s crucial. That is just cruciaagpec

when get in that fourth grade slump where they're no longer learning to read, tua they
reading to learn.

T: That is a good analogy. As it relates to professional development, which dogou tak
into greater consideration, the adult learner, which is the teacher, or thet@once

P14: | kind of look at the content as to what, as to what it is we’re going to be
implementing. | don’t want to implement some area that isn’t going to be helpful to our
students and everything that we do here is what the vision is to how is it going to benefit
the children. If we don’t see a benefit to the children then there is no point indeiaty

it. As far as adult learners, it’s like a good teacher, it doesn’t matterathedeis a good
teacher whether they’re teaching it or not. First grade or whether thegtiking college.

All you do is adjust the style for the students, so you can take a concept, an idea you c
cater it for whichever grade level or age level you're going to be pnegento. So, it's

not so much the audience or whether you’re delivering it to adults, it's looking at the
content.

T: So, when do you really take into consideration your audience?

P14: Do | take that into consideration? | don’t know if | really give it much thought
Well, I would say I'm working on that now. I'm putting together, as | said, onngriti
research and what we can gain and what’s important for us to note from that thelpest
that we can give our students, so | think that’s a topic, the content is importantcdangd al
yesterday and the remainder of today I'm going to work on, I'm going to teachrtitj

if you will, to adults and I'm kind of planning it as if | was teaching it to asknd |

know my audience. | know I’'m going to have to hit because they’re going to be a group
that you want to hit or kind of draw them in, they’re going to tune you out and so | also
know I've got to follow-up up because I'm going to anticipate some people having
certain questions and | want to be able to have the information and | want to be able to
come up with the best possible lesson | can so that they can have some medt to it a
effectively use it.

T: So, what’s your plan for drawing the adults learners in?

P14: Oh, I just think my charming personality alone will do that. | think, for godalr or

bad | think people learn based on the relationship they have with their teacher. Taat to m
is something that I've seen throughout the years. | think | have a good relatiwitshi

the teachers and if I'm knowledgeable, which | have to be about what I'm going

deliver and I'm well organized in how | present it they'll learn somethiowg fit. If |
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don’t have, I'll give an example and | used it at an elementary as eodassracher and

if you have a teacher that the kids perceive to be real mean and not caring and so the
teacher is well organized and the teacher is very knowledgeable in the contéranchi
might not learn an awful lot. You might have a teacher that is extremelyikeelldr the
students may think the teacher is a fun teacher and really cares about them and the
teacher might not be that knowledge and not that well organized, the students still aren’
going to get that much, so you have to find that balance of where the teacher ighehere
students know that teacher cares about them and that the teacher is weledrgadiz
prepared and delivers the instruction, the children will learn. | don't think it's any
different as an administrator going in and working with staff. It's no diffeand I'll just
share that anecdote my first year was staff meetings were almabgtdne teacher spoke
you could see a lot of the teachers thinking oh, here is the same person talking again,
what are they going to talk about, and it's comparable to the one child in the class that
always raises his hand and answers a question and he or she is perceived asithe know
all by all the other students in the class, but those teachers like that stuldeynt. T
appreciate it, but yet you have to point it out to them when they’re acting thatiiay
behaviors aren’t that different from an adult to children. Sometimes when you're a
teacher and you're in a staff meeting, is you have some that are going tadsk @fifid

some you might have to get, as a teacher you wait for somebody to stop talking or do, just
do some of those strategies you would in a classroom and | point that out to thiesteache
So, I don’t know if that’s, and I'll just all of a sudden expect that they’re, sorestihe
teachers might be the ones in a meeting that their children were behaviraythewd

be behaving at a meeting they would be all up in arms. So, | don’t think it’s, | think that
you just prepare the best that you can prepare, but you have to have, it’s, and again
think working with teachers it's the relationship and having the ability to be
knowledgeable and organized. You have to have those components to increase your odds
of having success.

T: This coming year when you'’re planning for your presentation of bragareh and
your professional development for that, you've taken into consideration yoummshap
with the teachers and staff that you have to have that real organized to gattéindéion.
What activities are you planning to use to engage them and ensure thatgbeyyr&
grasp what it is you’re teaching them?

P14: | like the question you're asking because it comes to one of the things ina@ducati
that | always hear and it kind of goes to the back door. When you say activitnegtgee
them, | shared with the staff when | first arrived, | didn’t care winait style was. We
don’t have to have a set style. Everybody is going to teach to what they're @aigort
with and | don’t want them to be afraid of lecture and that’s like a taboo. It's likashe
of death. Nobody wants to hear lecture. In reality the reason why people don’t want
anybody to lecture is because few people are good at it. If you have someditady t
good at lecturing, you'll have students sitting on the edge of their seahg/émget

more and more. It's really, | think one common trait among good, good teachets is tha
they have the ability to tell stories well. They’re good storytellers faywli could hear
Bobby Norfolk tell stories all day and so I'll tell some stories which wilkinel of,
sometimes kind of the hook, so not that they always have to break out and go do
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something, but there will be some activities where they're going to haveatadsihink

and produce based on concepts I'm trying to get across to them, but you can take
material, you can take and design a lesson and weave those components into a story and
that’s all television shows do. They’re just telling a story and they have alveay it,

the writers do to create something that students are going to remember. rotsof t
students can remember almost everything from a TV show yet they can siags@om

and walk out with not knowing anything and you have to think about why is that. | think
some of it comes back to the ability to tell a story.

T: So, what is your plan to measure what they've learned?

P14: I'll be able to, I'll be able to measure based on informal and formal on cathwess

that I've had with them after having done so. I'll be able to see if things have been
implemented and this is new, so if | can get a few people to think about these things, then
I'll be successful in them or have them consider some of these things wheo thegkg

to their classroom and so it’s just really introducing them and I'll follow uputfinout

the year on this topic.

T: Okay. Well, we’'ve come to the end of our discussion, the interview. Do you have any
final words regarding professional development?

P14: No real parting words or thoughts. | think that...

T: Nothing profound?

P14: No. | never, never say anything profound. | just want to make it through it. I'm
excited about this coming year. I'm excited about the things that we'ng goi
implement the professional learning community and hopefully we’ll have another

successful year.

T: Okay. And when exactly are you having the professional development with the brai
research?

P14: August 11.
T: August 11. Well, thank you very much P14.

P14: Okay. Thank you.
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Teacher #007

T. Good morning TO07, | thank you for allowing me to interview you regarding profedsi
development. | just want to verify that you completed the consent form andvgoongi
permission to record and transcribe your feedback.

TOO7: Yes | did do that.

T: The first thing | want you to do is to just tell me the first thing that scimegour mind about
Professional development.

TOO7: Professional development is for the teacher, to make them a more aféaather tto
improve their abilities to help the children. And over the years it has beerudiffgpes of
professional development, sometimes it's focused on the practice of the tehehé&inas it is

focused on the outcomes of the students. Professional development at times has bekarfocuse

individual subjects other times it's been focused on something that will impaegttest

overall such as discipline or classroom confinement, things like that. In austdistially,
professional development, twenty years ago, was basically up to therteapinovide but then
as the state became more regular, since requirements the district goamt@ssigned this duty
to the district development committee and they basically decide on the foche ébstrict.

T: In your opinion what is the purpose of professional development?

TOO7: |think it should make you a better teacher. By that, | mean it should make yandjive
facilitate the learning of your students in the classroom, it should all bedgeavards that.

That could include your knowledge of the subject, how to motivate and direct children for a
optimal learning. It could also be understanding data. So my opinion of professional
development should be that it should focus on making the teacher a better teacher. Now
sometimes that’s career wide, sometimes its grade wide, it just depends.

T: So, am | correct in saying that you believe that professional developareht just about
anything as long as it is geared toward increasing student achievemiatt what you are
saying?

TOO7: That's exactly what | am saying.

T:. So, what do you perceive to be the connection between professional development and
curriculum?

TOO7: Every three years we evaluate our curriculum, math, communicatioor atsial

studies. And generally when we adopted the curriculum we do get professional devetopment

help us implement that curriculum. So, there can be a direct correlation betwessiprel
development and implementing the curriculum and doing it correctly. Over the ff@ags like
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mathematics, writing, reading they have all changed in the way we tediofessional
development helps provide the teachers with the tools to implement the new philosophies.

T. What do you see as the teacher and adult learner, how do you fit into that shieimgs
with professional development and curriculum being the basis for professional devé®pme

TOO7: It's really up to the teacher to make sure that they are comaitbeing able to look

back on the practice and when new curriculum comes in not to be so skeptical about it. To look

at what you can do using that curriculum to improve your teaching. Even if yan are
experienced teacher sometimes what happens with teachers over the ydayartheyt one
way to do something and then sometimes they are skeptable about the new cuthatilum
comes in so teacher should be committed to taking professional developmentysenmlisot
just go through the motions but actually be committed to mastering the topicsethatsented
during professional development.

T: We touched a little bit on the dimensions and the people involved in professional
development, but specifically what dimensions, incidents and people intimatelyctsmhngth
school based professional development stand out for you.

TOO7: The principal generally is the leader of the school and can set the toraddssipnal
development. They have power to direct teachers to go to professional developghesntaél
that they need to improve in any area of the practice. The principal is enyEItant person.
Evaluating how effective you were the year before with your students, siideats become
important too, they are the focus of who you want to learn. So, looking back and rgftectin
how well you have done with students the year before can help you decide whatd/tm aee
with your professional development. The data you get from testing can help thimpeople
who run the data. We have the curriculum person in our district that is important whaigive
feedback on data collection. Sometimes parents can help you maybe direct sroulucoior
your professional development, but | think basically the students, principakgiteagues who
can help you, your peer groups, those are all important people that might help yowutéchde
way to go with professional development.

T: Considering those dimensions, incidents and people, how do they affect you the’teacher

TOO07: Well the principal can direct, set the topics of meetings and alsocastes go into
committees that might be something that has to do with professional developthentlve area
of MAP. As a MAP technical person, you would go to meetings and things like th#te S
principal can affect what students do, like if the principal or teachers lob&iatata and there
is a deficit in one of the skill areas that would help to direct you as to whickovgayin the
professional development.

T: What changes do you associate with those dimensions, incidents and people related to
professional development?
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TOO7: Now everything is directed towards the state testing or map testing tisdtieamain

focus within the district. If you are found to have some deficits in some way gonandated

by school improvement, plan to do a certain amount of professional development and to come up
with a plan that tell, how you will reach these goals. Instead of the sta@rdjdhru test scores

what the school should be doing, how it should be performing does really have an affect on
professional development.

T: You touched on the assessment; you talked about the importance of it so, would you explai
how the focus of professional development for a disability generally pereg@int

TOO7: Well we have a committee, that's the school improvement committeepainsehool

has been in school in school improvement for four years and they have to work on a big plan that
they are going to use for this year and they pen-point different dreasds, we look at map

test scores, we look at something called Thompson, which is a monthly assessmetat thiee

kids, and we look at the yearly scores. From that they can come up with things, lileathise

did not do very well in math and communication arts for African American and Aslars&iwe
might have a teacher focus, just one part-time teacher focus on that. Our pnafessi
development might be geared towards bring in people that would be able to help us teach kids
that are from lower social economic groups and maybe increase our technitjues/thAnd

then there is a committee that determines at the end of the year exactlelare going to get

from one point to another. Professional development is a big key to that.

T: You mentioned the professional development committee and the important rateldng i
in professional development, devising a plan for professional development for teachetsatbut
role does the building level principal play in that process?

TOO7: They give an outline of an objective what they need to do in professional development
and it is up to the principal. He or she would find ways to implement that. For exarsple, la
year we had a teacher, that was full time, she had a baby so she comes ireparharkids that
were struggling we identified and sent to her further remediation fdr amat also for reading.
Then she decided that we should have collaborations, grade level collaborations trtht we ha
never had before with the principal and the special teacher. We talked about toedkilis

writing samples and diagnostic assessments. She devised all that. So, she dHeiges $0

meet the goals of professional development.

