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Department of Educational Leadership and Policy Studies

University 8001 Natural Bridge Road
St. Louis, Missouri 63121
Telephone: 314-516-5944

—— Fax: 314-516-5942

)
————

Informed Consent for Participation in Research Activities

o Missouri
St.Louis

Electronic Portfolios: Their Impact on Self-Directed Learning and Computer Technology Skills on
Preservice Teachers

Participant HSC Approval Number
040407G
Principal Investigator Y. Carole Huang PI’s Phone Number 925-449-xXXXX

Why am | being asked to participate?

You are invited to participate in a research study that investigates whether preservice teachers’
Self-Directed Learning Readiness Scores (SDLRS) are higher and Computer Technology Skills
(CTS) they will enhance after doing an E-portfolio. This study will be conducted by Y. Carole
Huang, a doctoral student at the University of Missouri-St. Louis. You have been asked to
participate in the research because you are a student enrolled in a teacher education program at
the University of Missouri —St. Louis and because you are doing your portfolio electronically. |
ask that you read this form and ask any guestions you may have before agreeing to be in the
research. Your participation in this research is voluntary. Your decision whether to participate or
not participate will not affect your current or future relations with the University.

What is the purpose of this research?

The purpose of this research study is to investigate the impact E-portfolio have on preservice
teachers’ self-directed learning and computer technology skills. The Significant of this study is to
discover the role of self-directed learning in learning computer technology skills through E-
portfolios. And the results of this research study should be beneficial to all the instructors who
teach electronic portfolio programs; especially those who have mature student teaching
candidates. Depending on the results, the archived portfolios may not be as vivid as expected to
the study since it is all self-reported. In addition, this research may provide the foundation for
further research into E-portfolio curriculum design and how developing an E-portfolio evokes life
long learning.

What procedures are involved?

You will be given a pre-questionnaire to determine your self-directed learning readiness scores
and you CTS. The researcher will also conduct personal interviews and observations throughout
the semester to find out how you adopt the to the E-portfolio program. A post-survey will be
given at the end of the semester to find out if your CTS level increased and if your self-directed
learning level is higher.
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Approximately 15 to 20 participants may be involved in this research at University of Missouri-
St. Louis.

What are the potential risks and discomforts?

There are no potential risks and discomforts that may be associated with this research beyond
daily life.

Are there benefits to taking part in the research?

+ The primary benefit of this research is to contribute to a better understanding of how E-
portfolio impact on preservice teachers’ Self Directed Learning and Computer
Technology Skills.

+ You will not receive any direct benefits for participating in the study. Any benefits
gained would be those from normally completing an E-portfolio.

Will | be told about new information that may affect my decision to participate?

During the study, you will be informed of any significant new findings (either good or bad), such
as changes in the risks or benefits resulting from participation in the research, or new alternatives
to participation, that might cause you to change your mind about continuing in the study. If new
information is provided to you, your consent to continue to participate in this study will be re-
obtained.

What about privacy and confidentiality?

The only people who will know that you are a research subject are members of the research team.
No information about you, or provided by you during the research will be disclosed to others
without your written permission, except:

e if necessary to protect your rights or welfare (for example, if you are injured and need
emergency care or when the University of Missouri-St Louis Institutional Review Board
monitors the research or consent process); or

o if required by law.

When the results of the research are published or discussed in conferences, no information will be
included that would reveal your identity. If photographs, videos or audiotape recordings of you
will be used for educational purposes, your identity will be protected or disguised. Any
information that is obtained in connection with this study, and that can be identified with you,
will remain confidential and will be disclosed only with your permission or as required by law.

This study is designed to study a normal educational practice in an established educational
setting. No one will have to access to the data other than the researcher and the identity of
participants will be destroyed. There are no risks and discomforts that may be associated in this
study.

What are the costs for participating in this research?

There are no additional costs for participating in this research.
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Can | withdraw or be removed from the study?

If you volunteer to be in this study, you may withdraw at any time without consequences of any
kind. You also may refuse to answer any questions you do not want to answer and still remain in
the study. The investigator may withdraw you from this research if circumstances arise which
warrant doing so.

If you decide to end your participation in the study, please complete the withdrawal letter found
at http://www.umsl.edu/services/ora/IRB.html, or you may request that the Investigator send you
a copy of the letter.

Who should | contact if | have questions?

The researcher conducting this study is Y. Carole Huang. You may ask any questions you have
now. If you have questions later, you may contact the researcher at (925) 449-xxxx or
carolehuang@gmail.com

What are my rights as a research subject?

If you have any questions about your rights as a research subject, you may call the Chairperson of
the Institutional Review Board at (314) 516-5897.

What if | am a UMSL student?

You may choose not to participate, or to stop your participation in this research, at any time. This
decision will not affect your class standing or grades at UMSL. The investigator also may end
your participation in the research. If this happens, your class standing will not be affected. You
will not be offered or receive any special consideration if you participate in this research.

What if | am a UMSL employee?

Your participation in this research is, in no way, part of your university duties, and your refusal to
participate will not in any way affect your employment with the university or the benefits,
privileges, or opportunities associated with your employment at UM-SL. You will not be offered
or receive any special consideration if you participate in this research.

Remember: Your participation in this research is voluntary. Your decision whether to participate
will not affect your current or future relations with the University. If you decide to participate,
you are free to withdraw at any time without affecting that relationship.