T. Was that strategy connected to professional development around curriculum?

TOO7: Yes, it was all curriculum. It did not have anything to do with impactingviers of
students, because maybe that got in the way of his academic achievemedid nét&know at
first but that's something else, it was not a part of traditional professionalbpenent. We do
have PBIS, which is dealing with behaviors of children and motivating them yeasive
worked on the academics which were done in the collaboration meetings we had.



106

107
108
109
110
111
112
113
114

115

116
117
118
119
120
121
122
123
124
125
126
127

128
129
130
131

132
133
134
135
136
137
138
139
140
141
142

T: What do you think your focus would be for this year?

TOO7: Continuing with a format similar to the collaborations except we are ngj tgoirave the
same format. The teachers will have the work basically within their ovde d¢gaels with one
person facilitating different segments the way we going to be doing diagtessing. It was
just introduced to us this week, but basically it's going to be that way. You aretgdiage
one person on each grade level serving in the leadership role and we are gmkatdhe data
and decide exactly what we do. And we are going to be creating diageettiand we are
going to focus on three main categories of communication arts that we thinklgvilheids do
better. So that's how we are going to do it this year.

T: For teachers who are deficient in those areas, who will help to get thenspged?

TOO7: It depends on what level you are. If you are a new teacher, or if youexgeaienced
teacher, tenured teacher, the principal does evaluations. | only get evaketgthree years
because I've been here twenty years. I'm tenured so we have to fill @t wigh our strengths
and weaknesses and the principal does the same thing. They have to discukgit idfan
area that he/she feels is a deficient area then there has to beestthighe principal and
teacher agree upon. This might mean, generally it means individualized fondiéssi
development for that teacher so that they improve in the area that's evaluaeedrad of the
year. That's how they will meet an individual teacher’s deficiencies. We swggubrtother as
grade level people but we wouldn’t be in a position to say here is your deficiensysupipiort
is given on an equal level. The way that the system is setup, the teachers ddynetatksite
each other and say you have to improve here. If someone asks for help | help thewt. like
you evaluate your peers and say this is where you should work.

T: So that’s a system that's put in place for you to partnership with yourgudle&o can you
help me visualize what professional development looks like when your prinapahtas
professional development around curriculum, from beginning to end, what would thakésok |

TOO7: First of all she looks at the data, and looks at the curriculum that we neeé& tmywe
use map testing, we use Thompson, which is that monthly communication assessnant that
talked about earlier. She decides what areas we work on, the skills in thirdtijeacleuse and
effect or authors purpose. Whatever, it may be. Then she just talks to thatgeddelhitially
this year we had staff do professional development on a worksheet and wgpimgreo change
how we are meeting collaborating. So, first of all she explained the serwetuare going to
use, that being professional development theme. It outlines the words of the teAts®ige
have new forms we were being required to use to make lessons plans and things If&e tha
nuts and bolts of how to implement it were talked about. That was the initial professional
development. Then this month we will have another meeting with other teachershaiie’a
professional development day where the students are off and the teachers oowneg.thfe
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other aspects of how she wants us to collaborate will be brought up, it could be in didgetstic
how she wants that formed and then the next month it would be another aspect of it, whatever t
aspect is she wants us to work on, call a variety meeting, collaborative groupsking &t

individual students writing samples things like that to determine what we needk@mwhat

areas are we deficit in and deficient in and that goes on throughout the waglevg will have

about eight meetings learning this new professional development and how it should be
implemented. In school based professional development, she provides the structure, she
provides the days, the focus for those days, she also analyzes the data to seesivalivioe

doing in professional development and that is basically how she does it.

T: Think about teaching a lesson from beginning to end | want you to kind of use that same
concept when describing to me what one of those eight professional developmahtsok
like when your principal is facilitating.

TOO07: She usually has a focusing activity which is held by the compensaftaryistachers are
generally very talkative and social so she might do it by putting a video clip on tiheadeit

might be something amusing that would focus everybody on that or she might have an ice
breaker to have people do something, like the other day at professional developmé&hade al

to find people that had completed similar activities during the summer vacation gsthans

done then she gets the slide overview and passes out materials, depending omayhiaé

she uses some examples of what she wants us to work on and she uses the over head projector
not the overhead projected. She uses the computer to explain exactly what evegate do

that day, she sets the schedule up and that’s part of power point and then she’ll haopdwe
slides sort of outlining each one of the things covered that day. With something brarieenew s
generally, | would say she just generally gives more of a lecturepnwthing | would

recommend for kids in elementary school but it is basically a lecture and power poi
presentation, going step by step, | think as we go along through this profedsieiapment.

We have data and material instead of doing the work collaboratively, teadr&rm\groups;

also the other day she gave us an example of what she thought a math lesson should look like
and a few of the teachers went through that as if they were students, itnywhsnsultiplying,

dividing fractions which a lot of the teachers could not do. Anyway sometimesvsise gi
examples like that and we work together In groups, a lot of it is just basic atfomfecturing.

A lot of the times I'll be forced to copy power point through the email so that haee it on

file, which I think would be good for teachers to have to review.

T. So are there any other methods outside of power point, the small groups that she kinds of
defuse in to professional development activity.

TOO07: She uses small groups, and she uses the lectures with power point, occasionaly she ha
people that are experts in one area in that in which we are learning and sbatguet of does it
instead of her. Lets say we were talking about diagnostic assessmep&sstrethat’s the
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expert might lead a conversation instead of her. Occasionally she assidingls like
something from a book or an article that is appropriate.

T. As the facilitator of professional development what attributes do yothiteshe process?

TOO7: | think her positive attributes are that she really does analyze #heSte also is
knowledgeable about the data, the structure of new activities; she is usugliyellerersed in
that, like whatever new program she wants to introduce she is very understandingobldra pr
is that a lot of the principals do not really use the teachers, they don’t geathers involved
soon enough, it's more like this is the way it's going to be and here is how it's gdiegand
they don’t want feedback. Another thing is if you're going to give lectures fee thours you
are not going to keep the attention of people. As a third grade teacher with kids lescaridm
anything like that, they would be off the walls and even I'm sort of like that mysglattention
span is not that good. After a while you have a tendency to lose focus. They should be finding
things more incorporated as the teacher is doing activities instead adtgrsinig; just passively
listening is not always the best way to learn things.

T: Do you think she noted the people were starting to lose focus?
TOO7: It takes a long time.
T. What does she do when she see that occur?

TOO7: Usually she can tell because people start to have side conversations andlitsay she
lets focus back on this. That’'s almost like a redirection | guess you walildyca were a
teacher, redirecting the students to the teacher.

T: Our interview is coming to a close; do you have any final thoughts about pyoédss
development, past, present and future?

TOO7: Well in past it was more like a shock gun style professional developmestteheners
basically decided, hey I'd like to learn more about an area of their choosin@s social studies
and how they are interrelated and basically what career to do that in. They @tisttavaerve

as an individual activity. As time has progressed, you have district widesgimfal

development to meet the needs of the whole district and school wide professional demtdopm
So it's much more focused on the group instead of the individual. Professional development
now focuses not just on the curriculum, the nuts and bolts of what you teaching or your
knowledge, but on how to motivate the children to be better learners, and how to teach so that
you are reaching all of the children. So I think that’s what’'s happening bpsittaf the time.

T: Something you said struck a cord with me with the focus being on the group. How
comfortable do you feel an individual that is not quit getting it, would be going to thepatinci
and saying hey, I'm not getting it, | need some assistance.
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TOO7: Idon’t know. Ithink that is not one of her strongest suites. | hate to say that, but she
might seem like she already knows it, people might be a little bit put off byexperienced
people. | think most people go to their peer group and they talk it out there first.efhey r
their peers to get the support they need if they are lost. They would talkrtpetéies first.

Also, there are some grade levels that get along better than otherdl thesean the same

page about things and they've got more of a support system than like if you areade kegel
group and most of them are on individual things. And you’re kind of lost and feel intichidate
It happens to all sorts of different grade level groupings. If you ask thegatipoint blank to

do this she would, but | don’t know if she would anticipate it or if a teacher would feel that
he/she could always go to the principal and speak to them. We have had principals in the pas
that were more open to that. It's probable the personality of the person, how tkenised

and how they did things going through their educational system.

T. What if it is just discovered that the person is not getting it, how is thatdakhdRather, how
is it handled the teacher feels that she is just not getting it?

TOO7: | am speculating in a sense because | don’t know of any personal expdikieribes. |

would guess she would probably go to someone else in the grade level first and try bemave t
work with the person so that you won’t have the boss employee type of relationsbiplther

also a lot of new people who have been assigned peers to work with the older experienced
teachers. So she might go to one of those experienced teachers and ask them to heip.with the
That's what has happened in the past. I'm not familiar with anything tratig gn. Principals
come here like every two or three years, there has been about six or seveneineen here.

T: | did appreciate all the information that you have given me. Do you have anyéinghts?

TOO07: The final thought that | have on professional development is that | thimkotes

effective than it has been in the past. |think it is more focused on data and on dbomg wel
state assessment, the map test and that could be good or bad. Certain subjecisllikiidies

and science which are not we don’'t do as much professional development in those areas, and
think it is basically because we are so keyed in on the state assessment.

T: Did you all make ??? this year?

TOO7: No. The district didn’t, we didn’t. We have a couple of school that made it, like
Nathaniel Hawthorne and Pershing Elementary. The High school did not andithe school

did not. If you look at the data it is actually an improvement. You can look at the map index
scores and they are going up, but that’s not enough, because every year they ihersesre

and the kids have to be at a certain level. It's pretty hard. Once you fall back ortots of i
really hard to get back in.

T: So as a team will you all focus on those indicators that the school failed?
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TOO7: How would they do it? | would hope that they would identify the kids that were
struggling. | don’t know. Maybe if we try to look at each student that did not do well, and
taking them and working with the teacher one-on-one. But, it did not seem to do enough to get
us over the hump. | don’t know what we are going to do from this point on. I'm sure that there
should be some focus on reaching these kids. Identifying the kid is important, butoshen y
have school with transits kids coming in and out, it'll be difficult. You'll have a courkidier

that come basically after October on. If you have a student coming iisgtoaml in October

and that person is irresponsible even, if it's their first year here, we havefastudent already

far behind. We need to have some way to identify those kids and work with them immediatel
A lot of times it takes two or three months to identify what they need to learn. The sdhalol

year is gone by them. So, hopefully this new program we have will help too in doileglevel
collaborations and doing pre and post diagnostic testing. It's going to be a hardikbihgay

each year, the percentage of kids that have be proficient or above increases.

T:. Thank you very much and you have a terrific rest of the day.
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Teacher #008

T: Okay. Good morning. Could you say for me your name into the recorder?
TOO08: TOO08 states first and last name.

T: Okay. TO08, | don't know if you remember receiving one of these at the begofing
the year, well last year at the staff meeting, and so I'm jusggdoihave you complete

the informed consent just stating that | can use the information that you givenmye i
dissertation and record it. | will send the transcript back for you to approvequsing

the information just in case you misspoke and you want to change something mewhate
the case may be. Thank you very much TO08. | am going to start with a very broad
request. Tell me the first thing that comes to your mind and relates to yoesgooial
development learning experience.

T0O08: Improving as the years go on. | think it still needs to be more teachesT and
more instructionally based towards the lines of our curriculum and with our School
Improvement Plan.

T:. Can you tell me more as it relates to teacher participants and achdréean the
professional development process, what has that experience been like for goalpérs

TO08: Sometimes it's been very frustrating. Personally as a tead®thdt some of

the things we are asked or told to do from our administrators really has no relewance
has very little relevance when you look at the big picture of education and whaede

to do as a district and as an individual school is take our students where they need to be
academically.

T: So, with you saying that, what do you feel is the purpose of professional devel@pment

TOO8: | feel the purpose of professional development is to teach the educatwees or gi
them suggestions on best practices and current practices that we can tattadibck to

our classroom that week, the next day, really give us more support in our clabses w
actually having them in our classrooms. | think that should be the goal to makegeacher
feel supported and to be able to ask questions and get, | guess, clear ane effecti
feedback from | guess our leaders whether that be our administrators or thiedihat

are leading our PD'’s for the year. Pretty big goal | know, but | feelliket's very
attainable, but it's not happening on a consistent basis.

T: Okay. Specifically in this building who normally facilitates professialeaelopment?

T008: With our building we’re actually going through a transition phase. Lastye

just started grade level collaborations, which was great. We just mat withbuilding

with our principle, and with the rest of team and also with another instructional coach i
the district, so that, last year was actually really beneficial fifth grade team last year
because we actually got to look at student work and come up with different gsaoiit
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things that we could do to get our kids to where they need to be and it doesn’t matter if
there’s low ones, medium ones, you know, | guess medium proficiency or above
proficiency. We look at all those subgroups and have plans and implement those
practices. This year is going to be a little bit different. We’re not haeizug

collaborations. We're actually going through this new program called<$3rofel

Learning Communities and there’s a handful of faculty went to this big workstsop thi
summer for a week and it sounds, | guess with my definition of PD, it sounds more in line
with that definition. It's going to be very teacher run and the focus is going to beatn w
we need as a building and also what we need as a team, so fifth and sixtjogtadee
going to be very different compared to first and second grade goals, which | think is ve
appropriate. So, it should be an exciting year.

T: So, in the whole scheme of things and with different types of professional
development you've experienced and just explain what has been and what will be the
principles role in all of that?

TOO08: | believe the principle’s role for now is facilitating to get the Pladntstarted, but

| think once our PLC team feels comfortable then it’s really going to be tBeaRdl the
grade level that will really kind of guide the way in. | think the principless kind of
starting the team up and facilitating, you know, like here’s questions that ybtwagt

to think about. So | think she’s the facilitator and then I'm thinking, assuming, maybe
I’'m incorrect, that she’ll slowly, you know, step out of that role and then actially
team will facilitating. Of course we’ll be open for suggestions from her.

T: Okay. Aside from the PLC’s, how will you all determine what your prodess
development focus as a building will be?

T0O08: That is, | think for each, for that year, for this year it's going to bedoas what
our district says we need to focus on. We usually have a big theme for the ygamand
there based on MAP scores, our AYP, and district scores and all the data weéredja

| think that's the driving force behind professional development.

T: Did it work the same way last year?

TOO08: | think in theory it's supposed, but when it came down to the actual PD meetings
outside of our building | don’t think it happened as well as it should have been.

T: When you reflect back on last year, what facilitated the majority giribfessional
developments that were geared towards curriculum?

TOO08: It was mainly from our curriculum instruction office and they actuely a
representative from their office to say here is what we need to talk abotijovwau

think and just kind of recorded our conversations within the grade levels in our district,
but from there it was the teachers that when we started discussing thenedke sta
opening the dialogue and said what are you doing to increase your students with
identifying text features or understanding main ideas or details. Scsd gubd come
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from curriculum instruction and they were there to just kind of be there. | don’t think
that’s effective way of using that person especially for note-taking.

T: So, what did you all end up deciding to focus on, what aspect of curriculum?

T008: Communication arts. We just got new curriculum in the middle of the school year
last year and we actually got two different curriculums and we didn’t know we
supposed to start this right away, do we have a year, are we getting trainirtgdrom
publishers or from other districts that have used this program, so we were just kind of
thrown this curriculum and so we just kind of, those communication offices really decide
program and curriculum.

T: How did the principle handle that with a new program just being tossed at you?

TOO08: She tried to get answers for us. Unfortunately, we weren'’t given allgtiess

answers that we felt we should have heard from curriculum and instruction. Some of the
answers we got in the beginning were well we’re not sure yet, we neetecsora

everyone has the materials because some only have a part of it, some have nowke of it a
we just ended up with six boxes in every single classroom in the middle of the year and
what’s with these, what do we do with them, when do we start, do we start, so | think the
faculty here, we had a lot of questions and concerns about why curriculum gave it to us in
the middle of the year and what does our district expect us to do with these boxes.

T: Okay. So, when you think about a time when your principle facilitated professional
development, no matter the content, reading, writing or whatever, what are sthhae of
techniques that she used? And, will you paint a visual for me of that professional
development from start to finish that illustrates how she approaches and fiitowgh
with professional development?

T008: Usually with our PD’s that our principle does is she gives us an agenda, which is
very helpful, and she usually has the focus that we’re going be, | guess a b\yidga

are we focusing on, why are we meeting, what do we need to get done and what is the
purpose of all this and how does it affect us as a building, which | think is really

important for our teachers to know. Then from there we actually, depending on | guess
what our topic is, one year it was, last year it was on differentiatingiatisn and we

broke down into team levels and we got together as a grade level and discussed what are
some things that you are doing to implement differentiation instruction in your

classroom, what do you think DI is, what do you think it looks like, and from that
discussion we came up, | think for fifth and sixth grade levels - last ydathait PD, we
actually came up with pros, cons, what we need and what kind of support we need to
even further our DI and structure our classrooms and what we think we need help on. We
kind of organized it that way. | think some other groups did it differently, but jotted some
information down and we came back as a whole building and we shared our discussion.
So, | guess after we got together with the teams and discussed, ouldg@dnegped in

on all the groups conversations and asked questions and wanted to know more
information about certain things that were brought up and | guess after we tdtkeH, |
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it was like 45 minutes, we just talked just about that one topic and we came back as a
whole building and discussed our findings, made a big chart on successes, what we need
help, and questions that we just don’t know yet, or answers to those questions and then
from there nothing really happened from that PD unless you as individual teachgr soug
out additional support and unfortunately | feel like that is kind of the trend that our

district does. We have such a great start and then there is really no fobogtttior

whatever reason unless you go out and get training yourself and that’s the individual PD
It's such a great topic and it was such a needed discussion and | felt like wetdgl al

work and came up with some great things as a team and our function as a distréct or as
building won't really help.

T: Have you ever been able to communicate that and is there ever a neestsaadsas
just feedback given?

TO08: There is a formal feedback sheet that where fill out what did you learn at our
building level, but I think our principle always has an open door policy of hey if you have
any questions or comments or just thinking out loud just come in.

T: Okay. Is everyone pretty comfortable with doing that?
TOO8: | think so. I think so.

T: So, if a teacher went through that particular PD and new information was inttoduce
and then they got to the classroom and they really didn’t quite have a handle on how to
implement it, would it be okay for that teacher to go and ask the principal fstaass?

TOO08: | think before going, | guess personally because actually whdriHat

differentiating instruction, a couple years ago, the same thing happendd)agw, and |

was kind of like how do | actually do this, you know, it sounds way too difficult for my
kids, where do | start, do | do it everyday, so | had so many more questions. So, Y actuall
went to a colleague of mine here and she really walked me through and gave ofe a lot
good resources, books to read, | got to see her in action in her classroom and it was all
supported by our principle because, you know, | said | really need to see whakhis |
like in the classroom in upper grades and so our principle was able to get someone to
cover my classroom while | did that and | observed, took notes, asked questions, and it
was, | mean | think all this was very open and very supported with our principle as long
as she knows that you need help. Of course I'm not one to be afraid to ask for help.

T: We touched on the different dimensions of professional development to some degree
and different people who are involved, but when you take time to really think about the
dimensions and the incidents and the people involved intimately connected to
professional development, what stands out for you?

T0O08: Would you mind repeating that question? Sorry.
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T: When you think about professional development, what dimensions, incidents and
people intimately connected with school based professional development stands out for
you?

TOO08: | think, I'm very optimistic about our new PD format here at the distictirathin

our building with the PLC’s. So far there are great things about it, so I'm keapiogen
mind and my expectations are high and I'm hoping that our CNI office will support our
principles when needed, but it's really going to be our principle and our PLC team that
will meet our PD from now on, which actually that is what the plan because &dyalre
have our PD set for the year and it’s all in building. It's more valuable thag gaouoh
meeting with the district and just kind of going through the motions. I'm veryeekcit
about our PLC’s because | know other grade school districts in St. Louis that &4&the
model and most of the teachers I've talked with are very, very excited and theiglsee s
great changes within their building and the district. I'm looking forward to it.

T: It sounds like you all are doing a lot of exercising of a lot of the component<Cas PL
already with being able to work in a community, going and working with youzagplies
to assist you with facilitating certain programs that you're not quitdartable with and
that’'s what it's about, community building.

TOO0S8: Yeah.

T: My last and final question, well not last and final, | have a couple more, but what
changes do you associate in your teaching style or anything that yoieegpen a
classroom with those professional developments that you've participated in up to this
point?

T0O08: To be quite honest, from last year's PD my instructions really did not chagyge ve
much. I guess the information that we were given, it was things that laedgir
done or things that I've tried and they were successful and unsuccessful, so really
my teaching practices have not changed really because of our PD withirt the las
year building wise. Excuse me, district wise because of our instructional support
that we have here and one from our district have really changed my teaching
practices. They have really given me the support that | really neleit wity/
classroom to help teach at different levels. You know, how do you synthesize this
information, what does that mean, what does it look like, how do you identify
quality versus how you identify main ideas and details, how do you write wa reall
well written paragraph because | think it was because of those two that my
teaching has really evolved.

T: Okay. Well, do you have any final thoughts about the past, present, future of
professional development, site based professional development and facilitéted by
principle.

TOO08: I'm just, again, I'm really excited about the PLC model and I'm looking fiahiza
a really great year and within the next three to five years | knovstaere we should
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be seeing a lot of change, where it’s really visible according to the RId€Inso I'm
looking forward to that. Change is a good thing and | think our district is finalhggdoi
the right direction with PD school .

T: Well thank you T0O08.

TOO08: You're welcome.

T: You have a good day and enjoy the little bit of down time you have before the students
come.
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Teacher #031

T. Good afternoon T31. This interview is related to principals’ as faitd of professional
development with teachers as learners, but before we began | would like forsauverbally
that you give me permission to do this interview and use information gained in my study.

T31: | give you permission to record and use information from this interview.

T: Let’s start with something very broad, tell me the first that comgsuomind about your
professional development.

T31: Alot of itis lecturing, I've had very little few that are hands on, deae a few things that
we did PBIS work and it was hands on and | gained so much more from that. So most of the
time | think professional development | think of chairs, tables and lectures.

T: So what do you think the purpose of professional development is?

T31: To increase your knowledge about any subject area, something that magdh&elpe
with, or something that the school district is working on like a certain godieits to better me.

T: When you think about your professional development experiences what has been the
facilitators’ primary focus.

T31: I've had a few that was more the content than anything. | just reeanrityto one for
Project Construct and it was more adult center because it was a lot to takthenfery first
session. What they did a lot where, we moved in and worked in groups and then we explained
what we thought she was talking about.

T: What dimension, incidents and people intimately connected with professional dexteiopm
stands out for you?

T31: Some of the people that stand out to me would be ones that; like | went to a conference that

was directly aligned with early childhood center so it meant a little bit toaree than when |

go to something that is not on our level. When we go to those Missouri State Standard are kind

of hard to connect them to our standards, so when | go to something of early childhbke #m
little bit more into it than | am if it was not connected to it.

T: What about at the school or site based level?

T31: A lot of our professional development was here, which | liked, because it was with my
peers, my coworkers, our principles reads stuff, we also have a teacheaddthiegs on

PBIS. If I go to a conference | come back and share something aboutwehaalned from the
conference, so everybody takes charge of some part of professional developményayveare
new you get a chance to do a little bit of hands on activity with everybody.
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T. How does that affect you?

T31: It means a lot because I'm still a new teacher and it just seem&k twilticne more when
it comes to people | work with and | know they are going through the same thing.litlls
hard to disconnect yourself, even in the district but out of your building you beconaeféikely
to people in here so it’s a lot easier to take than from anybody else.