You will be given a copy of this form for your information and to keep for your records.


http://www.umsl.edu/services/ora/IRB.html
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I have read the above statement and have been able to express my concerns, to which the
investigator has responded satisfactorily. | believe I understand the purpose of the study, as
well as the potential benefits and risks that are involved.

All signature dates must match.

Participant’s Signature Date Participant’s Printed Name

Researcher’s Signature Date
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Appendix B

Self-Directed Learning Readiness Scale



E-portfolios-158

Administration

The SDLRS is self-paced and designed primarily for use with adults. The scale
can be administered individually to in small or large groups. It is administered on an
untimed basis. Allow the respondents as much time as they need to complete the scale.
Administration usually requires about 40 minutes. In order to avoid possible response
bias, the researcher did not inform respondents of the name or the exact purpose of the
scale. The researcher read the instruction prior to administration. Item responses are
recorded on a separate answer sheet, which could be scored by computer.

Scoring System

The researcher calculated the new scores for each individual’s item values in each
response category. Stronger preferences were indicated by higher numeric scores. The
strongest preference was represented by the highest numeric score, namely 5.The weakest
preference was represented by the lowest numeric score, namely 1. The scoring system
followed the following three steps.

A. ltems number 3, 6, 7, 9, 12, 19, 20, 22, 23, 29, 31, 32, 35, 44, 48, 53, and 56

will be scored in reverse: 1=5, 2=4, 3=3, 4=2, and 5=1.

B. The remaining items will be scored positively: 1=1, 2=2, 3=3, 4=4, 5=5.

C. Added the total from A and B to obtain the SDLRS score

(Guglielmino, 1978).



Name

Date of Testing

ITEMS:

1. U'm jooking forward to learning as long as
'm living.

2. lknow what | want to learn.

3. When [ see something that | don't under-

~ stand, | stay away from it.

4. If there is something | want to learn, | can
figure out a way to learn it.

5. llove to learn.

6. It takes me a while to get started on new
projects.

7. In aclassroom, | expect the teacher to tell
all class members exactly what to do at all
times. '

8. 1believe that thinking about who you are,
where you are, and where you are going
should be a major part of every person's
education, .

9. [don’t work very well on my own.

Sex

Location of Testing

.. Birthdate :
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QUESTIONNAIRE

INSTRUCTIONS: This is a questionnaire designed to gather data on learning preferences and
attitudes towards learning. After reading each item, please indicate the degree to which you feel that
statement is true of you. Please read each choice carefully and circle the number of the response

which best expresses your feeling.

There is no time limit for the questionnaire. Try not to spend too much time on any one item,
however. Your first reaction to the question will usually be the most accurate.

RESPONSES

4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5




10.
11,

12.

if | discover a need for information that

. § don‘t have, | know where to go to get it.

1 can learn things on my own better than

most people.

Even if | have a great idea, | can’t seem to

.. develop a plan for making it work.

. 13,

In a learning experience, | prefer to-take

- part in deciding what will be learned and

14,
: ~1 5o
16.

17.
18.
19.

20.
21.

23.

24.

how.

Difficult study doesn’t bother me if I'm -

interested in something.

No one but me is truly responsible for what
i learn.

[ can tell whether I'm learning something
well or not.

There are so many things | want to learn
that | wish that there were more hours in
a day.

if there is somathing | have decided to
fearn, 1 can find time for it, no matter how
busylam.

Understanding what | read is a problem
for me.

If I don't learn, it's not my fault.

I know when i need to learn more about
something.

1 can understand something well enough
to get a good grade on a test, it doesn’t
bother me if | still have questions about it.

I think libraries are boring places.

The people 1 admire most are always
learning new things.
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4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5




25.
26,
27.

28,

29,

30.
31.
32.

33.

35.

36.

37.

38.
39.

40.

-

| can think of many different wavs to learn
sbout a new topic.

[ try torelate whatlam learning to my long-

“term goals.

lam capable of learning for myself almost
anything 1 might need to know.

I really enjoy tracking down the answer to

& question,

I don't like dealing with questions where
there is not one right answer.

t have a lot of curiosity about things.
I'll be glad when I'm flnished learning.

I'm not as interested in learning as some
other people seem to be.

! don"t have any problem with basic study
skills.

| like to try new things, even if I'm not sure
how they will turn out.

I don’tlike it when people who really know
what they’re doing point out mistakes that
f am making.

I'm good at thinking of unusual ways to
do things.

I tike to think about the future.

F'm better than most people are at trying to
find out the things | need to know.

{ think of probléms as challenges, not
stopsigns.

I can make myself do what | think | should.”
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4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 b
4 5
4 5
4 5
4 5
4 5




41,
42,

43.

45,

46.

47.

49.
50.

‘b1,

62.

53,
55.

56.

B7.

68.

I'm happy with the way | 'investigate
problems.

| become a leader in group learning

. sitvations.

I enjoy discussing ideas.

Idon't like challenging learning sitbations.

| have a strong desire to learn new things.

The more | learn, the more exciting the

_world becomes.

Learning is fun.

.. It's better to stick with the learning

methods that we know will work instead of
always-trying new ones.

I want to learn more so that | can keep
growing as a person.

| am responsible for my learning — no on
else is. ‘

Learning how to learn is important to me.

| will never be Yoo old to learn naw things.

Constant learning is a bore.
Learning is a tool for life.

| learn several new things on my own each
year.

Learning doesn’t make any difference in
my life. ,

{ am an effective learner in the classroom
and on my own,

Learners are leaders.

NN N NN

W W W W w
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