T:. From year to year how do you (the staff) determine what your professievelopment
focus will be as a building?

T31: We look at our surveys a lot, our principle look at the surveys and look at the things we sa
we need as far as professional development if we need more in management, svhetnha

lately, looking at the curriculum that we use, which we needed more help on that) shehe

basis that off our surveys and sometimes parents do surveys too in what theyaseens &nd
guestions they have so we do professional development based on those things.

T: | heard you mention curriculum, what is the relationship that you see betvaéessmnal
development and curriculum?

T31: | see it kind of intertwining a lot so even if we do something that is not based owevhat
are teaching in our math area at that particular time behavior managersell part of our
project construct curriculum of how we redirect children something like that soafasgional
development is like a huge part the curriculum so it is pretty much like you do @sgimfal
development when you are able to take it back to the classroom and actuallyghseaway,
they connect pretty big here.

T: When you think about those two areas professional development and curriculum, how does
adult education fit into that?

T31: Ithink it's almost as important for us to get some form of education outside tofverloget

here, like the little professional development just to take a little quick dasdue something to

pick up on, it's kind of important to have that because you can get here that, but you still need a
little more indebt because we only have so many days where we do professietagment,

you get half a day, so sometimes you need something that is a little mort likddlgot a little

taste of Project Construct on a half day but | had to go to a conference on two half days to
actually understand the whole first part of it, so that was more just for myeatigiation part of

it.

T: And when you think about the people who are responsible for facilitating professional
development especially here at the sight based level that comes to mind?

T31: S comes to mind, she has done stuff before I'm trying to think of everybody, because a
some point in time everybody takes charge of something that takes precidencgliodgue
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T: When you think specifically about your principal being a facilitator af Whole
professional development piece, what kind of strategies and techniques does salig t\ga@

T31: Typically it would be like a power-point presentation for us, she tries to make wsldo w
like go up and write something, she tries to include us movement because she knows that she
might use us every now and then but she presents a lot of things that they presento ther fr
board and tries to make it fit what we are use to. She uses power-point, she does a lot of
conversations, breaking us up into groups and tried to do things like that.

T: 1 want you to think back on one particular professional development presentedi tieelate
curriculum, reading curriculum, math or even PBIS or something like that. Desarme what
that looked like.

T31: With our PBIS one, the first thing when we came in we had scenarios given to us and one
person was the teacher and one person played that child that had whatever isssegbiaipwa

on in the room, so we went around in the room discussing how we would handled it and then we
went on to do the core part of the curriculum of the PBI with the slide show that cdntbewit
program. We went through it and we stopped and referred back and assessed on how we handled
it and was that like what was on the PBIS level, how would we handle that now that wedknowin
that we know some of the strategies of the PBIS. So went the whole trianglé>&igand all

the strategies and then towards the end was when we had a chance to makatibkecaotls

for the kids, pictures of the kids showing the kids sharing toys, we talked about thisdletie
Tucker; Tucker taking turns, Tucker the Turtle Puppets, it was a chandle abaat where you

were going to use this in the room; how would you use it. We were given the rsdiatidl

was not in parts telling you exactly where to put them and how you would use them.

T: Did the principal facilitate that particular professional development?
T31: She was there for the beginning but she wasn't there to facilitate thetogplart of it.
T. Describe one that your principal facilitated.

T31: | can remember one like right at the end of the year. We started afSbécaas early
morning and she knew that nobody would be ready for lecture right away, she had us do a
movement activity, where we actually got up and did like the cha-cha slide¢oget then

after that we discussed the DIAL data and we looked at how we wanted to iritezasg, and

so we looked at power-point presentations about how other school districts, | think it was
Richmond Heights and they do play plans so we looked at how they do play plans or how they
do daily messages and we talked about if they would fit in with how we ran our prograias or w
it something we would be interested in and after we did that we ended up breakirgy up int
groups talking about what kinds of things do you do in your classroom to increasy litea
maybe somebody else could use, so it was like team working, taking someleodgatsand

kind of using it in our own.
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T: Do you know what the focus of professional development will be this year?

T31: This year | believe we are focusing on taking what we have now amgl toynake the
children think a little bit further than what we do like they are using diffelevels of
guestioning and we are trying to get to the highest level of questioning to getipgshapen
ending but making the way for children to get a little more past the norm will be oustbigge
focus this year and keep increasing the MAP scores because some of the MARvecdup
but we are trying to push our kids a little bit more to see what we can get ounc$dhbey will
be ready.

T: Is there any accountability after receiving professional develofgme

T31: | think a lot of it relies on us, and when we use it and how we choose to use it lyecause
given the supplies, but it was not like she was directing it. You have to go in and get those
solutions there. We were given examples of how people use them but a lot of us went our own
way with how we decided to use the solution. Like | decided to keep them around my neck, |
have a big pal of them in the classroom and around the board, but then | also decided to make a
Tucker spot in my classroom whenever a child felt they needed to go and get in alghetleso

bean bag in there so the could use that as a shell or | made my very own Tucker spot so but
everybody did not have to do that so | felt like the accountability was on me

T: So typically just with any professional development is it monitored dlmgay?

T31: Yes, we fill out the paperwork before and you have to explain how we are going to come
back and present it. We can either do like a special, like a staff meeting, takst thaffof the
meeting and present it to our peers, our coworkers, also when you are filling out theoplafie

asks you several questions about how you are going to present it and then how pimgare g

use it in your classroom, so we have to pretty much explain why we want to go theeethoeyor
even approve professional development but they still keep track of how much PD you do, if you
are really using it. Once a month our principal comes up and looks and go ah okaypbeeme

you said that and that you said you were going to use that. She comes and clesrKsytmis

are still using it.

T. So what if you have a teacher who really does not like the new program anly isatal
trying to implement it, what method as the principal usually adopt in addrekairtgacher.

T31: She would usually talk about at staff meetings but talk about it in a way wheog it

singling out that person, like oh | went by Ms, X’s room today and | saw she put a Spokén

her room, tell us about the Tucker spot, is the Tucker spot working, what's not workingtabout i
and like what are you doing in your room. So she kinda of makes you go around. So it might
not be what she sees all the time but that person could explain out that | don’t have a visual in
my room but this is what | do verbally with a child. So she is not singling you out per-say but
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wants to figure out way, okay I’'m not seeing it so maybe you can tell meyahatre doing
without making them feel like they’re singled out.

T:. Ok and what if the teachers are not catching on to it, do you feel they wdudrfdertable
going to her saying ha, I'm not getting it.

T31: |1 would hope that they would, | feel comfortable, if I'm not just getting songgthieel
comfortable just knocking on the door saying, I'm having trouble with this, I'mgry
professional development, I'm trying all these strategies with thid bbt it's not working, |
feel comfortable enough to go.

T. As teachers, we use certain strategies to reel students in. So, we knowehatalat and
science to educating children, but there is also an art and science tongdadalts. Do you see
your principal using any methods that would be appealing to an adult versus a child?

T31: |think she uses the same strategies usually that we use with our chitdresebghe
knows how we think and it’'s hard for all of us to sit through stuff like that. So | see hgrausin
lot of the same strategies except for the fact that it is a little b mtellectual and it’s a little
more lengthy at times but she still tries to use the movement and hands ores@ndtthings
like eye catching things to pull us in like candy and coffee, donuts, whatever, gimgjgdrget
us in there. Some of the strategies are pretty much the same that we woulti ose students
except for the concepts and context is a little more complex than normal.

T: And in the professional development situation if your should happen to look around and
everybody is just drifting off or they’re okay lets just hurry up and get this oviey witat’s her
approach to that?

T31: She’ll go do you need a break or let’s take a break, why don’t you just take a break or
she’ll start asking more open-ended questions and so it takes it off her andieuie forced

to but then you are like more into the whole thing, and its not just her giving us thesiomdiés
development its us giving professional development with each other.

T: Since participating in professional development at this site in partfouléne past couple of
years, have your teaching style changed in any way?

T31: | say mine has changed a little bit, being that it is only my second’gealat of what we
took in PD, like our PD classes and everything that has affected my teachenigesiglise you
think you know what are going to do in the classroom and it totally changes so éavgsgan
like PBIS and having things on Project Construct which | was a littleiamailth but not sure
how that curriculum flowed. It changed the way | that | approached my lessoniptdnraged
the way | approached my behavior management, it change the way | set my eamtrappmy
centers, the way | wanted my room to flow so | would say it changed quite aduiskemu
don’t really get that experience until you finally get your own room. Ihgbd mine a lot.
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T. So we have come to the end of our interview. Do you have any final thoughts about
professional development at the site base level.

T31: | think it is very enjoyable the more you get the coworkers involved and the pduple

are going to actually implement it in the classroom. It is a lot morgal@if you get them
involved or having them leading them, sometimes its even better to see your ceveatleyou,
but sometimes when you have your principal, you have a question in the back of your mind but
you are like, no I'm not going to ask that question, that's the principal, they're theltessce

to have that chance that the principal let's us lead something or at anytenemne are like lost

or like wondering off she’ll stop and say, “you need a break?” or what do you think or how
would you present this, because she gets stuff from the school board whedbsl@mgthy

and long and she’s looking like | know you guys do not want to sit through all of that. Baut if t
principal takes that part to delegate sometimes or include the staff it prafkessional
development so much better.

T. Well thank you T031, you have given me a lot of information | can use.
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Teacher #35

T: Good morning T35. We're going to start off with a very broad topic. Just tethene
first thing that comes to your mind when you think about your professional development
experience.

T35: Well, when I think about my professional development experience is | think about
learning that's on-going. | think about learning new research, new ideashccteliren,
new methods, theories.

T: Okay. And in your opinion, what is the purpose of professional development?

T35: Oh, to keep me abreast of what's going on, new trends in education, new things,
new techniques to try with the children.

T: Okay. So, when you think about professional development, what dimensions, incidents
and people intimately connected with like school based professional developnient stic
out to you in your mind?

T35: Well, collaborating with my peers, different schools, professional devetwpme
collaborating with people that design the curriculum, coaches, collaboratimg wi
coaches.

T: And where does the building level principle fit in with that?
T35: Well with the principal, it's ongoing with professional development. His
leadership, being able to talk to him, him being able to observe us to see what we need

for our professional development.

T: Now, you mentioned leadership. Tell me more about his leadership as & telate
professional development?

T35: Well, P13 is the type of principal that likes input from the staff. So we preittis,m
he let us say what we need, so we can be proactive.

T: Okay. And how does he really determine what his focus is going to be in student based
professional development?

T35: Well, he looks at the data and we have an executive committee. So, he looks at the
data and based it on that and the trends and the research that he has. That’s how he can
determine what his staff needs.

T: Okay. And thinking back on last year, what was the focus of professional
development?

T35: Last year it was differentiated instruction. It was backwardigend discipline.
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T: Now, have you all determined what the focus will be this year?

T35: It's going to be ongoing, continuing what we were working with, and also vee wer
working with comprehensive literacy, like a balanced literacy, so wesiiilbe on that
same wavelength.

T: Okay. Now, as teachers we have a format that we use when we’re inmigpdusew
concept or whatever. When you reflect back on a professional development about
curriculum, which was facilitated by P13, how did he implement that from begirming t
end? What did that look like?

T35: Well, first he introduced it to the executive committee. He gives eaadnparthe
executive committee a part to play to make sure that within our grade leveisibn,
we’re making sure that his vision is seen by other teachers. Also, then heduicdrit to
the whole staff during a staff meeting or professional development day. His
presentations, slide shows, handouts, and just discussion.

T: Okay. Does he use any other kind of techniques to kind of pull the adult learner into
learning a new concept?

T35: Yes. We had a book study. So, he does book studies, and then after, he’ll break it
up in chapters and we’ll have a book study and each grade level, we will come and
present our chapter to the staff and also we will present activities that we wgeuin the
classroom.

T: Okay. | would like you to explain really how professional development and
curriculum are related to one another.

T35: Well basically, you need professional development so you can understand how to
implement the curriculum better in your classrooms and then you need to umdiénsta
curriculum. So, when you have professional development it gives you a better
understanding of all your components of the curriculum.

T: And how does adult learning fit into that? What do you see as the relationship
between the three of them?

T35: Well, with adult learning you are able to put yourself in a child’s place@ritty
able to manipulate your material, you're able to get a chance to actiahpweall the
components work before you start using them in a classroom. You don’t walk into a
classroom with a new curriculum without any professional development because
sometimes the people that are designing the curriculum, they know exactly hew thos
components supposed to work with each other and if you don’t have that professional
development you won’t know that. You might miss a component. You might teach or
leave out a component and I think with the professional development it actually shows
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you how important it is to follow the scope and sequence, to follow the guidelines and
you get a better understanding of the material.

T. So, then you have a new program, a new curriculum to use in your classroom, who
typically introduces that to you and takes you through the professional development?

T35: Whatever company provides that curriculum, they’ll send someone out first to
introduce the staff to the professional development component, then after that we wil
have, the district will set up PD days where the teachers in their team#$eir igrade

level across the district will get together and discuss how we’re using drendf the
coaches or someone from curriculum and instruction, they will come to make sure we
have a very good knowledge that with, that we have knowledge of the components of
whatever curriculum we are using.

T: Okay. And when you get a new curriculum and you've been trained on the district
level and then they provide the coach for you, what role then does P13 play in seeing the
rest of the process through?

T35: P13 observes. He makes sure that we’re using the components and also in our
professional development days here building wide, we take that same curriculura and w
do the same thing with our team and we build on that new curriculum as well.

T: Okay. So, does he give any feedback after he observes you, your use of the
curriculum?

T35: Yes. Mmhm.
T: Okay. And what kind?

T35: It depends. It could be formal, it's not informal, but he’s always, he wantk&® ma
sure, we have to give him, for example, a balanced literacy schedule makingnsere, s
we’re comprehensive a balanced literacy school, we have to give him a schakiug m
sure that we’re teaching all those components and what particular time, sorhés in
and this is my guided reading time, that's what he needs to be observing. Thatewha
wants to make sure that I'm teaching guiding reading or shared reading.

T: Okay. And so, say there’s a teacher who doesn’t quite get it, what are soons opti
that that teacher has available to provide support?

T35: Okay. That's where the executive committee comes in and a team ledder wil

with the teacher to try to provide support. Also we have a mentoring team heré¢ fas wel
our new teachers and we make sure we're observing and they’re observing us, and the
district has coaches and P13 makes sure that he implements, he uses the cgaches ver
well here to make sure that they’re assisting us.



135 T: Okay. | would like you to tell me more about P13 attributes as a facilgator

136 professional development.

137

138 T35: Well, his role?

139

140 T: His attributes, the characteristics of him as a facilitator of pifiesal development.

141

142 T35: As a facilitator of professional development, P13 is, first of all he ys ver

143 knowledgeable of the content. Whenever he’s presenting to us he is very knowledgeable
144  and also he’s a good facilitator and a good leader because P13 knows how to $imd trait
145 individuals, their strongest traits, and he knows how to use those people so they can get
146 across to the mass. For example, if he knows that he has a teacher that’s strong in

147 understanding data, that particular teacher, he will use that trait so sheypctre teeher

148 teachers understand the data and read it. So, | think he’s a very good facilitator. He
149 knows how to motivate his staff to get us on board and he’s able to share his vision where
150 we buy into it as well.

151

152 T: And what are some of the methods that he uses to assist you in buying in?

153

154 T35: Well, he makes you fell a part. He wants your opinion. He brings you into if so it
155 not just his vision. It's yours, so it's not like you bought into his vision. It's youoRisi

156 too, so | think he’s a good listener and he listens to the staff and he, the typeoP2a

157 isis not this is what I'm going to do. This is my way. This is how I'm goingitonny

158 school. He puts the, he has an executive committee, he brings us together, we discuss
159 issues that we feel are important in the school. He listens and then we rmeaintgam

160 and we see what they feel is important. So, we bring that back to P13, so whatever

161 decisions are made as a facilitator, it's from the staff becausewehéita bringing from

162 myteammates, I'm bringing to him. So, we come to a consensus as a group, so even if
163 you are not a part of the executive committee whereas P13 makes andaoisimu feel

164 like that was something that | want or that was something that | sugggstetalize

165 that he is listening to you, so that's a real good quality of the staff. That’shesgaff

166 buys into his vision because everybody here feels like they're a part oftib aad

167 they feel like their voice is important.

168

169 T: Okay. So we've gone through the different dimensions of professional development,
170 all the different components and the people who are involved or whatever. In your

171 opinion, what makes professional development work in this school?

172

173 T35: When you feel that whenever you're being trained on is useful. When you feel like
174 you're just not getting the same old soup warmed over, the same thing, when it's

175 something that you honestly feel that you can use in your classroom that czatenadi

176 only the students, but the teachers because sometimes | know as being a seasoned
177 teacher, | love teaching, but with my peers, we need to be motivated too just like the
178 children, so I think if professional development for the teachers they’ll baytintore,

179 but just giving them, because a lot of times the curriculum it repeats rtskif &#D

180 sometimes you will hear a seasoned teacher say we did this before,hbisasie old
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thing, but even though it may be the same thing, if you do it with a different flavor, |
think a lot of times when you just dictate to people that are educated you lose them. It
should be more motivating, even with the kids. If the teachers are more edtilrat
children will be more motivated.

T: Now, you've been at this school for a while. In your prior experiences youd eiitia
professional development, how has it caused you to change personally or profgssionall
or both if at all?

T35: | change every year. Professional development via my educatiorthengetiat |

listen to, everything that I'm a part of, I'm trying to find a way to be gebétacher and
professional development, when I'm listening to someone and they give me an aha
moment, when they give something that | know that | can bring back to my staddnts
make them better, that's what professional development does for me and to give you
example, I'm taking a class and I, we were just watching a presentevasigoing PD

with the staff and he was saying some things about teaching and how we lpproac
children with learning disabilities and it was so awesome. When |, this ygarhate
mindset of how I'm going to deal with each individual child has changed just from that
because he was motivating, he touched me. I think if you touch a person personally and
let them know how they affect an individual personally, even if it's just with &alum

like reading, a lot of times, to me when we have PD, it's more theory and that’s fine, but
children are real. So, bring in a theory, yes, but bringing the theory on a more persona
level, that’s how I feel.

T: When have you had an aha moment here in professional development?

T35: Well, we have a new curriculum, making means, and the district adopted Rigby
maybe about seven years ago and when we first had balanced literacy we so used
to using basics, so when we first had balanced literacy you had to pull all of these
different components together to balance it and if you never did that you weng pulli
you were spending all your time getting organized, so it was difficuteabéginning
because you were trying to be organized. I'm a very organized individual, butgnaki
meaning is the curriculum they organized, so that was aha moment becauke Vi@ li
finally got it right. You gave, you asked me to do something and a lot of times they'll
give you a curriculum, but not all the components and then they wonder why this is not
working, you're not giving the teachers everything they need. If you give the
everything they need they can work with it and now with making meaning, that
particular, it was like the icing on the cake. It’s still not the whole component,ithut w
the balanced literacy it was like this is what we needed. Now | feel like lehewmplete
component to do what | need to do with balanced literacy and | can’t wait to inmpleme
it. See, I'm excited, | can’t wait to, you know, try this on my kids because | kineyire
going to love it and I'm going to like doing it. | like new curriculum. | like néngs. |

like new techniques.

T: And when has your principal been a facilitator of an aha moment for you?
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T35: Well, my principal, all the time because his personality, his zest and hi®tdies
school always make you want to be better because he always pretty much, when he
presents something, his style, it's always like aha. I’'m going to tryltihmagoing to do
that.

T: Okay. Well, we've come to the end of our interview and as a seasoned teaohét | w
like you to give some parting words that | can maybe include in my dissertation a
relates to professional development advice.

T35: Well, as a seasoned teacher, some of the professional development that | have
attended have been very, | would say sometimes they’re boring. Theyll &akelinto

effect that teachers know things, they know a lot of things, and when you just sitkkand ta
and lecture to a person about the theory or new curriculum sometimes you losaritiem
now | think professional development should be more hands on. It should be more where
teachers are interacting actually using the curriculum, actuallprksnating what

they're going to do and also I think it should be more motivating. | think teachers more
than anybody, they need to be motivated because a lot of times, especially being a
seasoned teacher, if you don’t have the zest and the love for education in teaching in you
all the time sometimes you can get a little complacent, but if | a pgouofPD is always
telling you why you're here, if that's a part of PD, if when they staviloen they end, if

they always remind teachers really why are you here and to alwaiyslrehinow

important. | think a lot of times when | listen to my peers they just don’t eclatisv

important we really are. So, | think if, a lot of times if we’re just, we ribese pats on

the back. We need to be motivated because as far as theory and knowing how to teach,
most teachers know that, but it's that other part that's lacking, the motivatioattthg |

them know you are very much important.

T: Mmhm. All right. Well, thank you T35.

T35: Thank you.
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Teacher #043

T: Good afternoon T043. As you know the topic of this interview is principles as
facilitators of professional development with teachers as adult Isatrveant you to
take a look at these two documents. It’s just the informed consent or copy of the
informed consent that you signed. Do you agree that you signed giving me the
permission to use the information that you give me in my study?

T043: | do and yes, that's my signature.

T: Okay. We're going to start off with a very broad question related to piafess
development. What has been your experience with professional development?

T043: It's been pretty good. At most professional developments that I've attende
I've learned new stuff. It's like going back to school. Teachers have the oppportunit
to work with other teachers and get ideas and strategies from them to impiove the
instruction and motivate students.

T: You emphasized the role of other teachers in the professional development
experience. What other people, dimensions, and incidents do you view as intimately
connected with school based professional development?

T043: The presenter because they use to be a teacher or may be a teacher.
Sometimes there is more than one presenter. They have motivational or furgy slide
to wake us up before presenting professional development topics. The building
principal primarily makes you feel comfortable by being hospitable. Tleesnare
responsible for the environment than anything else.

T: Is there anything else that you would like to add about the role that the principal
plays in professional development?

T043: He'll make sure you have materials and equipment and keep the flow of the
meeting. Redirecting teachers and providing motivation for them to particighte a
be prompt.

T. How did people, dimensions, and incidents that you view as intimately connected
with school based professional development affect you personally?

T043: | felt comfortable and was eager to participate because there wassurgr
The principal makes us feel needed and are just as important to the pd process as he
is.

T: What did he do to make you feel comfortable?

T043: He asked me if | had questions, understand does everyone understand before |
move on, there is no wrong answer, He made sure you were ok and made note of
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what you said or had someone to write it down. My principal is a listener, teacher
and student. He was open to us teaching him things. He was sincere and open to
what teachers had to say.

T: What are some of the other strategies that your principals use duriegsproal
development?

T043: He would break teachers into groups by grade level and come back and
present as a group. He would also have teachers volunteer to teach a lesson. He
would highlight a teacher’s strengths and ask them to talk about how they do what
they do.

T: Think about a time when he presented a curriculum related professional
development topic from beginning to end. Describe what that looked like.

T043: He revisited a professional development that all of the teachedeattede
wanted to stress what we should really be focused on to get MAP scores up a level.
He started off with a statistic related to a computer based communicdtionath
curriculum. The statistic told how to move a student from one grade to another.
Then he went into more detail about the history of the program and how it helped
other students. He opened the program up on the Smart Board and walked us through
the features of the program that we were aware of. He wanted to be swe that
covered what we were trained to cover — to increase focus. After he talked about it
he had teachers practice a lesson as if we were a student. After thdtdssed

teacher updating and entering skill sets and assessments for studentg.likedal

the computer program and so did my students.

T: When you think about your professional development experience what do you see
as the connection between professional development and curriculum?

T043: Both focus on how to improve teacher’s instruction, and students’ grades to
move them up a grade level. Both are geared towards the state test, and getting
students ready for the MAP. That's the main reason that we go to workshops.

T: When you think about your professional development experience what is the
connection between professional development and adult learning?

T043: It's working with adults. Not putting adults on the spot. It's just like ocelleg
you allow them freedom and to participate — not just listen. They are allowed to
voice their opinion.

T: Does that describe professional development in your building?
T043: Yes it definitely describes pd in my building, because some professional

developments that I've attended outside of my building is more focused on keeping
time. They stick to the agenda.
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T: what is the focus of professional development in your building?

T043: Getting students prepared for the MAP test. Communication Arts and Math
because those were the areas that we were mostly tested on.

T: How was professional development topics identified and by whom?

T043: The principal determined the topic. He would go to a meeting then come back
and share with us. Professional Development Committee members (from fur staf
would go to the big Professional Development Committee meetings at central offi
and then come back and in-service us.

T. Did teachers share in the decision about professional development at all?

T043: Not by all teachers because it was established by grade level reginesent
and central office administrators.

T: How do you feel about that?

T043: | think its ok, because we discuss our ideas with the teacher representative
and they communicate it to central office. So we have a voice.

T: How does your principal accommodate different learning styles ofdff@ s

T043: He covers all of the different learning modalities. He demonstrated and has
teachers try it out. So, professional development is very hands on.

T: Is professional development limited to one setting (with the entif§?sta
T043: It's mainly with the whole staff. Even specialty area teachetisipate.
Even Art and PE even though they have nothing to do with map. The Art teacher

complained every time.

T: How did he differentiate professional development to meet the specesdty ar
teachers’ needs?

T043: Art and PE he would have the incorporate what we were doing. For example,
in art explain / write about what’s going on in this picture. In PE they would create
problems based on the activities that they engaged in.

T: What techniques did your principal employ to develop others?

T043: He had them present and work within their comfort level when taking the lead.
Showing what they know.



137 T: Are there any other observations that you would like to share relating to

138 principal’s facilitation of curriculum related be purposed to increase teacher

139 understanding and utilization of curriculum?

140

141 T043: The principal in my building always visits each teacher after profedsi

142 development for feedback. He wants to know that you understand his mission. He
143 also wants to know that you got it. And, finally he wants teachers to give advice on
144 how he can improve professional development for them personally.

145

146 T. Are teachers receptive to the information that he shares during proféssiona

147 development?

148

149 T043: Yes.

150

151 T: How do you know?

152

153 T043: They make statements like, | like this idea...l have done this in the past and it
154 worked....they ask questions that shows interest.

155

156 T: Okay. Our interview has come to a close. You gave me a lot of information. Do
157 you have any final thoughts or words of wisdom about professional development?
158

159 T043: Principals need to be more open to letting teachers share their ideas about
160 professional development topics. They should also allow them to present and

161 participate more instead of being a passive learner.

162

163 T: Okay. Well thank you T043 and that concludes our interview.
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Teacher #50

T: Good morning T50 and thank you for allowing me to interview you for the purpose of
my dissertation as it relates to professional development and principlediteddes of
professional development. | want to start with a broad statement. Firktlgisi want

to confirm that you signed the informed consent stating that it's okay for me td reco
this interview and use it in a dissertation.

T50: Yes itis.

T: Alright. First of all, | would like you to just tell me the first thing tlcames to your
mind about your professional development learning experiences over the years.

T50: Over the years. Some positive, some not so positive, but mostly since I've been
doing this 10 years | would, generally speaking | would say that professional
development, I'm hesitating because are you speaking that has been offered tigough t
district or that I've had in conjunction with the district independently like attending
conferences that | just signed up for or overall?

T: Just your overall experience with professional development.

T50: Overall it's been positive, meaningful, very helpful because you get a lot of
information especially when it's something that you feel like you need to grow as a
teacher with, advance. It is something that generally does afford you that oggortuni

T: Okay. Atthe building level, you stated you've been here for 10 years. Buildeng
level what has been your experience with professional development?

T50: Building level, I've been under three administrators and | would say thabfmos
those, all three of those principles have allowed for us in our building to have
professional development geared towards things that our building specificall; nee
teachers specifically need, so it's been positive probably more so than whet logstri
offered as professional development.

T. Okay. Based on your experience, what do you see the purpose of professional
development being?

T50: Based on my experience, it seems as though professional development is to be
something that affords you an opportunity, again, to enhance or advance in areas where
there is weakness, but my understanding of what professional development is  do is t
actually allow for you to examine areas where you can further grow@tedrom

something that has been done to try to introduce something new or different to see if it
works better or if it can, | guess it's still in the, maybe.

T: And here at the school based level, what are some things that have been done to help
teachers develop?
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T50: Can you be a little bit more specific with that question?

T: You mentioned that the purpose of it is to, you know, help you further develop or
whatever. What are some things that have been done here at this level to help you
develop?

T50: We have incorporated like peer teachers where you have a buddy teacher or a pee
teacher, somebody who is kind of like a coach or, what do you call it, not a counselor,
but...

T: Mentor.

T50: Mentor. That's the word | need. Thank you. A mentor who helps you to understand
what needs to be done, especially as a first year teacher | rembaatdeving a mentor

was an asset because coming in even though | had what | felt was a eslly gr
experience of student teaching because | was placed with some supervising thathe
were really open and helpful having mentor teachers when | came in ds/adirs

teacher filled those gaps for things that weren’t mentioned or weren’tishdheme like
paperwork and how to get paperwork done or when you need information where to go to
get it because sometimes you don't even know stuff like that. We also havel vertica
teaming, so, you know, we meet with other grade levels. The grade level above us, the
grade level below us, kind of focusing on a lot of aspects, but it also helps you bécause i
you know what a kid needs, where they’re going or where they've been, it can help you
and if you’'ve got teachers who are giving you information that can help fieldviah

you’re doing, that's an advancement.

T:. So, when you think about all of that, | want you to think about the principles role in
facilitation of professional development be it in your teams or on any level asslitg) a
relating to professional development. What is your principles role?

T50: | think primarily it should be soliciting from the teachers what it is theking to

have developed because if you're trying to develop professionally and you quet thr
things out that might not be an area where a teacher is in need. Do you know what |
mean? It may be something that they feel like or that they've had evidenceaalyalr

having mastered or already been professional developed in, so | think the firss fioing

the principal is to actually inquire of the staff, of the teachers, whithiatiyou would

like for us to do as it relates to professional development, but then the next partof that i
for the principle be sure that they’re receiving professional developmens g@ind,

that is effective that they can implement. If there is something thds nede

implemented, it can be done, you know, easily, not just kind of okay, leave this up to me,
I'll do it all by myself and not, well I'll let you all handle that meanihg principal is

saying well I’'m going to take care of professional development and wgerg to have
professional development in the areas of balanced literacy and we’retgdiage
professional development on this topic and there’s no opinion solicited from staff or
teachers and then the opposite of that, that shouldn’t happen in my opinion is where the
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teachers are left to just choose. | think there has to be collaboration between the two,
some suggestions, and then okay what is it that we really need to better suit our building
for the support and the growth of our kids so that at the end of the days that’'s what it's
about, being professional developed so that you can become the best teacher possible for
your kids.

T: Okay. Now, as a staff how do you all determine what the focal point of profdssiona
development will be?

T50: Well, through the district, as | mentioned previously, through the district they do a
survey. We generally get it | know at the beginning of the year. We had one in our
mailboxes when we came in on Monday where we check off what we feel professional
development should be, what areas are we wanting to focus on and I'm assundng base
on how they've done it we have meetings throughout the year based on the survey. They
take the majority of what people want and they kind of use that with some other
information that they have with the district. In our building, just evidence ofsvhat

going on from the principle seeing things or the teachers being coneetheteas that

we could be better with. | guess that’s how it’s, our focus is driven.

T: Okay. As a building, what do you all focus on? What aspects of professional
development and curriculum did you focus on last year?

T50: Last year we were working on making sure we’re doing balanceayitéiée do
making meaning and becoming writers because reading and writing is a bigdiooas f
just our school, but our district. We’re doing positive behavior intervention strategies
such as PBIS. It's a behavior, a management program that we’re doing so that our kids
can have fewer infractions or fewer suspensions and it's something that now tee whol
district has incorporated, so we were getting professional development orktieat: |

those are, were the top two in my mind that | can recall.

T: Do you know what the focus is going to be this year?

T50: Based on our themes, we have accountability first and that means simply taking
whatever we’re being charged to do, being the ones to say, okay, we're gdamny tioes

ball rolling on this. We have differentiated instructions, that's been a big push. avat w
part of last year, but now I'm thinking part of last year as well. We hawuétyaneetings
where each team of teachers has to present an activity that would afford us toHatow w
differentiated instruction looks like and also that afforded for the MAP testaagsar

that we can meet AYP, so we have to make sure that it's on higher levels of thinking so
our principal, has been making sure we know DOK, which is basically depths of
knowledge, it's levels of learning and that we’re able to not only read to know what each
level means, but actually see activities and lessons that are being usell grada level

that would allow for our kids to work at higher levels and in turn meeting those necessary
scores and making those points required for testing. So, our focus has been basically |
as a summative on differentiated instruction, using balanced literacy and RBISisv
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the positive behavior intervention | would say are our three main focus points for
professional development going in.

T: Okay. And you mentioned that last year you all focused on differentiateaicingst.

If you can think back on one particular professional development where Mr. Buie
facilitated that learning process, what did it look like from start to finish&Achers we
start with an anticipatory setting and we close out with some type of yackiaitv, walk
me through how he usually does that.

T50: Now let me make sure | understood you. Now, you want that for differentiated
instruction.

T:Or...

T50: Okay. We can use that one. | just wanted to make sure | heard you right. What he
did initially was | recall starting at the beginning of the year afteropening day we had

our first little meeting. He informed us which direction we would continue in becagise w
started already just kind, we did it through balanced literacy, but he reallydtante

focus on it just to make sure everybody was on the same page of music. Basically he ga
us a power point presentation which allowed for us to really understand the different
components, gave us a little background on it, and the differentiated component, and then
introduced the book for our book study that we didn’t do formally, but that we used, |
guess it was formally. We used because each grade level in conjunction aéhtiog a
lesson that showed differentiated instruction options, we actually gave a suenofia

the chapters in the book so that we could really understand what it was we were supposed
to do and how we could implement it. After that, of course, he would come in to make
sure that if we wanted to try a lesson or do a lesson, he would come in and do informal
observation, you know, we could check in with him, so what did you think or he’ll leave
the informal observation form so that we could see what he felt was really goaohgr st

or maybe a suggestion of what we could try if it wasn’t so strong as it relatests tarid
engagement and things like that, the aspects of the instructions, and again he kind of
came back to it this year, so from start to finish as a teachers perspeetgave us
something to look forward to because he started off with this amazing power point and |
think what he did was he had this, it was like a one page story of a kid and being in a
classroom and the teacher said you needed to do this and this is how you're goiriig to get
done. You know how you get that little reader and then you're like huh, that was kind of
weird. Why didn’t she just allow for him to kind of _?_and then he says, you know,
today and tomorrow we’re going to get into differentiated instruction and wioalkis |

like, how you can implement it, materials that you’re going to use, so betaussng

backed by the district we have the resources and then here we are again,loseget c

out of it, but the evidence of teachers knowing how to do it because it's a part of our
lesson plan, it’'s a part of our team meeting.

T: Okay. Now, you mentioned that P13 will come in after he’s presented to tharstaff
do informal observation.
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T50: Just after the staff has actually presented to each other because heddaesn’

lesson. He did the original power point to give us a background and then we each had,
each team had a chapter or a component of differentiated instruction that we could
present on how it looked at this grade level and then as he’s coming in during his routine
hey good morning or | just stopped in and wanted to see what the kids were working on,
if you were working on something that could, you know, highlight oh that’s a great
example of differentiated or this probably, you could probably tweak that arittle to

give the kids a broader option of, you know, that’'s what | meant by him coming in
informally observing.

T: Well, when he does that is everyone pretty much open to him coming in and...

T50: Oh absolutely because he’s in our classrooms all the time. He’s throughout the
building all the time. He does what'’s called walk throughs. That’s where he jisdllyas
comes through. He can either, you know, stop in and be there in the morning and most
mornings he usually, I know from my classrooms, he usually comes everyngndtis

not always the same time of course. Sometimes he comes in and it's just thiethiest
morning. Sometimes he comes in and we’re already into the first lesson of theagnorni

but he’ll do his walk throughs and then he’ll do his routine checks on those people that he
has whatever going, like if you're on cycles where you're being observed,afete

formal assessments, but then if he just wants to check you out and see what’s going on in
your room he can and I think it's something that we all embrace because | denithzar

you are, most people like to know that they’re being held accountable and it's a positive
thing or if you're being so held accountable, for those kinds of people it makes you stay
on point. So, either way it's kind of a win/win.

T: Okay. And so when you think about your principle as a facilitator of professional
development, especially as it relates to curriculum, what attributes woulcydie s

looks at that either draws a person to him or an adult learner to him or further way, just
attributes that he possesses?

T50: He’s open number one. | think as an administrator that's a key thing because if y
make executive decisions all time, you're the sole person that says this isayoethis

way or that way, that kind of pushes people back from you, but he’s open, he has an
executive team where there’s a lead teacher from every grade levgi/dginput from

the teams so he can hear our voices. Autonomy is something that he is big on. He allows
for us to share our ideas and our thoughts. | think for P13 those are the two biggsst thing
that he’s open and he listens. He does consistently. Even if it's something thabis not s
positive, he listens. Like P13, we think certain meetings the district offlets fare

worthless, they're useless, it's a waste of our time, we could be doing becavsdac:’
those kinds of conversations. | was previously on executive committee becaudedtwas
grade last year. This year my teammate will be because she veatydhied grade, but

we’'ve had those kind of meetings and he listens. He’s taken the information and then
he’s brought back well | talked to at the district level and they're suggekbtih maybe

we could try for the next year. So, yeah, openness and just allowing us to have a voice
probably the biggest.
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T. So we’ve talked about some dimensions of professional development, the people who
are intimately connected to and now | would like for you to tell me what changes you
associate to those or with those dimensions, incidents, and people related to préfessiona
development. Your personal changes related to all of that.

T50: What changes have occurred?
T: Mmhm.

T50: Okay. I think first and foremost the type of principal that | have, the fyigachers

that I've been blessed to work with and the kind of professional development that goes on
in our building, but district wide too, have allowed for me to be a very effective tedche
mean hands down on it, | don’t I would be as good as | am at this point, 10 years in, if |
hadn’t been professional developed in the manner in which | have been through the
collaboration, through the being able to share, through the being able to be shared with. |
don’t think |1 would have as much courage, as much ability to do this 10 years strong
when you have teachers suggesting out of the building that if a child has beenrgdnsfer
from their building that they come to a specific teacher’s classroom bebaysean do,

that doesn'’t just speak to the teacher, that speaks to, you know, what is the teacher doing
to be that way. Likewise with parents. If you have parents that say edirdl from

another parent who already had you that you are thorough with learning, teacking,

kids that come from your classroom are very good learners and they have these kinds,
that doesn’t always just come because I'm gifted to teach. You can havebatgif you

don’t do anything with it it's going to go to waste, so the professional development
dimensions of it, those people connected to it, the kind that you get, | think it makes for
me to be able to be very excited and confident in what I'm doing is what | can dtsand it
what | can do to the best of me because I've gotten so far the best of what I, yguinknow
the _? . You know, there’s been some experiences where | have thought I put that on the
shelf because | probably won't use that right away, but it's not to stay discarded
completely because it may come up later.

T: Okay. So, as we look back over everything that we've discussed, what do you see as
the connection between professional development, curriculum, and adult learhers wit
you being the adult learner?

T50: What do | see as the connection?
T: Yeah.

T50: | see somebody, a principal, and | see people and | see meaningful prafessiona
development opportunities because if you don’t have somebody, again, and | don’t mean
to just badger this, but if you don’t have someone who is able to assist in you dptting t
professional development as an adult learner that you feel you need oryhaathe

identify because we might not identify it, you know, something we need assistaimce wi

| don’t really know how to answer that one. | have to pause a minute and think about it.
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T: Do you feel they're all related to the development of the professional devaiopm
programs or?

T50: Oh absolutely. If one component is missing, you’re not going to have that. Yeah,
they're definitely intertwined. You have to have a willing professional &xaiou have

to have someone who can assist with making sure that the professional development that
they're seeking they can get and then there has to be the opportunity to have the
professional development, so the connection there has to be administration, it has to be
district level personnel who is in charge of allowing for funds to be allocated. You know,
there’s a thread that runs through it and if something is missing then you won’t.have i

T: This is true. Okay. Our interview is winding down, but | would like for you to just
briefly describe some of the teaching techniques that Mr. Buie uses.

T50: The teaching techniques?
T: Teaching techniques.

T50: That's a good one. First off, humorously. He knows how to move very close in
proximity to adult learners who may have gotten a little off focus, who mayfitike off
focus, just being in their attentiveness or whatever we're doing. So, that’'s one ggod thin
because that's a management thing. Other teaching techniques he usésidmtiaiés
instruction himself. He provides, you know, various kinds of means by which we as
adults can learn. He gives us a lot of information, so he himself has, you know, taken in a
lot, read a lot, processed a lot, investigated a lot, explored a lot. So, he gives us a lot of
information that we need, which a good teacher should provide background or provide
information to build on background | should say. What's that word that I'm looking for?
That’s why | keep going in a circle right now because he’s well knomtedde himself

has acquired a lot of knowledge so that he can provide us with a vision as...

T: Well informed.

T50: Well informed. Totally informed. Other teaching techniques, a lot of what we do is
| guess because he’ll go in the classroom and start teaching, you know, jhstdikack

in a classroom instead of being a principal. He will. He will. | think he taughtia soc
studies lesson to the sixth graders because one of the teachers got detairadtiaemm
upset his first year here which is four years ago and he was reallgdgysatmuch so he
shared it with the faculty in the meeting we had that followed it. | don’t know hiregac
techniques, he uses a lot of them.

T: Well, | have a question for you? Did you all make AYP this year?
T50: Absolutely.

T: You did?
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T50: In both 3 out of 3 and communication arts and in mathematics and this is our third
year making AYP consistently under the same administrator becauskdriseaiching
technique is we have consistency with our children. Wednesdays and Thursdays we have
focus days. We have must teach skills that we, our staff, developed based on previous
data. That's the word | was looking for. He’s data driven, therefore, he igwegthed

so that he can allow for us to get what we need for our kids and | tell you, likk I'sai

been under three administrators in the same building in the last 10 years avad & is
comparison of the three and it's not a negative, you know, understatement towards any of
them, but working with P13 and seeing him really get into a lot of what he asks us to get
into, that makes all the different in the world, and his mantra is if we believe damw

achieve it, and that is why we have accountability first. | love it, tokalg it.

T: Well T50 you've given me a lot of information to work with.
T50: | hope it's helpful.

T: It's very. | just want you to make one final comment about professional deveibpme
Do you have any final thoughts?

T50: The only buzz that | have in my head is one of the things I've desired to see
happen, and again with that word more consistently, is for us to receive professional
development that is actually beneficial to the teacher, as well as the childteve are
meeting the needs of and | think as long as communication keeps flowing, youakibw,
it's open, autonomy is there between principles and teachers, we can have that, but t
minute that that is breached then there is going to be an upset and people a going t
receive information that they don’t feel is professionally developing theheiarea that

is very crucial because education is going through, you know, some times and gspeciall
when everybody is trying to meet those scores and make AYP and make sureytteat the
building or their district is considered, you know, in the eyes family, their repaiis
impacted. | think that’s critical and we have to as adult learners be wdlipg t
professional developed because just because I've been doing this 10 yearstit does
mean that | have it and I'm done. I'm good and that’s not a boasting because akien't t
credit for it. I know I’'m good because of again, what's been assisted with ang what’
been put in...

T: So professional development can move you from good to great.
T50: And | was just about to say that. Exactly. | was just about to say, but | tas be
greatest of what's in me as long as | am open and willing to be professidexadipped.

That's it. Thank you very much.

T: Thank you.
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Teacher # 058

T. Hello TO58, before we begin this interview I'd like to ask if you recall conmgjethis form
giving me permission to record and include your comments in my dissertakityn st

TO58: Correct.

T: Tell me the first thing that comes to your mind about your Professionaldpevesht
Learning Experiences, anything at all.

T058: Professional development is a way of enhancing what you are doing, in theoakassr

T: | heard you say that it is a way of enhancing what you are already doiwpdituio you see
as the overall purpose of professional development.

T058: The overall purpose could be for your whole staff to get the same infomrifatiis

required by your school district. You could always go to your own professionabpenestt,

get a little bit here, a little bit there, but if you'll are doing it as a sclayal as s staff you kind

of need the same information . As staff, you should be getting other people’s intake on how they
use it. That's professional development, keeping you current .

T: What dimensions, incidents and people, connected with school based PD or professional
development stands out for you?

T058: Meaning what?

T: When you think about the different dimensions, different aspects or components of
professional development who and what is key.

T058: In the past few years professional development is more built omtbdaac, the same
developmental areas or the same skill, whereas before when | started teacHdidg

professional development here and there. Whatever happened, happened. Now ibbuilds fr
one thing to the next so that in each professional development you are not going in thierg lear
one thing here and another there. You are building on one thing and taking it further instead of
just doing one day professional development.

T: So that addresses kind of how you’ve seen professional developmerg. ewdlhat about
the people involved? Which people stand out?

T058: Well as far as people are concerned, we have people from local colleges arsitiasiver
come in, these are the people who know early childhood development. They give us examples
and information lease desirable is someone coming in at a higher levejiagddrbring it

down to us sometimes this happens.
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T: When you think of our school based professional development from the standpoint of the
individuals you work with who are some key people involved in that whole process?

TO58: The special education teacher is really involved. She does workshops, whest she fir
came aboard she presented to us, she does professional development committeestu# lon

her own, when presenting her information she is very thorough about it, puts it in a good way.
She does a really good job bringing the concept to the development, and just goihg wit

T: What role do you see the principal playing in this whole professional developieesa®

Lori: Maybe her giving the direction toward a topic being presented or whids hebe
presented or asking us what we need. There are certain times where shgeaditections
about what needs to be done in professional development. She knows what needs to be
presented to get the right people in here to give us direction.

T. How does the staff typically determine what the focus of professionalogenent is?

T058: Determining the focus of professional development can be done by questionnaire, we
do a survey to evaluate, sometimes just telling her what we need to get us goéxgghtt
direction.

T: Based on the professional development training that you received from Achitiaca
direction from the principal. Have you noticed any changes in you and/orglteagries
instructional practices?

TO58: It changed the way in which we talked to the children, being more poditiealso use
the same language, just being consistent throughout the building, trying to falogweth
what everyone else is doing. | think that is the biggest change, just being nmitve.pos

T: We are focused on professional development, of course, what is the relationsyop that
noticed between professional development and curriculum?

TO058: Depending on what the topic is. If there is follow through, from professional
development to the classroom. You see changes in implementation of the curriésléam as
seeing positive behaviors and so forth, you see that throughout the day as you atter@agig

the classrooms. For instance, if we are doing an assessment, how youdasa. thall depends

on what you do in your classroom. It impacts which direction you go in, how yduttesakids

and how you take their interests into consideration, what you get done in theartassnd what
area that you need to focus on, you need to follow through and it needs to be implemented in a
way that helps you in the classroom. It is different in early childhood, you knowweeha
curriculum that don’t show on state testing or it does not show up on other things but you know
it is definitely important. You can see the difference in the kids reactions an¢hevkabws.
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Everything at this age group affects the curriculum because it is childesnthild based, so
what you put into it affects the whole child.

T: You mentioned that curriculum is child centered and child based, when you think of the
curriculum for professional development what is the connection you see betwee @it
learning or adult education?

T058: As an adult, I do things that I'm interested in and learn better if nrgshte taken into
consideration. If | take it from there and apply it to children when the\araileg new things
we have to feed into their interests. Our professional developments are more pradoetive
this information is taken into consideration along with the curriculum.

T. What role does the principal, from your perspective, play?

T058: The principal’s role would be the presenter of that information. He oralid also
encourage teachers to use that information. It would be helpful for that individuabto age
the teachers to use it how they need to not just how we learned in professiologdrdeng

T: When you think back on professional development that has been sight based. Pgrticularl
one that your principal has facilitated around curriculum, what are some techaigie
strategies that were used to teach the adult learners in your building?

T058: We've done power-point, we get into groups and do things, we give examples of what we
do in the classrooms that shows the kids what we are talking about. Sometimegome’ve
other people’s rooms to look at activities or lessons, we talk about what we coutficently.

T: 1 would like you to think back on a time when your principal facilitated a gpsajaal
development around a specific aspect of curriculum, do you remember whaasf?at w

TO058: It was last spring when we did the positive behavior support model.
T: Can you walk me through what that experience was like from beginning to end?

T058: There was the power-point, | know we saw within the power-point little videose So w
would comment on what the video is or what really happened. There was a lot ofioinscuss
going on, besides what do you do in the classroom, personal experiences andigesifigpm
others staff members. We talked about how to deal with behaviors, and then we did a list of
things that we did in the classroom on that particular topic.

T: So was there something that she was expecting you all to put in place irs¢hecta
TO58: It was part of the professional development model that we were using liastream.

T:. So how did she typically monitor how much you've learned as a result of professional
development.
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T058: There are certain things that teachers have to do and she goes in and eoes som
observations.

T: When you think about the principal as the facilitator of professional developmetie
teachers as the adult learner, particularly at this site, what are sameeattiritbutes that your
principal possess.

T058: She brings in the activities or things that are relevant to what weiage &he wants us
to get involved in the discussion and give her ideas of what works and goes on in the classroom.

T. Soif | observed, which I will come to a professional development just to see goesi|t
what can | expect to see as a third party?

TO58: It depends on what she is presenting, and how much time she has put into planning
beforehand. Sometimes she comes around to the staff members and sharenvitik they

before what she plans to do, how she plans to present or she may have her own idea. It just
depends on what is being presented. So you could come and she may go through a power-point,
answer questions, gives feedback from time to time. She tries to get us to responeljosshar

what we are doing. So it depends on how much she prepares or others help her to prepare.

T. So when it gets to a point as you mentioned that no-one is participating wgleé&nthat way
what does she typically do, how does she respond to that?

T058: She calls on somebody, puts you on the spot, nobody volunteering, then she would say
s0-in-so what are you doing in your classroom?

T. As a summarizing point, kind of, what have you learned about your principal asilitetda
of professional development?

TO058: | feel that if it's something she has really prepared for and comethianmidea or
activity that’s relevant then it goes well, but if its something she did itbeak or its
something on her mind, then its going to be a long day.

T: Would you like to add to your final thoughts about professional development, past, present,
future?

TO058: | just think professional development is much better now from the past because now our
professional development days are related to our school improvement plan. It's timhgn

this day, then another. You know what direction you are going into. So, yes it's gotézn bett
over the years.

T: 1 would like to thank you for your time and all of the information that you haxemgne.
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Teacher #063

T: Good morning T063. Thank you for consenting to this interview. Before we begint tav
confirm that you signed the informed consent stating that it's okay for me tal tbcor
interview and use it in a dissertation.

TO63: Yes it is.

T: Tell me the first thing that comes to your mind about your professional development
learning experiences.

T063: As a kindergarten teacher, | think a lot of the professional developmentd are
applicable to all grades k-6. Only some of it applies to kindergarten.

T: In your opinion what's the purpose of professional development?

T063: To increase our skills according to the GLES and what test scores havelsitown t
our students at our schools need to become better at.

T: You mentioned the GLES and then you mentioned tests scores. Please explain the
relationship between the two - as you see it.

T063: Pretty much all our professional development is based on the GLES. Where the
State says the children should be by the end of each grade level. GLEStamayxch
always touched upon in our professional development.

T. As the teacher and adult learner, what do you see as the relationshignbetwe
professional development content and educating adult learners?

T063: Professional development content is usually stuff that you know, but as an
educator it's good to have a refresher. | think it is helps keep key informattonfate
front of your brain for the school year.

T: Who typically facilitates professional develop at your school thatseeito
curriculum. When | say curriculum, | mean reading, writing and all of those @bjecs
areas.

T063: The principal of course. We have had guest speakers, we have readingiastruc
one Title | Teacher, but she will bring things back to us and share with us and we do a lot
of grade level collaboration. We also have district wide professional development.

T. What are some of the methods that your principal typically uses to prathdte
learning?

T063: We have had book studies, guest speakers and grade level collaborations.
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T. Please describe a professional development facilitated by P14, weikaugh how
that looked from beginning to end so that | can visualize what It would have be&m like
have been a participant.

T063: We had one in writing and P14 brought in different resources that he preprinted
for us. He brought in copies of what good writing looked like at different gradesle

and he instructed us that we should show this before we assign a writingreessigo

the children to show this is what a good fifth grade writing should look like. He brought
in different samples for us and techniques to try to get the kids to do.

T: So he used samples, a lot of visual aids, book studies. What are some other methods
you see him using as the facilitator or the teacher of adult education?

T063: Power point, presentations, and he always ask for our input; and we all kind of
gave it and | think that's where it comes out to be teacher collaboration.

T:. How is the focus on professional development generally pen-pointed. Af hstaf
do you determine what you are going to focus on?

T063: Usually the district has a goal and usually we pretty much stick with ttzatdse
most of our professional developments are district wide pd’'s and P14 saidath@siye
staff meetings are going the to be dedicated to teacher collabonadidineadistrict will
set Monday staff meetings to be dedicated to staff collaboration. I think thet dsstr
going more that way; they want us to collaborate together. I'm not surehdbesmswer
your question?

T: Yes it does, you have the district guide as to what your professionabplenasit
should be.

T063: We have a professional development committee and they always give us a survey,
they ask us what we would like more professional development on, so I'm ndyexact
sure if that influences it, but I would think so.

T: What was the focus last year of professional development? Generally,
T063: Benchmarks.
T:. Can you explain to me more about what that means.

T063: Benchmarks according to math assessment, it was particularly whiatdeunts

and the Nathaniel Hawthorne needed to work on what they did not do so well on and the
MAP test so we identified throughout the year different benchmarks that we shakld w

on at each grade level.
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T:. Do you know what the focus will be on this year for professional developorent f
teachers?

TO63: No, not yet.

T: Well, we've talked a lot about the different dimensions of professional development
and some the people who were directly connected but can you just kind of summarize
the dimensions again, what dimensions, incidents and people inherently connected with
school based professional development stand out for you.

T063: We have a professional development committee and then there is P14, so they
work together and then if we ever wanted to go into any kind of workshop or conferences
that have to be paid for, first of all we have our own professional development that the
school is going to work on as a whole that the professional development committee
comes up with and the workshop needs to correspond with that which is mainly
something that is going to work with GLES and then they will approve for you to go to a
workshop. That is another aspect of professional development.

T: What changes do you associations with those dimensions, incidents and people relate
to professional development, how have that affected you differently? Themdiffere
experiences you have experience

TO63: We are learning. We are about most the time what we focus on in litedacy a
writing, that’s a big thing so that we can become better equipped to instruct.

T: What do you attribute to being better equipped to instruct that readingumdgr

T063: At school we had a Missouri Reading initiative and we had that in our school
building for about four or five year that we had them come once a month and we would
get pulled out of our classrooms and we would get instructions at grade level and that
really helped a lot.

T. Who is the one person that you see as the facilitator of adult education in your
building and why?

T063: At staff meetings P14 is the one giving us the information, he is providing the
staff development even if he has a guest speaker come in.

T. As the leader, what methods does he really use to make his teachers feahbtenfor
with coming and asking questions or anything like that. What are those asttibatde
possesses that make you look at him as the facilitator?

T063: He is very open, very supportive and he always telling us he is supportive of us,
and that we are a great staff. He just mainly supports you, he is going toebaritiéir
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you have any questions he was going to do his best to try and help you. “saying” do you
need anything, let me know, just supportive. He is a great principal (laughing).

T: When you have issues and you’ve gone through a professional development
facilitated by your principal, and you get back to the classroom and you dolythaad

a handle on it, what avenues do you have that you can use as resources to help you gain
that proficiency that you need?

T063: First I would probably go to my peers if I had any questions and them, hey you
know | really did not understand this, did you get it. And | would probably go that
avenue first and if | was not really getting more answers | would ask P14.

T:. Does he come in and work with the students or is it more or less modeling in the
professional development atmosphere what a lesson looks like or what you should be
doing in the classroom, does he also come in and also do it in the classroom.

T063: He does not do much with the younger group but | know he goes up in the older
grade and teach lessons.

T. Just looking back at where you were as the teacher, maybe two yearsragmiha
always been in kindergarten?

TO63: Yes.

T: Thinking about curriculum. What areas do you feel that maybe you do bettrin af
two years of receiving professional development? And, do you see yoursiVaasiag
in a certain area or needing more support?

TO63: | feel myself advancing. | really have a handle on the readingutumiciow.
T: Has the program remained the same for the reading in the past two years?

T063: No. We have a new comprehension text. We have a new writing, meaning
kindergarten reading, writing all go together.

T. When those programs change do you feel that they were closely reldted to t
previous curriculum or are they totally different?

T063: The comprehension one is related but the writing one is a new one and that was
not something that was decided upon by the building, the district wide program and it
was implemented in the middle of the year and | don’t think myself that prafiessi
development was not beneficial because it really was not enough professional
development and | don’t think a program should be implemented in the middle of the
year when you already have a routine already going. If you are goitagtta sew
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program you should probably start at the beginning of the year to get some good
professional development.

T. So where does the professional development come from for that pfogram

T063: We have a half day per month for professional development dedicated to newucarr
(in the district) that came from the district.

T: So all the teachers get together?

T063: Correct.

T. Were there any building levels put together for that program?

T063: Reading teachers.

T: Was the principal involved in any way in that whole process?

TO63: Yes. They go to the professional development.

T: Do they come back and kind of guide you through that process?

T063: No; I think it would be kind of difficult because each grade level has aedgifferogram.
T:. So what support does the principle provide in that particular situation?

T063: You could go to the reading teacher and ask for help. | don’t know if there is enough
time for him to be supportive of it if it was in the middle of the year that it wakemented.

T: What | would like is for to you as the teacher to summarize your feedingut professional
development. Not just the broad umbrella, but as it relates to principals aattasildf
professional development.

TO063: |think doing professional development like during a staff is not beneficialydeechthe
limited amount of time that we have. It's kind of hard to focus, and teachetaoé zoning

out at that time anyway because we are tired from having to work prior noetbteng. But, we

do have some half day professional developments that are in the building that mag be mor
beneficial because you are not so involved because you only have professional development
from 1:30 to 3:30 and those are pretty good because you want to be there you are mat tired a
P14 usually brings in some good people to talk or else a lot of the professional oereltpat

| think teachers like is just discussing things that are going on in the building.eNteggohave

a better idea that you can use in your classroom to work on. And, a lot of timesdechet

get that time to voice their opinions and share with colleagues becauseetisnlaed in their
classroom.

T: Do you have any other final thoughts?



160 T063: No.
161 T: Well thank you T063, have a great school year.
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